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KAWAIDA TOWERS 
WHO CREATES THE SLUMS 



”We all know SDS is the scum of the earth, 
but everybody has a right to picket and 
demonstrate.” Anthony Imperiale 12/1/72 


THE REASON: RACISM 


The forms of oppression in Newark mentioned a- 
bove do not exist in a vacuum: they are encompassed 
by the overwhelming presence of racism. In Newark, 
which is 70% black and latin, minorities occupy all 
the slum housing and are the most oppressed people 
over all. This oppression is directly linked to quali¬ 
tatively similar (though slightly less) oppression of 

white working people. Racism is the reason why, on 
the one hand, murderous conditions exist for minority 
working people, while on the other hand, rents in the 
so-called ’’nice” areas (mainly white) are skyrocketing 
and conditions are worsening greatly. 


QUESTIONS TO THINK ABOUT 


Imperiale i z id that ’Tow-income, high-rise 
apartments hav* proven to be failures.” 

What cause3 slums ? 

Do conditio u tend to deteriorate when blacks 
move into a nei * lborhood ? 

What is the : elationship between ideology such 
as this and the 1 rguments of Imperiale? 


HISTORY OF I a WAIDA STRUGGLE 


The racism myth tells white working people that 
their oppression is due to blacks: Blacks are taking 
their jobs, blacks on welfare are draining their tax 
dollars, blacks cause crime and ruin their communi¬ 
ties. In reality, black working people suffer from 
these problems worse than whites, and the cause lies 
in the pockets of the big bankers and businessmen who 
run Newark. This racism is pushed in schools, on 
the job, in the media, and in the community by those 
who really profit from it, the corporate owners of New 
ark (centralized in the Prudential Insurance Company). 
But these guys do not like to be too conspicuous, so 
they use their front men, one of whom is Anthony Im¬ 
periale. 


S IS ORGANIZING 


IN ‘CHE COMMUNITY 

This article is an attempt to analyze the work that 
SDS has been doing in the past few months in Newark 
with respect to Kawaida Towers. As we shall see, 
the movement in Newark has nationwide significance, 
especially in 'spanding our anti-racism drive to the 
communities \n live in. 

HOUSING IN NEWARK 

Newark :s one of the most dilapidated and oppres¬ 
sive cities :d the country. Mayor Gibson was quoted 
as saying: ’ Wherever the nation’s cities are going, 
Newark is getting there first.” Medical care is pro¬ 
bably the wD’St in the nation, and drugs, crime, un¬ 
employment, and schools are all terrible. But the 
most press j g problem of all is housing, and Newark 
has a numl e c one rating in slum housing. 

The im radiate cause of the rebellion here in 1967 
was housirg. Thousands of units of decayed homesTn 
Newark’s 2 rntral Ward ghetto had been destroyed by the 
governmert and instead of new housing, a medical 
school wai to be built. Newark’s blacks were up in 
arms agai n 5t this travesty, and protest meetings swarmec 
with peopla This event was by no means isolated. 
Housing h;t( been destroyed throughout the city, and 
vacant lot;: and fields were a tribute to urban renewal. 
Constructi >1 of high-rise office buildings and luxury 
apartments continued, leaving working people in Newark 
out in the c rid. 


Imperiale first gained nationwide notoriety during 
the 1967 rebellion, when he organized a vigilante squad 
in the (predominantly white) North Ward with arms, 
squad cars, a tank, and other items. He spread the 
racist illusion (the press helped him) that Newark’s 
blacks were attacking whites, and that they were spread¬ 
ing to white areas and suburbs. Ironically, the issues 
which led to the rebellion were also the needs of the 
white working people whom Imperiale attracted. But 



that is exactly why he needed to attract them. (Think 
of what a united rebellion could have meant for Newark’s 
residents.) — WBffi ... 


-Oh, no,” sf® 
iriale 

the SDb. 


KAWAIDA TOWERS 


As a rc s lit of the struggle for decent housing, sev¬ 
eral public 1 ousing projects were constructed. These 
buildings, li me relatively new, are now high-rise 
death-traps Because of lack of maintenance, children 
have been li led in elevators, garbage fills the halls 
and stairwa y j, and rats and roaches are everywhere. 
Because of cl sath-dealing cops, dope and crime flourish. 
Militant ren strikes have been going on at these pro¬ 
jects for a ieng time, (one of them, at Stella Wright 
homes, is now the longest in the country.) The ten¬ 
ants of the three largest projects recently overwhelm¬ 
ingly withdrew from the Newark Tenants Council after 
the NTC negotiated a sellout agreement with the New¬ 
ark Housing Authority. Housing project tenants are not 
going to be satisfied until decent housing is available 
for all. 


Last year, plans were developed for a high-rise, 
low and middle income apartment building with several 
hundred units in the North Ward, to be equipped with 
modern facilities. Although the North Ward is mainly 
white, the" building site is in a predominantly black 
and Puerto Rican neighborhood. This building and 
many more are desperately needed, as we have seen, 
and although some people dislike high-rises, obviously 
the primary consideration is the need for new housing. 
Kawaida Towers, as it was named, is being sponsored 
by Imamu Baraka (LeRoi Jones), a black nationalist 
leader. 

Baraka also rose to prominence as a result of the 
Newark rebellion, where he gained fame by urging peo¬ 
ple to stay home and by initiating a hotline with none 
other than Imperiale(!) With Kawaida, Baraka felt he 


could manipulate l real need for housing in Newark 
to his own advantage. He has never supported a united 
movement for decent Housing or anything else, and only 
sponsors Kawaida opportunistically, as part of his re¬ 
ligious, nationalist philosophy. 

However, the key problem, as we see it, is not 
Baraka, but the need for decent housing. Kawaida 
Towers should be built, no matter who the landlord 
is, be it Baraka or Prudential or somebody else. The 
number one question is whether or not we are going 
to fight racism. By staying on the sidelines and at¬ 
tacking Baraka, we are merely serving the racist move¬ 
ment now being led by Imperiale, white we become 
blind to the real needs of the people. That is not to 
say we should ignore Baraka, he has attacked us many 
times (because we expose his opportunism) and his 
differences with us are clear to most people. But he 
is not the issue, for without Imperiale f s racism, he 
could not exist. 

Imperiale and his backers have built a racist move¬ 
ment against Kawaida Towers. They say that blacks 
cause slums, crime, rotten schools, etc. Many of us 
in SDS live in the North Ward and we see rents go up 
while maintenance decreases. Imperiale*s racism en¬ 
ables this trend to continue by diverting white resi¬ 
dent* s anger away from the landlords and towards 
blacks. 

SDS AND THE FIGHT FOR KAWAIDA 

We in SDS saw the immediate need to support the 
building of Kawaida and fight Imperiale* s racism. Those 
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of us who live in Newark, especially the North Ward, 
saw the intensity of the suicidal racism. Along with 
several other groups, we demonstrated at the site, 

(where construction is at a standstill) on December 2 
and January 2, with close to one hundred people at 
each time. We really made use of press releases 
and got in touch with the media, and this led to much 
publicity, especially after the second demonstration. 

The actions also led to increasing attacks by Imperiale, 
who is obviously not happy about us. (He declined to 
accept the Nazi of the year award we presented to him 
on January 2!) 

We want to continue to enlarge this struggle by in¬ 
volving more groups and people, for we are the only 
organized group who are waging an anti-racist fight 
for the project at this time. Several court cases on 
Kawaida are pending (one to halt construction, one to 
halt Imperiale* s pickets) and the rent strikes in the 
housing projects continue. We hope to involve our¬ 
selves and others in these struggles and to expand the 
movement for Kawaida Construction. 

THE NATIONWIDE SIGNIFICANCE OF KAWAIDA 

The struggle in Newark has national importance in 
several ways. First of all, similar projects are 
planned or will be soon in many cities across the coun- 
try. (Forest Hills, N.Y.; Gage Park, Chicago, etc.) 
Another racist movement defeated building construction 
in Queens, N.Y. Other similar events are happening 
nationwide, as well as in other communities surrounding 
Newark. We should become immersed in these strug¬ 
gles and defeat all the Imperiale's of the country. 


LEFTISTS MARCH IN SUPPORT OF PROJECT 

K arrested during tangle near Towers site 


By CHARLES Q. FINLEY 

Fist fights broke out yester¬ 
day at the construction site of 
Kawaida Towers in Newark’s 
North Ward when the Pro¬ 
gressive Labor Party (PLP) 
and Students for a Democra¬ 
tic Society (SDS) demonstra¬ 
ted in support of the project. 

One man was arrested and 
there were no serious in¬ 
juries. 

About 50 onlookers, kept at 
bay by police across the 
street from the site on Lin¬ 
coln Avenue, heckled the 
chanting demonstrators for 
a half hour. When the ap¬ 
proximately 100 demonstra¬ 
tors started to leave, scuffles 
erupted. 

The demonstrators, chant¬ 
ing “Build it. tight cgci- 
smA and “new housing 
leads the way,” arrived 
shortly after noon. They car¬ 
ried several bullhorns and 
signs with such slogans as 
“Now is the hour to build 
Kawaida Towers” and 
“Same enemy, same fight. 
Black and white must unite.” 


As the demonstration con¬ 
tinued the crowd of onlookers 
swelled and a heavy police 
contingent was needed to keep 
them at a distance. They 
shouted obscentities at the 
demonstrators. 

One man among the onlook¬ 
ers was waving a large 
wooden sign reading “No 
Communists, no Panthers in 
the North Ward. Wake up 
America!** 


“Yvu live with the ani¬ 
mals. net me!” one of them 
shouted al the pickets “Go 
back where you belong!” 
shouted another. 

The pickets continued to 
march with almost military’ 
precision, chanting their slo¬ 
gans and waving their signs. 
They mostly ignored the heck¬ 
lers. 

When the demonstrators 
started moving south on Lin¬ 
coln Avenue the onlookers 
surged after them. About. a 
half block from the site some 
of the hecklers rushed across 
the street into the line of 
pickets. The fist fights broke 
out before police poured in 
to restore order. 


More than a-score of police¬ 
men then barred the way to 
the onlookers as the demon¬ 
strators continued to move 
south chanting and shaking 
clenched fists. Thev continued 
to May Street, then turned 
west. 

Many curious residents 
came outside or watched 
from the windows of their 
homes. Most of them stared 
in silence at the marchers. 

One woman. however, 
shouted from her porch: 

“I’ve worked hard all my 
life and they’re not coming 
in with the Towers and wreck 
everything!” 

The demonstrators contin¬ 
ued south on Summer Avenue 
followed by several carloads 
of policemen. The line-of- 
march then proceeded west 
on Second Avenue where they 


were again heckled by. on¬ 
lookers. The demonstration 
broke up into small groups 
and dispersed when it 
reached Mount Prospect Ave¬ 
nue. 

* * * 

A statement issued by the 
two groups during the demon¬ 
stration at the site said: “We 
feel the Towers should go up 
and were protesting the ra¬ 
cism raised against it. 

“All blacks and all whites 
need decent housing. The 
black people don’t create 
slums; it's the corporate 
interests.” 

Only two blacks were 
among those protesting at the 
site. The demonstrators were 
men and women of college 
age. 

Police at the scene repeat¬ 
edly tried to calm down rowdy 
onlookers. “W r e d~n't want to 
have to deal with you.” the 
police asserted. 

The man who was taken into 
custody was identified as 
James Chambers of Brooklyn. 
He was charged with posses¬ 
sion of a knife. 

The spokesman for the two 
demonstrating groups said 
“about half” were from New¬ 
ark and “some are from New 
York.” 

“We don’t look at them as 
outsiders because it’s all for 
a common cause.” he said. 
“We’re all fighting for decent 
housing for both blacks and 
whites.” 

After the demonstration the 
site was all but deserted. Only 
one police car remained. 


The two groims said earlier 
they had decided to demon¬ 
strate because “all neoole in 
Newark need housing and 
equal opportunity to achieve 
a decent standard of living. 
“They said the demonstration 
also was “to protest (Assem¬ 
blyman) Anthony ImDeriale’s 
attempt to stir up racism fer 
his own political gains.” 

The Temple of Kawaida. 
the black group sponsoring 
the project, has dissociated 
itself from the demonstration. 

“The Temole of Kawaida 
insists r n being permitted to 
define ourselves, name our¬ 
selves and speak for our¬ 
selves.” a spokesman said. 

Imamu Amiri Baraka, the 
spiritual leader of the Tem¬ 


ple, has called on supporters 
of the project to stay away 
from the construction site to 
avoid confrontations. 

Daniel I. Wamock, chair¬ 
man of the Newark Human 
Rights Commission, later is¬ 
sued this statement: 

“We acknowledge the right 
of outsiders to demonstrate 
but the interests of these 
groups demonstrating today 
are not concerned with North 
Ward residents or the sup¬ 
porters of the Towers. It’s op¬ 
portunism for their own pur¬ 
poses. 

“I would hope community 
leaders would ignore such 
demonstrations which, in 
themselves, can become vola¬ 
tile.” 



In housing projects such necessities of life as hot 
water often have to be fought for. 







Kawaida Project Is Backed by a Steelworkers Local 


I By JOSEPH F. SULLIVAN 'Imperiale, independent of Es- “We decided we wanted no 

special to The New York Times sex, who has claimed the sup-j further massacres.” Mr. Cas- 

\fwark \tarrh 90 The P° rt of construction trade; cone said, “and we saw a defi- 
Hr Tv, * , , unions in the attempt to blockinite relationship between that 
eadership of one of the states the project. struggle and Kawaida Towers.” 

largest steelworkers union' Anthony Cascone, secretary Followers of Mr. Baraka 

locals has endorsed the con-of Local 837, said the union picketed the construction site 
struction of the controversial . leadership had decided to take of the New Jersey College of 
Kawaida Towers housing proj-! a . s , t ? nd , in ‘^ dispute because: Medicine andI Dentistry in the 
t y - of Mr. Impenale s claim of un-Central Ward for the second 

. ^ , . lion support and because many;day to focus attention on their 

so mee £ m g Iast last night, of the local’s 1,500 members assertions that the unions are 

the 12-member executive board lived in Newark. guilty of “racism” by refusing 

f a* ^ mted S - eeli “ We know that commercial to cross the picket line in front 

. p nar ?* m : i high-rise apartments are being of the Kawaida Towers site, 
ously adopted a resolution that | built in Newark without ob- Black workers honored the 

said in part. We as working, lection,” Mr .Cascone said, “and Picket line, but white workers 
people cannot stand m the wayj we know that housing is vital -1 passed through to the medical 
or any person seeking decently needed in the city. school site, a scene that is re- 

|housmg. : “We also wanted to speak versed at Kawaida Towers, 


or any person seeking decent ,i y nee ded in the city. school site, a scene that is re¬ 
housing. ; *< We also wanted to S p ea k versed at Kawaida Towers, 

The union, which has 400lout because many people have where black laborers pass 
black members and 700 with I the impression that Italian- through the line of white resi- 
Spanish surnames, will not be!Americans are against this dents and the white construc- 
among those whose members'project, and that’s not so. We' tion workers simply fail to ; 
will be called to work on the'eome from an immigrant back- show up for work. 

Kawaida project. ground and have been denied in a statement following the 

Work on the 16-story project our share of decent housing'demonstration, Mr. Baraka said:; 
has been blocked for almost and jobs. “We have seen the unions, i 

five months by a group of “We are just one step re- the teamsters, the carpenters,! 
North Ward residents who ob-moved from the blacks and : the electricians, and so many 
ject to the sponsorship of thejshould try to enlist them as!construction unions side open- 
project by a pan-African re- our allies to heip elevate our ly with racism. So much so 
ligious organization, the Temple own condition,” Mr. Cascone ^that the teamsters, for in- 
of Kawaida, which is headed said. . stance, closed the office of Lo-t 

by Imamu Amiri Baraka, the Mr. Cascone added that the cal 286 Hospital Workers Un-! 
poet formerly known as LeRoi union leadership also had dis- ion. located at Martland Hos-! 
Jones. cussed the Indian take-over of pital, because black workers. 

The leader of the demonstra- Wounded Knee, S. D. ( and the began to demand the union stop; 
tors is Assemblyman Anthony potential for violence there, supporting white supremacy* 


openly while they collect black 
union dues in exchange. 

“For the Iast two days we 
have picketed the site of the 
New Jersey Medical School, a 
state - sponsored construction 
site, just as Kawaida Towers 
is state-supported. Our purpose 
is to demonstrate to our com¬ 
munity and to the world at 
large the continuing hypocrisy 
and racism of those same con¬ 
struction unions. It becomes 
clear that they only honor 
white picket lines.” 

Mr. Baraka also charged that 
the prime contractor for the 
project, B. J. Builders of New 
Jersey, Inc., has aligned him¬ 
self with the racist unions and 
the forces of white supremacy. 

Lawyers for the contractor 
have said they will try to break' 
the contract to build the apart-! 
ment building if and when it j 
becomes clear that construe-; 
tion cannot be resumed. 

Mr. Baraka said his organiza-i 
tion would oppose any attempt! 
by the contractor to “back out 
of the contract and we will 
continue to demonstrate the 
racism of the unions by forcing 
white workers to cross black 
picket lines even though they 
say they respect and will not 
cross white peoples picket i 
lines.” 


s man\ 



tile and even counter-revolu- to take the needs or opin- 
tionary rubbish of the SDS,” ions of black people serious- 
the statement claimed. “But ly.” 

black youth very swiftly grew” Assemblyman Anthony Im- 
wise and the ‘SDS was no periale (Ind.-Essex) is lead- 
longer heard from very ing the protests against the 
much.” projected 210-unit apartment 

house in Newark’s North 
Ward. He and his followers 
According ttf the Temple suspended their demonstra- 
of Kawaida, “Now, sensing tions at the 129-141 Lincoln 
a national issue in the mak- Ave. construction site under 
ing, these cynical, bored sons the terms of a court order two 
and daughters of the very weeks ago, but they intend 
owners ot this society want to resume picketing when the 
to use Kawaida Towers as a order expires Tuesday, 
new vehicle from which to The statement explained 
thumb their noses at a society that “at the Temple of Kaw- 
at which they are momen- aida, the second of our seven 
tarily peeved, but which they principles is kujichagulia, 
stand a good chance to in- self-determination, to define 
herit. ourselves, create for oursel- 

“We call the SDS interven- ves, name ourselves and 
tion into the Kawaida Towers speak for ourselves, instead 
situation racism, because it of being defined and spoken 
is cut from the same mold as for by others. 

Imperiale and Company’s ex- “And whether antagonists 
cept that there are different are preventing us from exer- 
sound effects. But both refuse cising our rights to build and 
The Temple of Kawaida black community in Newark, 
charged the two groups have or the black community any- 
barged” into the controversy where else in the country? 
unasked. “Have they even By what authority do they ap- 
bothered to check with Kaw- pea r ?” 
aida Towers, Inc., or the “Perhaps if SDS were do- 


S.D.S. Protesters Confront Imperiale 
With a Swastika at Kawaida Towers 

By JOSEPH F. SULLIVAN No construction workers influenced to enjoin further 
special to Th* n*w York T!m«» were assigned to report to the picketing when he heard argu- 

NEWARK. Jan. 2 — About 75 pr °J ect fc tod e a Y\ Mr. Imperiale ments ln the Kawaida housing 
(demonstrators, most of them hl K,i? C S! >, SS!f t> S dispute Friday. 

members of Students for a with’a handful of sup- “Some squirts were just push- 

Democratic Society, marched me site witn a nanarui or sup- 

for an hour in front of the V*ten he called “missionaries ing for a potent confronta- 

Kawaida Towers housing site ^L r ‘ J/T mv rJ? 

today and tried unsuccessfully Martie Riefe.a 23-year-old {hey'come to my 
to present a swastika to Assem- student at Northeastern Uni- I “ Oblige them on the mats, 
blyman Anthony Imperiale, in- versity in Boston and national MIssRiefe called the dem- 
derrpendent of Essex secretary of the S.D.S., walked onstration a protest against a 

The demonstrators said theytoward Mr. Imperiale at one pattern of racism that has 
were protesting Mr. Imperial's point carrying a sheet on which emerged aspart of housingdjs- 
“ractsm" and showing support a swastika emblem mid Mr. rnrtes in Cfiicago, Hew York, 
for construction of the 16-story Imperiate’s name had been Boston and Newark, 
high-rise project, which has drawn She was blocked by “In each caw, blacks 
been blocked thus far by white »n aide to the Assemblyman the victims and t 
demonstrators led by Mr. Im- who said simply, Go away, thlng docsn t stop 
periale. Picketing at the site little girl. *-— 

resumed today after a two- The Assemblyman and his 


a court to allow completion of 
work on concrete underpinnings 
for two buildings adjacent to 
the building site. 

The project is sponsored by 
the Temple of Kawaida, a pan- 
African organization headed by 
Imamu Amiri Baraka. Mr. 
Baraka, who became famous as 
LeRoi Jones, the poet and play- 
wrifht, had urged fhe S.D.S. 
to abandon its plans for the 
demonstration. 


onstration for a while and then 
sang portions of “The Battle 
Hymn of the Republic” and 
“God Bless America” in re¬ 
sponse to the demonstrators, 
utfio chanted, “Smash racism, 
ibuild housing now!” 

I Mr. Imperiale said later that 
he believed the demonstration 
had been designed to fentice 
his followers into a fight'so 
that Superior Court Judge 
Irwin I. kimmelman would be 




















QUESTIONS IN RELATION TO THE ROLE OF SDS 
IN KAWAIDA 

Baraka called us outsiders and said that our 
rally was not welcomed by the black community (see 
article TT Kawaida Condemns Plans for Counter-demo¬ 
nstration”). Were we correct in demonstrating any¬ 
way? How should we have responded to Baraka? 

Is it important to link community struggles like 
Kawaida to racist ideology ? Is there a real relation? 

What hindered us from bringing more students 
from our campuses to the Kawaida demonstrations? 

SLUMS AND RACIST IDEOLOGY 

Most people involved with Imperiale see the 
Kawaida question clearly as an issue of blacks in¬ 
vading and taking over their neighborhood and turn¬ 
ing it into a slum, despite various forms of schools, 
lack of parking and sewage facilities, etc. Are 
these other issues which Imperiale (and many honest 
North Ward residents) raises really valid, or are 
they really only coverups for the belief that blacks 
creat slums? 

The ideology which Edward Banfield puts forward 
in the Unheavenly City is quite similar to Imperials 
line. When Banfield says that ”certain styles of life 
that are learned in childhood and passed on as a 
kind of collective heritage operate... to give the city 
its characteristic form and most of its problems,” 
he only serve to build the racist justification that 
Imperiale preys on. We must all realize that not 
just Imperiale and a few of his followers fall for this 
myth: it is held by most of us. 

IMPERIALE EQUALS BANFIELD 

In the Kawaida Tower situation Imperiale played 
on the fears of white workers that black people 
"are the cause of slums." The idea that the neigh¬ 
borhood deteriorates when black people move in is 
pushed hard by the ruling class and is believed by 
many people. This idea is straight out of Banfield. 

In fact, Imperiale is a Banfield-ite whether he thinks 
so or not. Banfield lays the ideological foundation 
for Imperiale’s racist actions. 

Let’s look more closely at Banfield’s theory on 
the cause of slums and see how it justifies Imperi¬ 
ale's attempt to build a racist movement, hi the 
second chapter of The Unheavenly City , Banfield 
goes through the concept called "the logic of metro¬ 
politan growth." He attributes the growth of cities 
to three "imperatives" — rate of population growth, 
technology of transportation, and distribution of in¬ 
come. He uses these criteria to show how the 
more weU-off tend to move out of the central cities 
while the inner city becomes filled with waves of 
low-paid workers -- whether they are immigrants, 
or, more recently, black pebple. 

However, in explaining the formation of slums, 
Banfield states, "the logic of growth does not ex¬ 
plain the existence of slums." He goes on to de¬ 
fine his theory on how slums are formed: 

" A slum is not simply a district of low- 
quality housing; rather it is one in which 
the style of life is squalid and vicious. The 
logic of growth does require that in general, 
the lowest-income people live in the oldest, 
highest density, most run-down housing, which 
will be nearest to the factories, warehouses, 
stores, and offices of the inner or downtown 
part of the central city; however nothing 
in the logic of growth says that such districts 
must be squalid and vicious. 

" To account for these features of metro¬ 
politan development in the U. S. a second ex¬ 
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planatory principle must so to speak be placed 
over the first one. This is the concept of 
class culture. The purpose of this chapter is 
to show how certain styles of life that are 
learned in childhood and passed on as a kind 
of collective heritage operate (within limits 
set by the logic of growth) to give the city 
its characteristic form and most of its prob¬ 
lems. It is one of the main contentions of 
this book that the class cultures of the city, 
no less than its logic of growth, set limits on 
what the policymaker can accomplish." 


(pp. 45-46) 



This concept of class culture is the essence of 
Banfield’s theory on slums and the basis for his at¬ 
tack on black people. He blames the "culture" of 
the people for the problems, instead of blaming the 
conditions people find themselves in. For example, 
on Chicago’s West Side, which is almost all black, 
the garbage is collected no more often than once 
every two days. Banfield ignores these basic facts 
of RACIAL DISCRIMINATION and tries to pin the 
blame on "lower class culture" which so many 
black people are supposed to have. According to 
Banfield 41% of black people are "lower class." 

Banfield says that the lower class is present 
oriented which means people can’t conceive of plan¬ 
ning for the futtfre. Banfield goes on to say, 

" At the present-oriented end of the scale, 
the lower-class individual lives from moment 
to moment . . . Impulse governs his behavi¬ 
or, either because he can'not discipline him¬ 
self to sacrifice a present for a future satis¬ 
faction or because he has no sense of the 
future. He is therefore radicaUy improvident; 
whatever he cannot consume immediately he 
considers valueless. His bodily needs (espe¬ 
cially for sex) and his taste for ’action’ take 
precedence over everything else — and cer¬ 
tainly over any work routine. He works only 
as he must to stay alive, and drifts from 
one unskilled job to another, taking no inter¬ 
est in the work ... In his relations with 
others he is suspicious and hostile, aggres¬ 
sive yet dependent. He is unable to maintain 
a stable relationship with a mate; commonly 
he does not marry. He feels no attachment 
to community, neighbors, or friends (he has 
companions, not friends) resents all authority 
... In the chapters that follow, the term 
normal will be used to refer to class culture 
that is not lower class. The implication that 
lower class culture is pathological seems fully 
warranted both because of the relatively high 
incidence of mental illness in the lower class 
and also because human nature seems loath to 
accept a style of life that is so radically pre¬ 
sent oriented." (p. 53-54) 




w RACISM HURTS BOTH 
BLACK AND WHITE WORKERS 

If one believes this racist portrayal of black 
people, then the idea of blacks moving into the neigh¬ 
borhood will be met with great resistance. Banfield 
writes the ideological justification for racism and 
Imperiale builds on this racist ir\age to stop the 
construction of low-income housing for minority wor¬ 
kers. One of the most dangerous aspects of Ban- 
field's theory is that black people are not human. 

One of Imperiale's main appeals is that whites have 
to unite to prevent black "savages" from taking over 
white neighborhoods. When white workers fall prey 
to the idea that black people cause slums it prevents 
them from uniting with black workers to demand bet¬ 
ter housing. Certainly there is a crying need for 
low-cost, decent housing for both black and white 
workers. Especially in Newark, which has one of 
the worst housing conditions in the country, a uni¬ 
fied fight against rotten housing is a necessity. 

Giving a "scientific" cover to Imperiale’s open ra¬ 
cism, Banfield lays the basis for whites attacking 
blacks instead of uniting. 

Banfield goes even further in his theory of 
slums. Not only does "lower class" culture cause 
the rotten conditions. 

" The lower-class individual lives in the 
slum and sees little or no reason to com¬ 
plain. He does not care how dirty and dila¬ 
pidated his housing is either inside or out, 
nor does he mind the inadequacy of such pub¬ 
lic facilities as schools, parks and libraries; 
indeed where such things exist he destroys 
them by acts of vandalism if he can. Fea¬ 
tures that make the slum repellent to others 
actually please him, ... it is a place of 
excitement ... it is a place of opportunity 
. . . dope peddlers, prostitutes and receivers 
of stolen goods are all readily available there, 
within easy reach of each other and of their 
customers and victims ... it is a place of 
concealment. A criminal is less visible to 

the police in the slum than elsewhere . . . 

In the slum one can beat one's children, lie 
in the gutter, or go to jail without attracting 
special notice; these are things t hat most 
of the neighbors themselves have done and 
that they, consider quite normal." 

(p. 62-63) 
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This chapter is reprinted from the excellent 
book by William Ryan, Blaming the Victim . 

The book is a devastating critique of racist social 
theory and policy. We strongly recommend that 
you read the whole book, which includes also 
chapters on education, health, welfare, the legal 
system, etc. 



So the picture Banfield presents is one in 
which black people produce slums and enjoy living 
in them. This "discovery" is totally racist and de¬ 
nies reality. Banfield himself admits that Federal 
Housing Administration loans go mostly to home 
buyers in the suburbs instead of going to renovate 
and improve the deterioration housing of the inner 
cities. Absentee landlords stop making repairs on 
apartments when black people move. in. In Chicago 
whole areas of the black south side are filled with 
buildings which have been abandoned by landlords. 
And urban renewal has wiped out the homes of thou¬ 
sands of black families in U.S. cities forcing peo¬ 
ple into even more overcrowded conditions. 

Housing is only one aspect of a slum. It is 
the rotten conditions imposed by the government 
which perpetuate the poverty of the working class. 
Racist demagogues like Imperiale pick up on the 
"scientific" studies of Banfield to build racism. In 
order to destroy racism both the racist ideologists 
and practices must be defeated. 

1) What is Banfield’s theory on the creation of the 
slums ? 

2) How does the media (TV, magazines, newspap¬ 
ers) popularize Banfield's concept of "lower class 
culture" ? 

3) Did SDS tie in the ideological underpinnings to 
Imperiale’s movement ? 

4) Are Imperiale and Banfield one and the same in 
a different guise? 

In summary, this workshop will attempt to deal 
with the victim blaming theories which accuse blacks 
of creating slums, relating specifically to Newark 
and Kawaida towers, but applicable all over the 
country. We want to deal with various theories of 
the development of slum housing, and would suggest 
the following reading in preparation for the workshop: 

Edward C. Banfield. The Unheavenly City 

William Ryan. Blaming the Victim. 

Ron Porambo. No Cause For Indictment 

Gordon W. Allport. The Nature of Prejudice 

University Action Group. The Unheavenly 

System. ~~ 

7 

Taking People Out of 
Oak Street 

Slums, Suburbs and Subsidies 


Some time ago I watched David Susskind talking to slum 
landlords on his television program; they were explaining 
why life was so hard for them. One of them added to our 
previous list of eternal verities by saying, “People cause 
slums.” By people, of course, he meant tenants, not himself 
and his colleagues in the slum business. In a similar vein, a 
well-known urban renewal expert—who has renewed at least 
two cities to within an inch of their lives—was reported to 
have said (at a cocktail party), “You can take people out 
of Oak Street, but you can’t take Oak Street out of people.” 
(Oak Street was—and has been for many years—an urban 
renewal project area.) 

This theme reflects a widespread belief that, somehow or 
other, slum dwellers play a causative role in the creation of 
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slums: slum tenants ruin the property through carelessness, 
poor housekeeping habits, neglect, or downright viciousness. 
Slum landlords are the most religiously committed to this 
point of view, of course, although it seems strange that they 
nevertheless keep right on buying slum property and prosper¬ 
ing mightily. Many of them will explain their motivation by 
likening themselves to social workers and philanthropists, 
gallantly providing shelter for their impoverished fellow-man 
(who, they say, scarcely ever pays the rent and destroys the 
property in a matter of weeks). 

From slum landlords, such statements are easy to under¬ 
stand and easy to dismiss. (They somehow just don’t seem 
like philanthropists.) But from real social workers and real 
philanthropists, equivalent statements are hard to swallow. 

Jn the old days, when immigration was at its height, there 
were similar explanations for the existence of slums that were 
even more terrible and inhuman than those we have today. 
The immigrants, too, were said to be ignorant about how to 
live in the fancy big city; they didn’t know how to take care 
of the landlord’s property. The symbolic expression, the 
shorthand phrase used to epitomize their sloth and ignorance, 
was the accusation that, not knowing what else to do with 
a bathtub, they kept coal in it. 

The modern variation is directed, not against the Euro¬ 
pean immigrant, but against what is delicately referred to as 
the “southern rural migrant”: having grown accustomed, 
back on the farm, to throwing garbage out the window into 
the yard to feed the pigs, he continues the habit when he 
moves into the big city—throwing garbage out the window 
to feed fondly-remembered, but now imaginary pigs that are, 
one supposes, spiritually rooting around in the alley. 

Charles Silberman has analyzed and rebutted this wide¬ 
spread fantasy in his book Crisis in Black and White. In a 


1970, on the other hand, emphasize “selective clearance” and 
“rehabilitation.” The results are much the same since reha¬ 
bilitation almost always involves moving out the people, re¬ 
pairing and remodeling the property, and renting at substan¬ 
tially higher rates. 

Thus, whether one deals with the slum problem by de¬ 
stroying the housing and scattering the people or by sending 
in missionaries to civilize them and “acculturate” them, the 
implication is clear: the people living in the slums must be 
dealt with in some way if the slum problem is to be solved 
effectively. There are three separate, interconnected strands 
to this total mythology. The first is that there is an accultura¬ 
tion problem caused by hundreds of thousands of rural poor 
from the South flocking into the big cities of the North— 
Negroes and Appalachian whites. The second is that such 
people damage and run down the buildings they live in. The 
third is that there has been, in fact, a substantial and expen¬ 
sive effort made by the Government, the foundations, and 
the real estate business to do something to solve the slum 
problem. As usual, each of these three statements is both 
slightly true and enormously false. 


II 

It is certainly true that there has been a steady flow of black 
people northward from the most backward States of the 
South eventually coming to rest in the big city ghettoes. 
There has been such a migration pattern—particularly dur¬ 
ing World War I and World War II. But in most of these 
cities, the number and proportion of recent Southern mi¬ 
grants among the total ghetto population is relatively small. 
For example, in the five year period, 1955-1960, 7,500 



chapter entitled “The Beer Can in the Cotton Patch” he dis¬ 
cusses a statement by Phillip Hauser, an eminent sociologist, 
that captures the heart of this mythology. 1 Hauser argues 
that the problem of the Negro in the city is essentially identi¬ 
cal to that of the immigrant in the early part of the century, 
and he says that the Negro needs to experience, not “Amer¬ 
icanization” (which was the treatment of choice for the im¬ 
migrant), but “acculturation.” Negroes, according to the 
good professor, “have been drawn from a primitive folk cul¬ 
ture into a metropolitan way of life” in little more than a 
single generation, and this is the core of the problem. “A 
Negro in the Mississippi Delta tosses his empty whisky bottle 
or beer can into a cotton patch, and what difference does it 
make? But on the asphalt pavements of a city it can make 
a difference, esthetically and with respect to safety.” Thus, 
we learn (with a great sigh of relief) that the problem of 
racial injustice in the ghetto turns out to be nothing but a 
special case of the larger problem of the litterbug, with 
which we have become so familiar. 

The Ford Foundation “Gray Areas Project,” which pre¬ 
ceded and gave shape to much of the War on Poverty, was 
consciously aimed at the problem of acculturation—“to do 
in one generation for the urban newcomer what until now 
has taken three.” 

The federal government’s initial approach to the problem 
of housing for the poor—which was only recently and par¬ 
tially modified—was indirectly based on these same notions. 
The treatment for slums was “slum clearance.” A “blighted” 
neighborhood was identified and bulldozed out of existence 
—destroying not only the substandard structures in the area 
but also the community, removing the people as well as the 
buildings. The more refined techniques of urban renewal in 


Negroes moved from the South to Harlem. Now this is a 
large number of people, true. But, in such a huge commu¬ 
nity, it is a barely noticeable trickle. Compared to the flood 
of immigrants pouring into New York, Boston, and other 
cities of the Eastern seaboard in the early 1900’s, it is insig¬ 
nificant. The Haryou planning report documents the true 
state of affairs, and shows that the great majority of Har¬ 
lem’s residents*^ ad been born in New York and, of those 
who could be classified as “in-migrants,” most had lived in 
Harlem for many years. Fewer than five per cent were rela¬ 
tive newcomers. 

These facts are easily obscured by calculating one’s data 
on the basis of place of birth, rather than the life history of 
migration. It is likely that in the majority of Northern cities 
—unlike the Harlem case—more than half of the Negro resi¬ 
dents were born below the Mason-Dixon line. But large num¬ 
bers of them moved to the city when they were children, 
others when they were young adults. In most cases, if they 
were bom in a rural area (and many were not), they moved 
first to a nearby city. Later they may have moved to a city 
in a border state and then finally into the northern ghetto. 
That any substantial numbers moved directly from a farm in 
Georgia to Harlem, or Roxbury, or another big city ghetto 
is very unlikely. The more normal itinerary would be from 
the farm to Raleigh, to Baltimore, to Boston: or from the 
small town to Birmingham, to Memphis, to Chicago. There 
are, in fact, relatively small racial differences in migratory 
patterns—Americans in general are rather migratory people: 
one in five moves every year, often a long-distance move; 
the migratory habits of Southern Negroes stand out only with 
respect to the direction in which they travel. 

A few years ago I was engaged to do a study of the prob¬ 
lems of racial minorities, human services and citizen partici- 



patioh in the city of Springfield, Massachusetts. The study 
was part of *I.at city’s community renewal program. One of 
the common themes I heard in conversations with housing 
and social welfare officials was that of the unacculturated 
in-migrant. I found it advisable to do some detailed research 
on the migratory habits of Springfield’s black population, 
and I reported as follows: 

The great majority of Springfield’s present Negro popula¬ 
tion arrived in the city within the last twenty years; it is a 
population of newcomers. However, what is generally not 
appreciated is the fact that most of these newcomers arrived, 
not by way of buses from North Carolina and Georgia, but 
by way of the birth canal. The birth rate accounts for much 
more of the population increase than does the immigration 
rate. In particular, the majority of young people were born 
right in Springfield. . . . The absence of any great flooding 
in of immigrants is shown by the fact that, in 1960, about 
80 per cent of Negroes, as compared with about 90 per cent 
N of whites, had lived in Massachusetts for at least five years. 2 

In all cities, Negroes have a higher birth rate and a much 
lower average age than whites. This can be seen in the racial 
composition of public schools which, on the average, tends 
to show a black proportion that is about twice the size of 
the black proportion in the city as a whole. 

The idea of equating the problems of racial injustice and 
slum housing with the issue of “acculturation,” then, is plain 
nonsense. Newcomers from the South are relatively rare and, 
in any case, are often already “urbanized.” The assumption 
that being a newcomer automatically makes one a candidate 
for acculturation is another issue; but since the quantitative 
facts upon which the theory is based are wrong to begin 
with, it is perhaps not necessary to deal with it. The theory 



is, in a sense, only a variation of the “culture of poverty” 
thesis. 


The final demonstration that the acculturation problem 
has little bearing on the slum problem is a matter of simple 
arithmetic. In an average Negro ghetto, no more than five 
to ten per cent of the population are “rural Southern mi¬ 
grants,” whereas perhaps fifty to eighty per cent live in sub¬ 
standard housing. 

With or without the support of all the high-flown language 
about acculturation, however, the belief persists that “people” 
(that is, tenants) “cause slums.” How does that belief square 
with facts? First, look at what constitutes slum housing. The 
U.S. Census Bureau is the major source of information about 
the quantity and prevalence of substandard housing. Every 
ten years they send around trained enumerators, and one of 
their jobs is to look at the housing in which the people they 
are counting live. The Census housing experts give examples 
of “critical” and “intermediate” defects: holes in the floors, 
walls or roofs; sagging floors or walls; shaky or unsafe porch 
or steps; rotted window sills; deep wear on floors and stairs. 

When several citizens’ groups in New Haven began to pro¬ 
test about the inadequacy of housing code enforcement, we 
began to hear, of course, about how terrible the tenants 
were, how they ruined the buildings, and how it was impos¬ 
sible for the landlord to keep up with their destructiveness. 
When we finally harassed the code enforcement agency to 
the point where they opened their files on uncorrected code 
violations, we were able to obtain a good cross-sectional view 
of the slum housing problem as defined, not by tenants or 
radical agitators, but by the trained and presumably compe¬ 
tent housing inspectors who conducted the investigations and 
made out the reports. A public health student, Marian 
Glaser, did a detailed analysis of 180 cases of code violation. 3 


Each case represented a single building, almost all of which 
were multiple-unit dwellings. In these 180 buildings there 
were an incredible total of 1,244 different recorded violations 
—about seven per building. What did the violations consist 
of? First of all, over one-third of the violations were exterior 
defects: broken doors and stairways, holes in the walls, sag¬ 
ging roofs, broken chimneys, damaged porches, etc. Another 
one-third were interior violations that could scarcely be 
attributed to the most ingeniously destructive rural southern 
migrant in America. There were, for"example, a total of 160 
instances of defective wiring or other electrical hazards (a ' 
very common cause of the excessive number of fires and 
needless tragic deaths in the slums). There were 125 in¬ 
stances of inadequate, defective, or inoperable plumbing or 
heating. There were 34 instances of serious infestation by rats 
and roaches. One can scarcely imagine a newcomer to the 
city so naive about how to live in a house,^or a poor man 
whose “culture” was so impoverished, that he would be mo¬ 
tivated to climb up on the roof to chop a hole in it; jump up 
and down on the porch until it started to sag; run down to 
the basement to jam the furnace and break through a sewage 
drain pipe; and lure a colony of rats and cockroaches into 
the house. 

With respect to the final one-third of recorded defects, 
many could be caused by tenants. They could make holes in 
the walls and ceilings of their apartments, or even, with some 
effort, in the floors. They could rip plaster off the walls. They 
could break windows and contribute to the accumulation of 
junk and trash in the yards and cellars. One would think they 
might have better things to do, but let us assume that at least 
some tenants do participate in creating slums. Using the New 
Haven code violation data as a guideline, it seems clear that 
the one-third of violations that are exterior and the one-third 
that consist of such defects as electrical, heating, plumbing, 
and vermin violations are the responsibility of the landlord. 
If we give the landlord the extreme benefit of the doubt of 
the remaining one-third and apportion the blame equally be¬ 
tween him and the tenant, we find that, at the maximum, one 
violation in six can be attributed to the tenant. By thq most 
conservative estimate, then, the remaining five out of six— : 
eighty-fi.ve *per cent—must be credited to the landlord’s 
neglect. 

But there is another factor that must be considered. After 
a defect has developed what is done about it? Usually, little 
or nothing. For example, the sample of 180 cases of code 
" violations mentioned above represented violations that had 
remained uncorrected after landlords had been officially or¬ 
dered to make repairs. The landlords had simply ignored or 
resisted these orders—for months and, in some instances, for 
years. In whatever way the specific conditions may have 
originated, their continuation (which also means their getting 
worse) was clearly due, first: to the failure of the landlord 
to keep his property up to code specifications (which are, in 
fact, quite lenient); and second: to the failure of the city 
agency to enforce the code, which provides for criminal 
penalties in such cases. Even in those few cases in which 
landlords reluctantly comply with the code, they often do so 
contemptuously or spitefully, so that the improvement is 
almost as damaging psychologically as the violation was 
physically. One landlord, whose failure to take care of a peel¬ 
ing paint problem had once led to a serious case of lead 
poisoning, responded to a tenant’s complaint by painting 
each wall of the room sudifferent color—purple, orange, red, 
and yellow. Others cover up holes in the walls, or the floors, * 
or the ceilings by nailing an ugly piece of plywood or plaster¬ 
board over the hole. This meets the specifications of the 
housing code, but it scarcely leads to pleasant living. 

Another item that makes for substandard housing is the 
absence of adequate plumbing. There were, according to the 
1960 census, about ten million housing units that lacked a 
private toilet or bath. Of these, slightly over two million were 



Rent strikers demand services, security, lower rents. 










occupied by black families. In comparison, of the forty-two 
million sound units with all plumbing facilities, forty million 
were occupied by whites. This most burdensome and demean¬ 
ing of the features of slum living—having to share a bath¬ 
room with other families in the same building (or even in 
other buildings)—can scarcely be attributed to characteristics 
of the tenants. 

As a final example, in New York City there are still close 
to fifty thousand “old-law” tenements with unventilated in¬ 
side rooms, absence of private baths, and the ever-present 
danger of fire. 

The latter fact is a special case of the general truth that 
slums are, in the most simple sense of the word, very old, 
worn-out, scarcely repairable buildings. Anyone who has 
visited a minimum of three slum tenements could hardly 
escape noticing that these buildings are aged, deteriorated, 
untended, neglected for years and years. 

I’ve met a number of people—whites who pride themselves 
on having risen from poverty to prosperity—who grew up in 
areas that have since become Negro slums—the Hill in New 
Haven, Roxbury in Boston—and whose memories of their 
old neighborhoods are fond and glowing. “In those days,” 
they claim, the neighborhood was beautiful—neat lawns, 
well-kept homes. Now that blacks have moved in, they say, 
the neighborhood has been ruined. How is this to be ex¬ 
plained? First of all, these memories are partially a result of 
what someone once called “the old oaken bucket fallacy”; the 
harshest, roughest, and dirtiest part of the memories have 
been filtered out, leaving only the glow. I myself knew Rox¬ 
bury twenty odd years ago when it was mostly white and 
mostly Jewish. I visited friends there and dated a couple of 
girls who lived there. My wife had relatives and friends in 
Roxbury too, and her memory jibes with mine. Roxbury 
wasn’t all that great, even twenty years ago. The streets had 
fewer potholes and the trash was picked up more regularly 
and more neatly; there were fewer darkened street lights and 
broken stretches of sidewalk. But the houses, even then, were 
old and showed their age. In the intervening twenty years, 
owners, who lived in the houses and took reasonable care of 
them, sold out to large-scale operators who entered the 
houses at most once a month to collect rents, and who, if 
they paid carpenters and painters any money at all for work 
on the buildings, paid to have reasonably spacious single 
apartments subdivided into two or three cramped and tiny 
warrens. What can happen to a sixty-year-old house in twenty 
years under the care of a neglectful slum landlord is roughly 
comparable to what can happen to a sixty-year-old man 
growing to be eighty with never a visit to a doctor or a 
hospital. 

No, slum tenants don’t ruin good housing. The buildings 
are worn out and used up first, then the slum is ready for 
the poor and the black to move in. 


Ill 

But at least we are dealing with the problem, right? We are 
spending a lot of tax money on public housing and urban 
renewal so that the poor will have better housing, right? 
Wrong. We are doing damned little, and the belief that we 
are doing a great deal is, though soothing to the rest of the 
population, infuriating to those who have to continue living 
in the hellholes that we call slums. At the time that New 
Haven had its riot (or its “disturbance” as City Hall calls it; 
its “rebellion,” as the black militants call it), there was much 
clucking of tongues, both in New Haven and in other parts 
of the country. “After all we’ve done for them,” said white 
New Haveners; outside observers said, “Even in New Haven, 
the model city. . . .” The basis for these remarks was the 
fact that New Haven had obtained enormous quantities of 
Federal money for urban renewal—more per capita than any 
other city in America. Several hundred million dollars had 
gone into the renewal of New Haven, which had the reputa¬ 
tion of dealing with urban problems progressively, vigorously, 
and effectively. It was, in the view of many—not the least of 
whom were Mayor Richard Lee and his Number One Boy, 
Redevelopment Administrator Melvin Adams—a model city. 
Imagine the gall and ingratitude of New Haven’s blacks! 
To have a riot in a model city! 

Now, as a resident for three years in that unhappy city, I 
can testify fervently that it is no such thing. It is a model, in 
a sense, of two things: a monolithic structure of repression, 
and an uncontrollable urban renewal program that is, in fact, 
destroying a middling-little city on the basis of a delusional 
perception that it is a great metropolitan area. New Haven 
is a “Potemkin village,” well designed by highly skilled 
publicists to deceive most observers, particularly those who 
observe from afar. Td give one example: this urban renewal 
program, assisted by some highway construction, demolished 
a total of over five thousand housing units, most of which 
were occupied by low-income families. In the same period 
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of time it constructed exactly twelve new units of low-income 
family housing. 

Now, I know from experience in telling people about these 
figures that they have read them in one of three ways: either 
they skimmed over them without thinking, or they assumed 
there was a misprint, or they think I’m lying. Five thousand 
demolished, twelve built. So help me God! There was other 
construction: several hundred units of low-income housing 
for the elderly; several hundred units of subsidized middle- 
income housing; and several thousand units of upper-income 
and luxury housing. And, to be fair, there has been the rent 
certificate program: housing was leased for occupancy by 
several hundred low-income families (a portion of this was 
substandard, however). But, with repect to new construction, 
only twelve units of new low-income family housing appeared 
in this model city. 

The effect of New Haven’s urban renewal program has 
been a housing shortage for the poor that has to be seen to 
be believed. If you go to look for, say, a four-room apartment 
with its own bathroom, in a building that is not actually fall¬ 
ing apart, for less than $125, you are going to have a long, 
long search in front of ‘you. When we first moved to New 
Haven in 1966, we had to rent temporarily while we waited 
to move into the house we bought. We found a reasonable 
four-room flat—nothing fancy, no “modern” conveniences at 
all, and the tiny bathroom was off the kitchen. The building 
was formerly a single eight-room house that had been con¬ 
verted into a two-family dwelling. The rent was $145 a 
month. Three years later, when the apartment became vacant, 
the landlord asked $225. He had done literally nothing to the 
building. This was in Westville, a “nice” residential section 
of New Haven. In Tlhe Hill, or Newhallville, the problem is 
much worse. I know families, whose total income is only 
$80 or $90 a week, that are paying $135 or $150 a month 
for housing. And their apartments are vastly, grossly inferior 
to the one we were renting. 

The case of New Haven is only an extreme example of the 
effect of urban renewal on the low-income housing problem. 
Between the time of the passage of the 1949 Housing Act 
(ironically prefaced with a pious statement of the goal of 
decent, safe, and sanitary housing for every American family) 
and July 1, 1967, over 1400 urban renewal projects in over 
700 American cities had accomplished the destruction of 
383,000 dwelling units, almost all of which had been oc¬ 
cupied by low-income families. During the same period—on 
the land thus cleared—only 107,000 new housing units were 
constructed, of which only about 10,000 were low-income 
apartments. The net effect was a loss of over 350,000 homes 
for low-income people. In its place went high-rise luxury 
apartments, a civic center, office buildings, shopping centers, 
and an occasional school or community center. 

In the West End of Boston and in the Oak Street project 
in New Haven, developers cast an eye on “slum neighbor¬ 
hoods” that they could convert into profitable, conveniently 
located apartment complexes. In Chicago, urban renewal was 
undertaken to make room for the physical expansion of uni¬ 
versity campuses. In Newark, a new medical school was the 
occasion for slum clearance. In almost every urban renewal 
project, the objective was to get rid of a slum neighborhood 
(and the “undesirables” who lived there) to make room for 
“higher uses.” The rehousing of the poor was never a matter 
that had the slightest priority. To continue dealing with urban 
renewal as if it had any remote potential for solving the slum 
problem is insane. 

How have they been able to get away with it? How could 
these urban renewal people perform such prodigies of de¬ 
struction and exploitation and keep their membership in the 
circle of progressive social actionists, or even more astonish¬ 
ing, be hailed as friends of the poor and the Negro? The 
answer is simple. They lied. And they continued to lie. And 
they are still lying as I write this sentence. Let me give an 
example. In the early 1960’s, Mr. Edward Logue, fresh from 
his triumphs in New Haven, came to Boston to assume the 
post of redevelopment czar for the Hub. He was signing on 
to create the “New Boston.” One of his first orders of business 
was to put into execution the Washington Park project in 
Roxbury. At the time, I was Urban Renewal Chairman of 
the Fair Housing Federation of Greater Boston, which to¬ 
gether with the Urban League, the NAACP, CORE and 
other groups, had grave doubts about the Washington Park 
project on two grounds: the inadequacy of relocation plans, 
and the absence of replacement units for the low-income 
families that would be displaced. The redevelopment agency 
dealt with the relocation puzzle by drawing up an elaborate 
plan counting up thousands of units of nonexistent housing 
to which the thousands of families to be displaced would be 
relocated. By elaborate statistical manipulation, they found 
several thousands of units of sales housing in Boston— 
whereas the U.S. Census Bureau, in a report issued only a 
few months earlier on the results of the 1960 census, had 
been able to count only a few hundred. The statisticians of 
the Authority, by the most grotesque distortions of reality, 



were able to perceive thousands of available rental units. In 
reality, of the fraction of such units that really existed in real 
buildings on real streets, most were too high-priced for Wash¬ 
ington Park families, and, of the remainder, only a handful 
were large enough. What was available was vacant sub¬ 
standard housing, and large numbers of relocated families 
ultimately went to live in such housing. They moved from 
one slum to another to make room for shopping centers and 
middle-income apartments. 

This, too, is typical of urban renewal. Relocation is almost 
always a dreadful failure. No more than two-thirds of re¬ 
located families find “safe, decent, sanitary” housing. The re¬ 
mainder move into other slums. And it is no accident that 
four out of five families displaced by urban renewal across 
the country have been black. One of the most infamous 
projects in the whole history of this program, was the West 
End project in Boston, involving the displacement of several 
thousand lower-middle class white families (the West End, 
despite the need for considerable upgrading of its housing, 
was no slum; it was so defined because greedy developers, in 
collaboration with city officials, had the dream of building 
what is now the Charles River Park apartment complex). 
Chester Hartman studied what happened to these families— 
who were far more mobile and had a far wider choice of 
residential areas than the typical black family that is dis¬ 
placed—and found that only seventy-three per cent were able 
to move into standard housing, despite the fact that they 
averaged about a twenty per cent increase in their rental 
costs. 4 

So the Boston redevelopment agency simply lied about 
their relocation plans and simply dreamed up a supply of 
nonexistent relocation housing. When I analyzed their figures 
and showed how absolutely absurd they were, they issued a 
whole new plan, with a whole new set of figures. All lies. By 
then, of course, it was too late. 

The absence of relocation housing in the project area itself 
for families that were displaced was no problem at all. It was, 
in fact—as it almost always is—an integral part of the plan. 
Urban renewal has been called “Negro removal.” Whatever 
else is on the agenda, public action on the issue of slums has, 
as its first priority, the removal of poor slum dwellers from 
the area; Washington Park was no exception. The standard 
course of action in such situations is to undertake community 
organization—to “plan with people.” The community that is 
organized, however, is very carefully selected—the middle 
class homeowrier, the professional, the small businessman are 
included; the low-income renters, the welfare families, the 
irregularly employed are carefully excluded (a very sensible 
and rational course of action since the former are being or¬ 
ganized in order to drive out the latter). The results of this 
were evident when the Washington Park project was consid¬ 
ered at a public hearing. The state representatives, the politi¬ 
cal bosses, the civic leaders, the lawyers, the social agency 
executives, and the clergymen were carefully paraded before 
the redevelopment board to sing the praises of the agency 
staff and to go into ecstasies about the proposed renewal plan. 
One minister got carried away and began to describe the new 
Washington Park in terms that would have been appropriate 
only for a vision of the New Jerusalem. He concluded his 
hymn of praise by saying, “If Jesus Christ were alive today, 
walking the streets of Roxbury, he would come here tonight 
and he would vote in favor of urban renewal.” 

Against the combined forces of the plan’s proponents and 
Jesus Christ, the opponents of the renewal plan were swept 
away, after registering their objections at the end of the 
meeting as the clock ticked toward midnight. 

And so it goes, all over the country. Urban renewal is to 
the slum housing problem approximately as a crash reducing 
diet is to the problem of malnutrition. In the face of a prob¬ 
lem that can only be solved by the massive construction of 
new low-income housing, urban renewal keeps destroying 
low-income housing. 

The other boon given to the ill-housed poor by government 
action is public housing. Although Congress keeps authoriz¬ 
ing fairly large quantities of public housing (as much as 
800,000 units at one time), actual additions to the public 
housing supply average something like 30,000 new units a 
year (this is* approximately one-twentieth of one per cent of 
the total housing stock, about two per cent of all new housing 
constructed). The annual federal subsidy is now on the order 
of $250 million a year. The net result of government action 
on low-rent housing programs is that, for every three housing 
units built for the poor, about two others are destroyed (this 
does not count the side effects of housing destruction caused 
by the federal highway program). With five million low-in¬ 
come families living in completely uninhabitable housing (a 
very low conservative estimate), it would take approximately 
478 years to provide enough new housing for them at the 
rate we are now proceeding. 

Fortunately, we are providing handsome housing subsidies 
to the rich, and this, of course, has a very beneficial effect on 
housing for the poor. It really does. The rich, you see, move 
into their new subsidized $75,000 ranch house, selling their 
old $50,000 Garrison Colonial to a well-to-do family that is 


anxious to leave the $38,000 Cape they have been living in 
for twelve years now, which they are delighted to sell to the 
middle class family whose $27,000 development house is now 
too small for them and for which they have a potential buyer 
in a family that has owned a duplex, that they can now sell to 
a family that has saved enough money to move out of their 
$225 apartment, leaving the apartment vacant for the young 
couple with the new baby, who want to get out of the little 
three-room place they have been renting for $165, which is 
good news to the working class family that can now afford to 
leave the small run-down $110 apartment, that fortunately 
becomes available to the family relocated out of their $85 
apartment by the urban renewal project that is putting up 
luxury apartments, including a $700 a month penthouse 
which was seriously considered for awhile by the rich family 
that bought the $75,000 ranch house in the first place. 

Thus do benefits trickle down to the poor. 


IV 

The public policy on housing in the United States was clearly 
stated in the 1949 Housing Act: a safe, decent, and sanitary 
dwelling for every American family. This official statement of 
the policy was, of course, slightly condensed from the original 
and real policy, which is: a safe, decent and sanitary dwelling 
for every middle class American family, and everything that’s 
left over for the poor. The government stands behind and 
guarantees the mortgage for about one-fifth to one-quarter of 
new housing that is built for the middle class. It provides 
community planning and facilities grants for the suburban 
developments where most of this housing is built, and then it 
shoulders ninety per cent of the cost of the new highway that 
makes it possible for the new homeowner to commute back 
and forth from his job. Most important, it encourages home 
ownership through a tax policy that makes real estate tax 
payments and mortgage interest deductible expenses. These 
tax advantages are not, of course, discriminatory in any way; 
they are available to anybody—at least anybody who can 
afford to own his own home. This amounts to a lot of money. 
I just looked up my last year’s tax return and calculated that 
I saved $576 by owning my own home—that’s the govern¬ 
ment’s way of helping out on the housing problem. To a rich 
man who has an income of, say, $100,000 a year and who 
owns a home worth, say, $150,000, this housing subsidy may 
be worth as much as five thousand dollars a year. This is 
white-collar welfare on a scale that would make the average 
ADC mother—getting half that amount in “official” welfare 
—feel rich herself. Alvin Schorr has calculated that in 1962 
housing subsidies in the form of tax relief to the middle- and 
upper-income groups amounted to about three billion dollars 
—with most of it (1.7 billion) going to the richest twenty 
per cent of the population. This three billion is about twenty 
times the total federal subsidy for public housing for the 
poor. 5 

Of course this doesn’t cover everything the government 
does for the poor. There is another, hidden subsidy—that 
portion of public assistance payments that goes for rent. In 
1962, by Schorr’s calculations, over half a billion in federal 
money could be counted as housing subsidies; and he adds 
this in as part of the housing support for poor families. I 
would argue that, since many welfare recipients live in sub¬ 
standard housing, this indirect payment is subsidizing slums 
and slum landlords, some of whom make a fat living by rent¬ 
ing exclusively to welfare families (adding a bit on to the 
take by charging a dollar for cashing the welfare check when 
they collect the rent). 

A New York caseworker, visiting some of the families he 
served, reports what this kind of federally-subsidized housing 
for the poor is like: 

. . . roaches and rats abound; broken flooring, plumbing, 
windows, lighting fixtures and plasters are observable 
throughout. The average room size (occupied by a family) 
is 13 x 15, with two beds, a dresser, two chairs, a table, a 
refrigerator, and a closet, as the standard equipment sup¬ 
plied by the landlord. One community kitchen is used by 
seven families. Twelve toilets are intermittently in service 
on six floors. There is no lock on the door from the street 
and vagrants, including drug addicts and alcoholics, often 
wander in to sleep in the unlocked kitchens and bathrooms. 
This is the abode of thirty families and 105 children. 6 

This, you see, is what lack of. acculturation does to our 
neighborhoods. This is how poor families, in close collabora¬ 
tion with the federal government, create the slums they 
live in. 
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FIGHTING THE THEORIES 
BEHIND THE PRACTICES 


Questions to be Considered: 


1. What is academic racism? 

2. Can academic racism be taught only in the 
classroom ? 

3. Do anti-racist ideas always win over racist 
ideas when placed side by side ? 

4. Why do people have racist ideas? 

5. If you don’t see racism in the classroom, 
does that mean it isn't there? 

6. Do the people who agree with Jensen argue 
out of ignorance or are they racist conspir¬ 
ators? 

7„ Is a world without racism possible? 

After a decade of defeat, the theory of black intellec¬ 
tual inferiority was reintroduced into "respectable" 
scientific consideration by Arthur Jensen in the Har - 
vard Educational Review (summer, 1969). In his 
article entitled, "How Much Can We Boost I. Q. and 
Scholastic Achievement, Jensen claimed to have 
found evidence proving blacks are intellectually in¬ 
ferior to whites and that this inferiority is genetic 
and inherited. He used as evidence some studies 
which report a 15 point difference in mean I. Q. score 
between black and whites. Aside from the fact that 
he does not cite those studies which show no differance 
in mean I. Q. score and in fact leaves off the heading 
on the study which he does use which indicates the 
graph is of men tally retarded children, not of a 
normal population, Jensen misuses the concept of 

I. Q. The use of I. Q. scores as a measure of "intel¬ 
ligence" is completely unscientific. I. Q. tests do 
not measure intelligence. They are predictors of 
school performance and strongly biased towards mid¬ 
dle class white culture. If they did not have a middle 
class bias, they would be useless as predictors since 
the schools are also biased towards these children 
and against black and minority school children. In 
fact, when tests have been made to eliminate the more 
obvious cultural biases (one of them by Jensen him 
self 1 ) the scores of the test have no correlation to 
school success or race. 

The cultural biases of I. Q. tests is fully recog¬ 
nized. In a poll conducted by the NEA this year, 62% 
of the teachers said they thought I. Q. tests were of 
no value when given to ghetto children. 2 In fact many 
people are beginning to think that the I. Q. tests have 
been fulfilling their predictions of school failure or 
success by forcing children into tracks in school, and 
that in fact the tests are worthless. There have 
been many court cases against the use of I.Q. test to 
force students into dead end "training" programs and 
in at least one case, a school committee had to pay 
damages to over 2,000 parents, (see appendix 1). 

Jensen did not just misuse I. Q. tests. He lied 
about his evidence. Heber, whom he quoted extensive- 
ly, denounced Jensen's study in the Milwaukee Senti- 
nal (June 11, 1969) and said he had Been misquoted. 

At the same time William Buckley and Joseph Alsop 
in the New York Post were talking about the great 
scientific break through Jensen had made. Jensen 
quoted only half of the twin studies, the half that 
showed what he wanted. He did not mention that the 
highest I. Q. score recorded was of a black child 
(see Paul Witty) 2 and that the elmentary school with 
the highest mean I. Q. in the country is 90% black. ^ 
Instead, Jensen misused I. Q. scores, lied about 
data, in order to prove blacks are intellectually in¬ 
ferior. He is not a "scientist". He is a racist 
theorist. 



LADGHLIN AND GINSBERG 


William Laughlin and Benson Ginsberg, in their 
article, "Race and Intelligence, What Do We Really 
Know"® claim to be discussing the "issues" raised 
by Jensen in his article. Thotigh they "disagree" 
with Jenson that the biological inferiority of blacks 
is genetic, they do not criticize the racism of Jensen 
study. In fact they show their own racism by contin¬ 
uing to misuse I. Q. test scores as a measure of 
intelligence. The effect of L & G's paper is not to 
attack Jensen, but to whitewash him by pretending 

his scientific respectability. The bulk of their paper 
is concerned with finding other biological reasons for 
Jensen's claim of black inteUectual inferiority. They 
do not question this basic claim, just that it is the 
result of genes. There is no difference between 
theories which say blacks are inferior due to genes or 
due to other factors. Both theories are racist and 
rely on the excuse of racial inferiority to justify ra¬ 
cist oppression by blaming the oppressed. 

1. If these guys were really opposed to Jensen 
why did they sign Page's ad? 

2. Where do these guys get their money and 
who do they work for ? 

3. Why are theories which say blacks are 
genetically inferior or inferior for other 
reasons really the same? 

The first counter-proposal L&G present is that 
blacks have lower I. Q. 's (intelligence) because they 
have lower birth weights. Birth weight correlates 
with I. Q. score, the higher one, the higher the other. 

"Population data on birth weights indicate that 
Negroes contribute over twice the proportion 
of infants under 2,5000 grams as whites (Mere¬ 
dith, 1970). If Scarrs interpretation is valid 
and can be generalized, this alone could be a 
significant destroying factor introducing a sys¬ 
tematic bias in Negro I.Q. scores." 

This proposal is ridiculous. Since blacks are discrim¬ 
inated against economically, and since I. Q. scores are 
biased against poorer people (who also have less to 
eat and smaller babies) it is not surprising to find a 
correlation between I. Q. and birth weight. The cor¬ 
relation, however, shows how the system works 
against poor prople in two ways, doing poorer in 
school (as reflected in I. Q. tests) and not having 
as good food. It does not show that the second is 
the cause of the first. 

1. What is the difference between causes and 
correlations ? 
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Secondly they postulate that nutrition itself has a great 
effect on I. Q. and since blacks are poorer on the 
average, and get poorer food, they are from birth on 
retarded mentally. Recent studies, ignored by G & 

L suggest that this theory is false. One study is on 
Dutch children whose mothers, while pregnant, sur¬ 
vived a severe famine and found that later I. Q. scores 
were no different from those of the rest of the pop¬ 
ulation. (Science, Jan. 1973). 

What does this nutrition argument really amount 
to ? Are you from birth on predetermined in your 
school success by the number of calories your mo¬ 
ther had. What happens if a child who is supposedly 
retarded is given an adequate diet? 

Finally G&L claim that the difference in I. Q. only 
effects poor blacks. 

"The urban situation where populations are sequ¬ 
estered in geographic sections and further are 
arranged in socio-economic hierarchy that con¬ 
figures mating and immigration frequencies, sets 
sampling problems that may vitiate the results of 
traditional testing for I. Q. and other parameter. 
The more successful families may abstract them¬ 
selves from the groups’ tests by immigrating out 
and making themselves inaccessible. To the * 
extent that this brain drain occurs, it introduces 
a systematic bias into the results.” 

This explanation for the lower score of blacks on I. Q. 
was already introduced by Jensen himself in a much 
broader way. In an interview in the New York Times 
Magazine, August 1969, Jensen said his conclusion 
did not extend to all Negro populations, but only 
those in this country since the smart ones were able 
to escape the slavers and stay in Africa while the 
dumb ones were brought to this country. The only 
difference between Jensen and G&L is that G&L say 
the smart blacks are able to escape from the ghetto 
while the dumb ones get left behind to be tested. This 
racist theory completely ignores a social system 
which represses blacks and makes it more difficult 
for them to "succeed" than whites. It is based on the 
outrageous notion that black people live in ghettos 
because of their own deficiencies, not because of a 
racist society. 

1. What are the social realities which G&L do 
not address ? 

2. Why do blacks and minority workers live 
in ehettoes'? 

3. What are the contradictions between this 
argument and the previous one 

RACIST BIOLOGY 

Ginsberg and Laughlin are old hands at racist 
biology. As far back as 1966, they wrote an article 
entitled, "The Multiple Bases of Human Adaptability 
and Achievement: A Species Point of View" ° which 
presages the racist theories of Jensen and Herrnstein 
Here G&L propose that differen t societies and ethnic 
groups in society show genetically determined 

differences in behavior. This leads them to propose 
the following research questions. 


The racism here is gross. In less camouflaged lang¬ 
uage these questions amount to : 

1. Isn’t "separate but equal education" better 
for blacks ? (a question of Jensen ) 

2. Are Jews more prone to mental illness 
than non-Jews ? (a favorite of Nazi re¬ 
searchers) 

3. Shouldn’t white men rule the earth? (from 
the 19th century imperialists) 

These questions raised by G&L have been raised be¬ 
fore. When have racist theories been raised in mass 
ways in societies? What were their effects? Who 
would fund these research questions ? Aren't the 
answers to these questions inherent in the way they 
are posed? 

Ginsberg and Laughlin's absurd "questions for rese¬ 
arch" are only the final touches on a paper filled with 
falsehoods and distortions. For example, the key to 
G&L’s claim that groups differ genetically in be¬ 
havior is their idea that different cultures select for 
different gene complexes. Do not worry if you do not 
understand this quote at first glance. It is our con¬ 
tention it is written ir. code for their audience in the 
Eugenics Quarterly . The words in brackets are 
our translations. 

"The environments that served as selective agen¬ 
cies by means of which directive effects have 
been consistently dissimilar over considerable 
periods of time not only with respect to such 
variables as temperature, altitude and sunlight, 
but also with respect to the selective effects of 
diverse cultures, some of which have placed a 
premium on attributes having to do with literary, 
musical and artistic ability (intelligence) over some 
160 or more generations in some genetic stocks 
(races or castes) while detecting and selecting for 
quite different constellations of traits in others." 

(Why do you think G&L’s writing is so obscure and 
uses key words ? Which cultures do you think they 
mean when they talk about those that have put an em¬ 
phasis on literary, artistic and musical ability? What 
other constellation could have seen selected for? How 
does this fit into popular prejudice? According to 
their theory, what would have happened to two groups 
of people in the same environment?) 

Jargon aside G&L are saying that the intellectual 
classes of western civilization are genetically bet¬ 
ter adapted to intellectual tasks than the working 
classes or third world populations. Of course they 
give no evidence to support this outrageous claim; 
they simply state it and go on to say: 

"They (the people who have bred for the favor¬ 
able genetic constellations) form the keystone 
of a biobehavioral arch; and as long as there is 
sufficient sustained assortative mating on the 
basis of these qualities to keep such a genetic 
track going, the possibility for shifting its num¬ 
erical representation as cultrual demands 
change is a potential that the population posesseS' 


1 . 


2 . 

3. 


Are there differences in perceptual and 
motor abilities between populations, and if 
so have these resulted in effective differ¬ 
ences in educational practices that exploit 
such a variation in abilities ? 

Are there indigenous differences in incidence 
and patterns of mental illness among diverse 
ethnocultural intersects ? 

Can a child from a primitive culture, if 
raised from infancy in a highly special¬ 
ized one, become an effective member of 
the latter behavior ally—and is the Tarzan , 
of popular lore a reasonable probability ? 



(Who is it who is in the keystone of the biobehavioral 
arch/ See appendix 2 for a complete paper of G&L's) 


MAGICAL EXPLANATION: 
ASSORTATIVE MATING’ 


Having claimed that social groups differ in "attitudes 
have to do with literary, musical and artistic ability" 
G&L proceed to concoct a far fetched explanation for 
the origin of these supposed differences. "Assor- 
tative mating" is the magical concept that explains 
all. By assortative mating, they mean that people with 
like genetic characteristic s tend to intermarry and 
produce like offspring. For obvious physical char¬ 
acteristics like skin color, assortative mating may 
have some meaning, but how could courting couples 
investigate one anothers invisible "behavioral genes" ? 
The answer, say G&L is that these particular behav¬ 
ioral gene complexes conveniently come to be assoc¬ 
iated with "marker" genes for physical characteris¬ 
tics. Then the prospective mates can judge one an¬ 
other on the basis of obvious physical characteristics. 
This theory is no different from that famous racist, 
Shockely's view that "Nature has color-coded indiv¬ 
iduals so that the pragmatic man on the street can 
judge people’s capabilities" Here is the theory in 
G&L's words. 

"Culture, which is a consequence of man's genet¬ 
ic endowment is also a selective agency. It helps to 
determine the extent to which assortative mating 
will occur on the basis of obvious physical gene¬ 
tic markers. It also detects genetic combinations 
capable of specialized behavioral performances 
involved in the evolution of civilization, such as 
artistic, musical and mathematical ability, as 
well as the types of inteUigence that are neces¬ 
sary for the production of literature, technology 
and art. As these detecting mechanisms improve 
through the universalization of education, more 
efficient use can be made of the genetic resources 
of the population in these regards. By providing 
attractive niches for the development and execu¬ 
tion of these talents, cultures not only detect and 
develop them, but siphon them off and provide 
opportunities and impetus for assortative matings 
consanguineous and otherwise, based on these 
criteria, thereby composing and perpetuating use¬ 
ful coadapted gene complexes. The cultures from 
which our has evolved have been doing this for 
upwards of 150 generations—certainly time enough 
to have exerted selective genetic effects." 

G&L don't give evidence that assortative mating has 
worked to produce the genetic difference they claim. 

In fact they can't because assortative mating for in¬ 
tellectual abilities, even if it existed, would take too 
long a time to have any genetic effects. G&L say it 
has been going on for "Upwards of 150 generations, 
that is 4, 500 years. In other wor d s, they are claim¬ 
ing the intellectuals and rulers of the west are de¬ 
scended from a chain of assortative matings for the 
"genetic attributes of civilization" that stretches back 
to 2,5000 BC! Are we to assume that they are de¬ 
scended in a straight line from the priests and kings 
of Egypt and Mesopotamia? What nonsense. On its 
own terms the assortative mating theory predicts 
no substantial difference in the genetic capacity 
of various groups. Once again a pseudo- scien¬ 
tific argument has been used to camouflage a 
cheap racist predjudice 

1. What do they mean by culture ? 

2. What do they claim it does? 

3. How do they say it does it and does this 
seem reasonable? 

4. What detecting mechanisms could you use 
for literary ability, etc. ? 
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APPENDIX I 


Clippings from "I. Q. testing and Minority School 
Children: Imperatives for Change" published by 
National Leadership Institute Teacher Education/ 
Early Childhood, University of Connecticut, by Ed¬ 
ward Barnes. 

For thou¬ 
sands of mis-classified and stigmatized youngsters through¬ 
out the nation vindication is not even on the horizon'. This 
fact assumes significance when we consider the extent to 
which minority children are represented in educable men¬ 
tally retarded (EMR) classes. Dunn (1968) stated that over 
50 percent of those enrolled in classes for the retarded in 
this country are ethnic minority children: blacks, Chicanos, 
Puerto Rican Americans, and American Indians. Mercer 
(1971) found, in Riverside, California, that three times 
more Chicanos and two-and-one-half times more blacks 
than would be expected from their percentage in the 
population tested at the borderline defective or below range 
(a score of 79 or less) on one of the best intelligence tests in 
the country. Garrison and Hammill (1971) reassessing 
children (mostly black) placed in mentally retarded classes 
in the five-county-greater-Philadelphia area, found evi¬ 
dence which suggested that as many as two-thirds of the 
placements were questionable. 

Edward Barnes is Associate Dean of the College of Arts and 
Sciences at the University of Pittsburgh. Dr. Barnes is a 
clinical psychologist and an expert on diagnosis and 
assessment procedures for atypical children and adults. 

Many school systems, including New York City, Min¬ 
neapolis and Philadelphia have dropped IQ tests from their 
testing programs. Many systems never had these tests and 
do not intend to add them. The National Education 
Association has called for a moratorium on standardized 
testing of minorities until tests and procedures are develop¬ 
ed which eliminate the imprecisions of these tests for 
minorities, especially those children who have been man¬ 
gled by deprivation and grinding poverty 

These cases may be considered by some to be in the 
extreme in that the children were placed in EMR classes. 
'However, there are those whose scores are not tow enough 

to get them into classes for the educable mentally retarded, 
but they are not at the "average" level (IQ 100). These 
students do not receive their share of attention, assistance, 
and reinforcement from teachers. They are not expected to 
learn, and as they progress through school they are 
subjected to subtle and not so subtle indignities, they are 
counseled out of high level aspirations, denied access to a 
college preparatory curriculum, and in various and sundry 
ways are forced out of the educational systems psycholog¬ 
ically and physically. 


Court cases involving Standardized Tests : 

Monterey Court, Cal. Diana vs. California State 
Board of Ed. Placement of children in mentally re¬ 
tarded classes on basis of IQ tests given in English 
to Spanish-speaking children. 

San Diego, Calif. Covarrubiss vs. San Diego Unified 
School District Disproportionate placement of black 
and non-English speaking children in mentally retarded 
classes on basis of biased test scores. 


San Francisco, California Larry P. vs. Riles In¬ 
appropriate classification and placement in classes for 
mentally retarded (black children). 

Pasadena, Calif. Apangler vs. Pasadena City Board 
of Ed. Interclass grouping based upon discriminatory 
tests violated rights of minority children. 

Jackson, La. Johnson vs. Jackson Parish School 
Board Elimination of segregated classes with 
"desegregated" schools. Classes assigned by tests. 
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SCIENTIFIC JARGON = NAZI EUGENICS 


Excerpts from a paper by Ginsberg & Laughlin, 
racist UConn professors, show how they use fancy 
tT scientific TT terminology to try to resurrect the 
Nazi eugenics movement: 

"It is our concern to demonstrate that current 
evidence must be interpreted as indicating 
that behavioral equipotentiality exists for all 
such populations of reasonable size and that 
populations can direct their areas of biologi¬ 
cal achievement by internal genetic restruc¬ 
turing. Behavioral and social forces that 
direct such restructuring constitute the major 
selective agencies determining the further 
evolution of the human species." 

This means: "we can improve the human race 
through sterilizing inferior elements." They go on 
to deplore the fact that they don't yet have the sci¬ 
entific ability to engage in human experimentation 
by altering people T s genes: 

"In fact, recognition of genetic inequalities in 
behavior potential within the different breeding 
partial isolates of the human species and 
characterization of these differences permit us 
to both maximize the behavioral endowments 


we possess and offer the major scientific hope 
for upgrading our biological condition. We 
are not here considering the yet unrealized 
possibility of rewriting the DNA code script 
in such a way as to correct for genetic defic¬ 
iencies at the molecular source." 

But in the meantime they suggest using methods 
of social control to prevent the "master race" from 
being polluted by "inferior stock": 

"Social and educational factors are thus viewed 
as providing tests for the detection of phenoty¬ 
pic variability in behavioral capacities, meth¬ 
ods for maximizing the potential of each phen¬ 
otype, and opportunities for positive pheno¬ 
typic assortative mating through the selection 
exerted by colleges, universities, conserva¬ 
tories, art schools, institutes for mechanical 
training, and many others in which persons of 
comparable endowment and interest often meet 
and marry on the basis of these abilities and 
interests." 

The quotes above are taken from Ginsburg & Laugh¬ 
lin, "The distribution of genetic differences in be¬ 
havioral potential in the human species." 












THE STRUGGLE AT U. CONN. 


The second semester started off slowly for 
UCONN SDS but the peace and quiet didn’t last long. 

For about a month until the middle of Feb. the main 
work of the chapter was collecting signatures on an 
anti-racist petition to the University Faculty Senate. 
This petition was written by a faculty and staff group, 
the Committee Against Racism, and it called on the 
Senate to pass a strong resolution against racism. 

The Senate was about to discuss a report on racism 
being written by its Faculty Standards Committee. 

The petition, reprinted below, takes a clear position 
against classroom racism so SDS was happy to cir¬ 
culate it. By taking it to the dining halls in all the 
large dorms, we were able to collect about 900 sig¬ 
natures from students so the campaign was fairly 
successful. All together about 25 people helped cir¬ 
culate the petion and several more people took blank 
copies of it to fill up and return to CAR. Many of the 
people who circulated the petition were first met 
around the January 20 demo and a few of these peo¬ 
ple joined SDS. Circulating the CAR petition helped 
SDS tremendously for three reasons. First, the pe¬ 
titioning helped us meet a large number of friendly 
people and exposed a lot of people to SDS's ideas. 
Second, SDS itself didn't have a clear plan for build¬ 
ing the anti-racist campaign and focussing on the 
Senate atleast gave us a goal to work towards. Third, 
CAR by fighting against classroom and other kinds of 
racism for two years at UCONN, has gained a fair 
amount of student and faculty respect, some of which 
was transferred to SDS by alliance around the petition. 
Also, some CAR members got friendlier to SDS as 
a result of the help they got. 

The main questions that people raised when they 
were unsure about signing the petition were: 

1. Was there really any racism in UCONN 

classrooms ? 

2. Wasn’t trying to stop classroom racism a v 

violation of academic freedom ? 

A small but significant number of students refused to 
sign because they thought the racists might turn out 
to be right. There is a certain amount of racist feeling 
in white students at UCONN. This comes out particu¬ 
larly in dorm life. The dorms are often segregated by 
floor and some of the white students blame black stu¬ 
dents for any troubles (e. g. theft) that occur in the 
dorms. In the end about half the people seriously 
talked to wound up signing the petition. The main 
lesson that we should have learned from the petitioning 

was the need to expose the existence of academic 
racism at UCONN to show people that it is danger¬ 
ous to both black and white people, and to convince 
people that academic freedom shouldn't apply to ra¬ 
cists. SDS did talk about these issues somewhat but 
not nearly enough. Leaflets came out on an average 
only about once every other week and the pamphlet 
on racist UCONN Profs. Laughlin and Ginsburg 
wasn't finished until April 10. 

L What could we have done in addition to build 
SDS while we petitioned and consolidate 
more people to SDS ? 

2. What are the issues involved in academic 
freedon ? 

3. What other things could we have done to 
publicize racism at UCONN ? 

Towards the end of the Senate petition drive 
another important issue came up. The Human Develop 
ment Studies Group announced that they were holding 
a forum entitled "LQ. and Heredity." The featured 
speakers were UCONN Profs. Ellis Page and Ben¬ 
son Ginsburg. Ed. School Prof. Page is a famous 
supporter of Jensen and the main force behind the 
statement defending the right to do racist research 
published in the July 1972 AMERICAN PSYCHOLO_ 

GIST. He has been attacked several times by stu- 
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dents and faculty in the Ed. School for racism and 
was removed from teaching undergraduates. During 
the first semester he debated with a black Ed. Prof. 
Wm. Brazziel, in the school paper over whether a 
study of ghetto children (the so-called "Milwaukee" 
project) really did show that black children were 
genetically equal to whites. SDS sent a letter to the 
paper defending Brazziel and Page replied with an 
attack on SDS. It was because Ginsburg agreed to 
appear with Page (and signed his ad) that we first 
started to look into him. Along with the announce¬ 
ment of the forum the HDSG sent its members as 
background reading an article by Prof. Michael 
Seriven of Berkeley. This article had nothing to do 
with I.Q. or heredity. It was only a political defense 
of Jensen's moral character and his right to do re¬ 
search and it was a wholesale attack on his critics. 

RACISTS RETREAT 

The HDSG forum was supposed to be limited to 
faculty members and "selected graduate students", 
but when SDS heard about it, we decided to invite 
the whole student body to come hear for themselves 
whether there was academic racism at UCONN. At 
the same time CAR put pressure on the HDSG to 
invite an anit-racist speaker to "balance the 
program." At first they agreed but then they re¬ 
fused on orders from Page and Ginsburg. Their 
line was 

it's not a political forum only a scientific one and 
its not going to be about Jensen or race, but the 
Seriven paper gave the lie to that dodge. Finally, 

Page and Ginsburg were so scared by the SDS 
leaflet and the pressure from CAR that they had the 
forum cancelled. SDS has several times since the 
cancelled forum challenged Ginsburg and Page to 
debate with no response and has demanded that the 
forum be held open to the public. Last week, the 
HDSG announced the the forum would be held at the 
end of April, but behind closed doors and for mem¬ 
bers only. 

The cancellation of the forum was partly a 
victory and partly not. It showed many people 
that SDS was a political force on campus and made 
many people suspicious of Page and Ginsburg. But 
it saved them from complete public exposure. We 
didn't pursue the racists hard enough. The demand 
for an open debate wasn't widely publicized or pushed 
hard. Also, the other job of working out a detailed 
criticism of Page and Ginsburg ?Laughlin was let 
slide for over a month. As a result people started to 
forget about the HSDG incident , and we lost momentum. 

L What kinds of weaknesses do you think held 

us back from pushing for a debate ? 

2. What should we do about the comingforum ? 

In early March, the Senate debate on racism 
began and it has been goingon every Monday for a 
month now. The administration and reactionary 
professors have been fighting to turn the debate into 
one on academic freedom while CAR has been trying 
to strengthen the Faculty Standards Committee re¬ 
port which at least says that racism is a problem and 
doesn’t worry so much about academicfreedom for 
racists. Last week a resolution on academic free¬ 
dom (Proposed by racist Prof. John Greene, friend 
of Ginsburg and Laughlin) was substituted for the FSC 
report on racism by a close vote of 33-30. CAR 
and the FSC hope to turn this situation around before 
the motion is finally approved. Since the Senate is 
more conservative than most faculty, the vote shows 
how much influence CAR has. 

SDS's main role in the Senate debate has been 
to bring people to hear the debate. In an unusual 
move, the meetings were closed to students by the 
administration but SDS lobbyed the senators and 
they compromised on piping the soundinto an ad- 
joing room. We brought about 30 people to the 

first meeting and 60 people to the second. Very 
few came to the third because we didn't leaflet for it. 
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We are holding a rally before the next meeting to 
raise the issues more sharply and bring more people 
to hear the debate. The speakers at this rally will 
hopefully include representatives of the black and 
Puerto Rican students groups, the women's center, 
the Women's Radical Union and CARas well as SDS. 

The administrations role in defending the racism 
is becoming clearer and clearer. Not only did it keep 
students out of the Senate meeting but also all four ad¬ 
ministration people in the Senate voted for Greene’s 
motion. The administration's racism is also coming 
out in another area--personnel. The federal govern¬ 
ment's Dept, of Health, Education, and Welfare has 
accused UCONN of discrimination in employment against 
minority groups and women and has rejected the ad¬ 
ministrations do-nothing plan to rectify the situation. 
Minority students are planning to sue the university 
based on HEW's findings. Thus, both in the Senate 
and in its management policies, the administration 
backs racism 100%. They even seem to have em¬ 
barrassed the government, if that's possible. 

Q:: How should we support the suit? 

Our problems in relating to the Senate debate have 
have been partly organizational and partly ideological. 
We still don't have enough members or experience to 
be consistent in organizing for the events we call. 

Also we haven't done enough work to convince people 
that racism, especially classroom racism is impor¬ 
tant, dangerous and false. We hope that our Gins- 
burg/Laughlin pamphlet will help do that job. We 
should also put out more leaflets explaining our point 
of view on events as they happen on campus. 


EVALUATION 

Evaluation: SDS at UCONN has done a lot this past 
year and its position on campus has improved. It 
has gone from about 3 members to about 15 and more 
people are friendly to us. Along with CAR we have 
made classroom racism a major issue on campus, 
probably the major issue. Our leaflets and letter 
to the school paper have convinced a certain number 
of people that we are right about the racist ideolo¬ 
gists on campus and many more people take our ideas 
seriously even if they don't agree. We have also 
established friendly relations with several faculty 
members. Finally we have at last produced a pam¬ 
phlet on Ginsburg’s and Laughlin's racist theories. 

On the other hand, our organization has many 

weaknesses. Some of these are: 

1. We are organizationally ineffeciant and don't get 
things done well enough or fast enough after deciding 

to do them. Also a very few people take most of the 
initiative in the chapter in the chapter. Our organ¬ 
izational weakness shows up in the fact that we raise 
very little money for ourselves and none for national 
SDS. 

2. We still haven't convinced any large number of 
students that there are racist profs, on campus, 
that their ideology is false and dangerous, and that 
they must be stopped. We haven't really discussed 
whether to call for the racists to be fired. Also we 
haven't explained to white students how racism hurts 
whites as well as minorities. 



3. We still have a long way to go making clear the 
administrations role in defending racism. We should 
participate in the efforts of various groups to force 
the administration to comply with the minimal require¬ 
ments of the HEW report. Also there hasn’t been any 
discussion in SDS of the economics of racism, who 
it benefits and whether it is pushed by big business 
in general the way it is by the U. Conn, administration, 


racist garbage 


wants their ideas to become 
acceptable among students ahd 
professionals. This is the real 
To the Editor: motive behind his attack on the 

We have closely followed the Milwaukee Project and 
exchange of letters between “environmentalism”. We 
William F. Brazziel and Ellis B. challenge Professor Page to 
Page over the value of the respond publicly to this letter 
findings of the Milwaukee and deal with the crucial issue of 
Project. We find ourselves racism which it has raised, 
sympathetic to the arguments of 

Professor Brazziel and concerned Daryl C. White 

over the failure of Professor Page Doug Fuda 

to deal with the serious question Chris Prtndergast 

of racism which Brazziel has Martha Knock 

raised. Professor Page has done Carl Mabbs 

his best to limit the terms of the Bob Mucns 

debate to a narrow discussion of SDS Anti-Racism Committee 
the methodology of a single 
project. We think that this 
indicates an irresponsible and 
dishonest attitude on his part, 
given the academic and social 
context in which this debate is 
occurring. 

What context are we speaking 
of? Recently, theories of the 
racial inferiority of blacks have 
received widespread publicity. 

For example, Arthur Jensen, a 
psychologist at Berkeley, said in 
The New York Times (8/31/69), 

“There are intelligence genes 
which are found in populations 
in different proportions, 
somewhat like the distribution 
of blood types. The number of 
intelligence genes seems to be 
lower, overall, in the black 
population than in the white.” 

Richard Hern stein, atHarvard, 
suggests that the tendency to be 
unemployed is increasingly 
attributable to genetic 
inferiority. (Atlantic Monthly, 

9/71). And William Shockley of 
Stanford claims that nature has 
actually color-coded groups of 
people according to their ability 
to succeed in society. (Boston 
Globe, 12/12/71). These 
theories use a scientific guise to 
reinforce racist ideas and 
practices in our society — to 
justify unemployment, poverty 
and discrimination by blaming 
the victims of oppression for 
their situation. 

Page has clearly associated 
imself with Hernstejn and Jensen 
and their racist garbage. He 
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4. We haven't developed strong ties with minority 
student groups. Some individual black students have 
done things with us, but we haven’t tried very hard 
to woik with black and Puerto Rican groups. Hopefully 
the upcoming rally will begin to correct this. 

We would appreciate suggestions on how to deal 
with these points. This report reflects the opinions 
and suggestions of a few people in U. Conn. SDS 
Unfortunatly we didn't have time to submit it for 
to the whole chapter for approval. More opinions should 
should come out in the workshop it's self. 


To the Editor: 

To keep the record straight, a 
few comments are offered 
regarding your article on the 
schooling of Milwaukee slum 
children (10/16). 

First, the purpose of this 
project was not to “raise the IQs 
of the children.” The children- 
were enrolled at birth and there 
was no IQ present to be raised. 

Second, the project did not 
set out to prove or disprove a 
theory about heredity or 
environment. It began six years 
ago when there was little or no 
huff and puff about the origin of 
talent. 

Third, the project was 
designed to assure school suc cess 
for poor children fromfam ilies 
where all old er siblings had 
failed . MostTad been”consigned 
to classes for the retarded. 

Fourth, the project 
succeeded. The childre n 

developed _ pro perly. some 

precociously^ They, are" bright 
an d curious and vastlv differen t 
fr om their siblings. They learned 
to read before entering school 
and are progressing satisfactorily 
in their school work. The 
project, it seems, removed the 
environment as a depressant to 
the full development of the 
potentials of the children. 


Fifth, U.S. Office of 
Education validation experts 
inspected - this project 
thoroughly and gave it a sump 
of approval. It was featured in 
American Education, the USOE 
magazine. 

Sadly, it is important to a few 
that slum children faii instead of 
succeed, and, sadly, racism fuels 
much of this sentiment. 
Fortunately, however, most 
Americans want to see 
every thing possible done to 
combat the mangling effects of 
poverty on children. The 
overwhelming support for the 
Child Development Act of 1972 
is a case in point. Successes in 
work with very young poor 
children are multiplying and 
more and more agencies will 
expand their operations to 
include this sort of thing. A 
humane response to these el frois 
would be lo spare them trorr. .he 
bitterness and acrimony and 
racial sniping of a naturc-nuture 
debate. 

Sincerely. 
William F. Brazzid 
Prof, of Higher Education and 
Direc tor, Nat*! Leadership Institute/ 
Teacher Education 
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of Berkeley racist Arthur Jensen. Not to name these 
intellectual storm-troopers, while condemning 
academic racism, gives the argument a very ab¬ 
stract character. It strengthens racists like Page, 
Greene, Laughlin and Ginsburg—and Gant—by giving 
decent people the impression that we stand for the 
elimination of an evil of which we have no examples. 

• Most people on campus are under the impres¬ 
sion the administration is neutral or even an ally 
in opposing racism. And most don’t grasp why we’re 
after racist skunks like Page and Greene. CAR 
and SDS (and PL too!) haven’t made it clear enough 
exactly what is wrong with the actual teachings of 
the racists at U. Conn. Why do we say the racists 
are trying to lay the ideological basis for genocide 
against not only blacks but white workers as well? 
CAR and others must explain very clearly who is 
being attacked and why so that the fight can be 
broadened! 


isolated on excluding students, because SDS had 
lobbied among senate members. Afraid the students 
would get in, the administration proposed the stu¬ 
dents be allowed to listen via loudspeakers in an¬ 
other room—and even so, won the vote to keep SDS 
out by only 29 to 18. The administration is clearly 
doing its very best for the nazi-thinkers. 

• The racist forces are more and more isolated. 
A number of CAR speakers were “allowed” to 
answer Greene at the second meeting. After a fairly 
sharp debate—in which CAR speakers attacked the 
“right” to teach racism—virtually nobody dared 
defend Greene! 

• Nevertheless, the anti-racist forces held back 
too much during the faculty debate (and elsewhere) 
—things were put too generally and too politely. 
Greene uttered the piece of racist filth (quoted at 
the beginning of this article) as proof of his anti- 
racist feelings! Yet CAR members “politely” 
avoided a direct and scathing answer to this con¬ 
fession of racism presented as a self-defense! 
Similarly, CAR members did not NAME THE 
RACISTS—especially Ellis Page, William Laughlin 
and Benson Ginsburg, who are leaders of the nation¬ 
wide racist offensive. (For instance, they helped 
produce a racist manifesto printed in the July, 
1972 issue of the American Psychologist). Page 
leads this pack of swine. He is an ardent follower 


“I have always been for giving more oppor¬ 
tunities to minority groups. Why just the other 
night I watched a black woman, an aborigine 
from ^Australia dancing on TV, and I was very 
impressed.” Thus spoke University of Con¬ 
necticut Prof. John Greene. Good thing his 
mouth is so big. Otherwise how would this 
racist jerk be able to get his foot in it? His 
“anti-racist” remark reminds us of something 
Nazi ideologist Rosenberg once said: “I don’t 
think the Jews are entirely bad. Look what a 
great talent they have for hoarding gold.” 

GREENE DROPPED HIS BON MOT IN THE 

midst of the second of a series of University of 
Connecticut (U. Conn.) Faculty Senate meetings de¬ 
bating the Faculty Standards Committee’s report 
on racism. The report is very weak. Nevertheless, 
it is a result of the long campaign by the Com¬ 
mittee Against Racism (CAR) and SDS. It is a 
focus of the struggle—with the anti-racists trying 
to strengthen it to attack the teaching of racist 
ideas, and the administration and racist teachers 
trying to render it completely harmless. The debate 
is making several things clearer— 

• The administration backs the racists 100%. 
At the first Faculty Senate meeting, Mon., Apr. 19, 
University Pres. Gant pulled a long-ignored rule out 
of the hat and closed the meeting to non-facult; 
even posting guards! After the meeting, passingtn< 
35 SDS-led students he’d locked out, Gant was 
heard to sneer: “Couldn’t get in, could you?” 
Earlier, Gant had begun the debate by calling on 
Public Defender of Racism Prof. John Greene, 
quoted earlier, who defended his fellow racists. 
Along with co-racist Laughlin, Greene teaches “The 
Idea of Race.” Half the class—including all blacks— 
quit this course to protest its racism. Launching 
into a 50 minute tirade, Greene attacked CAR as 
“witch hunters” and “professional anti-racists who 
see a time-bomb under every chamber-pot and a 
racist under every bed.” Before CAR could answer, 
Gant adjourned the meeting for a week! The admin¬ 
istration went into the next meeting somewhat 


Things have come to one of those turning points 
for which history is justly famous. Things can’t 
stay the same! Either we toughen the struggle, go 
on the offensive—or the administration’s efforts to 
blunt and divert the struggle will succeed. 

Wouldn’t it be better to stop the U. Conn, racists 
now, before they succeed in laying a firmer basis 
for U.S. Hitlerism? 


TO THE UNIVERSITY SENATE 


The University of Connecticut can no longer ignore or simply deplore those who state or imply that one race is 
inherently inferior to another, or justify the oppression of a race or ethnic group, or clearly reinforce such racism 
by their acts or statements. Such practices must be brought out into the open, for they are an offense to the 
whole community. 


Racist ideology is required to justify and legitimate the oppression and exploitation of racial and ethnic 
groups. Faculty who in their teaching advocate the ideology of inherent racial inferiority give it an aura of 
"scientific" authority. Students who are insulted by this ideology are not in a position to combat it effectively: 
they are being oppressed on the spot. Others are confirmed in their old prejudices or taught new ones, and go on 
to express them in their actions. Thus the University contributes directly to continued oppression. 

The undersigned members of the university community — faculty, staff, students, alumni, and others — 
urge that you pass a strong resolution against racism which includes means to investigate allegations of racism, 
and to redress grievances or recommend penalties in cases where the allegations are substantiated. 


Inheritability of 
intelligence talk 


will be scheduled 

The forum on the 
“Inheritability of Human 
Intelligence,” cancelled under 
pressure last Saturday, will be 
rescheduled for sometime 
“hopefully within the next 
month,” according to Jack 
Werboff, UConn psychology 
professor, who was to moderate 
the forum. 

The forum was cancelled due 
to a “misunderstanding” when 
“people accused it of being a 
forum regarding black 
intelligence,” Werboff said. He 
said he felt the impression arose 
because Ellis Page, professor of 
educational psychology and a 
proponent of the Jensen theory, 
was on the panel. The Jensen 
theory, by psychologist Arthur 
Jensen, states that blacks in 
America have lower Intelligent 
Quotients than whites because 
of genetic differences, according 
to a psychology department 
spokesman. 

Werboff said the forum was 
not scheduled to include a 
discussion of the Jensen theory. 

Werboff said the members of 
Human Development Studies 
Group, which was sponsoring 
the forum, were talking with 
opponents of the forum to 
“educate” them on the purpose 
of the forum. 



professor attacks i.q. study 

by Mark Fisher errors would be enough to answers. He charges the 

Dr. Elliot Page of UConn’s discredit the project’s findings, researchers in the Milwaukee 
Department of Educational “It’s a very bad study,” he Project taught the children in 
Psychology has challenged the said. He said the results, of the the. experimental group the 
results of a recent study which study were widely announced answers to the IQ tests used “or 
showed the IQ’s of slum children without being accompanied by a material very close to it.” 
could be raised as much as 30 description of the way they were Page said ' the researchers 
points by providing them with obtained. justified their teaching answers 

an enriched environment. The selection of subjects for' to the IQ tests, by saying little 

Page attacked the study, the the experimental and control other material was available, 
so-called Milwaukee Project, in groups was not done at random. He stressed the concept of IQ 
the October issue of Educational Page said. He said the physical as a “trait” rather than ihe 
Researcher , a professional differences between children in ability to answer questions on a 
journal. In his article entitled, the groups were so great there specified test. He said the IQ was 
“Miracle in Milwaukee: Raising was only “a one in one million” a measurement of the general 
tiie IQ,” Page cited three faults chance that they were randomly ability to learn and not a 
in the project’s procedure. selected. specified ability to perform. 

According to Page, there is “Apparently the enrichment Page said the results of the 
evidence that the results of the and control children never study, if they were correctly 
study have been accepted by the represented a common interpreted, showed the 
nation’s highest advisory bodies population,” he said. ‘’There differences in IQ were the results 
“and may influence the poiicies were different at birth. This is of genetics rather than 
of the Congress and the White especially shattering to the environment. 

House.” Milwaukee Project, since page “Within our society there arc 

Page said the project was after page, table after table is only minor contributions” of an 
faulty in the selection of spent showing the differences environmental nature to a 
children for study, in its between experimental and person’s IQ, he said. “We do, in 
apparent teaching of the same control children as if they fact, share a common core 
material later presented on the represented results of culture.” 

IQ tests, and in failing to environmental stimulation,” he Page said,‘There’s no case of 
describe in the final report what said. it (an improved environment’s 

was taught to the children and According to Page, any child causing a rise in IQ) for an 
how it was taught. can be made to score highly on extensive group of people. 

Page said any one of the three an IQ test if he is taught the There’s a whole lot of evidence” 

to show that, he said. 
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The following articles are part of a debate 
on Israel and Zionism that has been going on at 
Lehman College (Bronx, N. Y 0 ) for the last few 
months. Each of them contain arguments that 
we should be familiar with. 


A Challenge 


A recent issue of the SDS 
newspaper, CHALLENGE, car¬ 
ried a picture labelling Israeli 
Premier Golda Meir as a Nazi. 
This article is being written in 
response to that accusation, and 
is directed toward the distribu¬ 
tors of CHALLENGE (the SDS), 
and to the general student and 
faculty body of Lehman College. 

To editorially insult a head of' 
state is not a crime, either in 
the capitalistic United Slates or 
in socialist Israel. No one is pun¬ 
ished for it here, and no one 
is punished for it there. Indeed, 
as people who respect the right 


because they were not privileged 
to breathe the same air and 
drink the same water as the 
Nazi supermen. They died be¬ 
cause a ranting lunatic in Berlin 
so decided, and because a moral¬ 
ly bankrupt nation was satisfied 
to follow him on the road to 
slaughter and self-destruction. 

Second, these massacres were 
the most brutal in human his¬ 
tory. I do not need to recall the 
actual crimes, because most of 
the students at Lehman are al¬ 
ready well-acquainted with the 


ZIONISM *. A 

RACIST 
mpni nev 

II. Their newfound ^B ^ 

tre is old hat. lr> those ™ 


World War II. Their newfound 
knowledge is old hat to those 
who have worked for Jews be¬ 
fore. (Since I do not wish to 
incriminate the innocent with 
the guilty, let me say that there 
ARE several Jews in student 
government who have already 
done much to help their broth¬ 
ers. I refer not to them, but to 
the latter-day activists, who are 
oneness with our people.) 

Israel and her leaders do not 
need the apoplectic apologies of 
these latter-day Jews^ they have 
defended themselves quite well 


in the past and wall continue to 
do so, minus their new-found, 
pre-election allies. Furthermore, 
the Jewish students of Lehman, 
who know from past experience 
w ho has defended Israel sand one 
has not, will not be deceived by 
these political hacks and will re¬ 
ject them for the false-faces 
they are. 

However, let those who made 
the charge, the “ladies and gen¬ 


tlemen” of SDS, come forth and 
publicly defend their accusation. 
On behalf of the Jewish Stu¬ 
dents Union, I challenge SDS to 
a public debate, student versus 
student, before the assembled 
body of Lehman students and 
faculty, to either defend the 
truth of the accusatiot that Golda 
Meir is a Nazi, or to publicly re¬ 
tract it. The record must be set 
straight, and justice must be 
done. 


of free speech and expression, 
we cannot but defend the. tight 
of authors and editors to hurl 
whatever epithets they feel ap¬ 
propriate. 

However, the term “Nazi” is 
not an epithet, nor is it an edi¬ 
torial insult. It is a serious 
charge, an accusation, and ^ 
crime, and the one wdio is guiity 
of being a Nazi should be sub¬ 
ject to execution on sight. 

Why should a defender of free 
speech deny that right to a 
Nazi? The answer is simple. Al¬ 
though by definition, a Nazi is 
only a member of the National 
Socialist Party, which w-as dis¬ 
solved in 1945, w’e as educated 
people know that “Nazi” is hot 
just a card-carrying party mem¬ 
ber. We know that Nazism rep¬ 
resents the lowest extremities to 
which man can sink, that people 
professing its doctrines and ex¬ 
ecuting its commandments are 
animals, beasts in human cloth¬ 
ing, devils who rejoice in the 
shedding of innocent blood. We 
know*, that between 1933 and 
1945, these devils massacred 
twenty million people, of whom 
some six million w ? ere Jews. 
While such slaughter is relative¬ 
ly common in the history of 
mankind, tw’o things distinguish 
this massacre from ail others, 
and forever brand the Nazi 
movement for the infernal hell 
that it was. 

In the first place, the twenty 
million included no soldiers. 
They were civilians, faho were 
condemned to die because they 
belonged to “inferior” peoples, 


acts of these most vicious ani¬ 
mals. It is of crimes of such a 
nature that Golda Meir is ac¬ 
cused! It is a serious accusation, 
and by its serious nature de¬ 
mands either proof or refutation. 

On this campus, there are 
many prominent Jews, in student 
organizations, in cahipus govern¬ 
ment, in college administration 
and in faculty unions. The vast 
majority of them will choose to 
remain silent to this accusation 
against the Israeli Prime Min¬ 
ister. They were silent before 
when Jews w*ere attacked, and 
their silence now is no longer 
surprising, but expected. 

However, this is a term when 
positions in CASA and in the 
Academic Senate (and Student 
Conference) are up for grabs. 
Therefore, from out of the wood¬ 
work of Student Hall, will sud¬ 
denly crawl one or two Jews, 
already prominent in the student 
government, and now r seeking 
power, publicity and votes, who 
will rise to the fore and pas¬ 
sionately defend the State of 
Israel and her leaders against 
this charge. But what will they 
say? 

In the past, when-Soviet Jews 
cried for help, when Syrian Jew’s 
begged for assistance, when it 
was discovered that in New York 
City there are 300,000 Jews w'ho 
fall below the poverty line, these 
creepy crawlers were silent. Now, 
lacking the knowledge of how to 
defend Jews, they will crawl to 
their encyclopedia, and parrot 
slogans such as “Israel accepted 
600,000 Arab Jewish refugees 
after 1948” and “the Palestinian 
Arabs sided with the Nazis in 


Some Questions for Discussion: 


1. What was the basis for the founding of the 
Israeli state ? 

2 0 Are Israeli government attacks on Arab worker! 
acts of self-defense or acts of aggression? 

3. Was the shooting down of the Libyan airliner 
an accident or part of an Israeli policy of 
Arab genocide ? 

4 0 Does Zionism help or hurt Jews ? 

5. What is the Zionist conception of Jews as the 
"chosen people”? 

6. What do Banfield, Hernstein and Glazer say 
about Jews ? 

7. Is it too extreme to compare the Zionist leaders 
with the Nazis ? 

8. What is the ro le of the U. S. and the Soviet 
Union in the Medeast ? 

9. Of what significance are the recent arrests and 
trial of 40 Jewish and Arab revolutionaries in 
Israel? 

lOt Does anti-Zionism equal anti-semitism? 



Never Again 


Richard Rakowski 


thank God for our safety and security. 
For those who don’t listen to the radio, 
or read the papers, or even partake of 
the T.V. I will enlighten you on the 
activities of a group whose name is now 
a household word: Black September. This 
group which is a cover-up movement for 
the Arab Terrorist organization, El Fatah 
has brought such misery and death to 
Jews and others alike, that^Hitler him¬ 
self would have a hard time competing 
against them. A sampling: 


Like many Jews in tms school I have 
been guilty of a very serious offense, 
that is the passive acceptance of mali¬ 
cious anti-Semitic attacks by various 
groups on campus. After reading a copy 
of The Challenge, which is the paper of 
the Progressive Labor Party and is dis¬ 
tributed by the Students For A Demo¬ 
cratic Society (SDS) on this campus, I 
felt the time for apathetic neglect had 
come to an end. 


The article appeared in the January 
11, 1973 copy of The Challenge, and at 
its head there was placed a picture of 
Israeli Premier Golda Meir, with the 
added features of a moustache, and a 
Nazi Swastika a^m band. I’m afraid the 
time has come to make my fellow Jews 
on this campus aware of just what is 
going on! The article centers around the 
arrests of 4 Jews and 36 Arabs who were 
allegedly the members of a spying, assas¬ 
sination, and sabotage ring operating in 
Israel. The article goes on to say “De¬ 
spite Prime Minister Meir’s disclaimer, 
the record shows that only the manipula¬ 
tion of the “security” issues (which in¬ 
volves whipping up racism against Arabs, 
national chauvinism to suppress social 
conflicts, and anti communism keeps so¬ 
ciety in tact.” In addition, in reference 
to Meir’s justification of the arrests The 
Challenge states, “Golda Meir is merely; 
using the tried and true Hitler technique 
of the big lie — the bigge r it is the mo re 
believable it w ill appear^ This article-in 
*ts attempt to link Meir, Zionists, and 
Jews themselves with Nazis is a master¬ 
piece in anti-Semitic literature and prop¬ 
aganda. --—-- — x 


1) November 28, 1971—Black September 
claims credit for the assassination of 
• Jordanian Prime Minister Wasti Tal. 
Upon capture by the Egyptians the 
killers were promptly released. 


2) September 1972—Letter bombs sent 
to Israeli and Jordanian officials in 
Amsterdam. One official killed. 


3 ) May 30, 1972—3 Japanese mercenaries 
slaughtered 24 people at Lod Airport 
and left 80 wounded, among them 18 
Puerto Ricans. 


4 ) January 1973—The Jewish (not Is¬ 
raeli) Agency in Paris bombed. 


5) The murder of school children in an 
Israeli bus. 


6) Last but not least, September 5, 1972 
The Munich Games — 11 Israeli ath¬ 
letes senselessly killed. 


I’m afraid the list goes on, and so 
ices does the apathy. 


2S\orA.SiH For those una ware Israel took in 
\6 !\Oq\ 800,000 Arab refugees and housed and 
them, while the thousands of 
r^^j^.Arab refugees in the Gaza Strip were 
placed in refugee camps. The Arab 
g° ve rnment.s supply money, military 
^ • training, and military intelligence to. 
these barbarians. Without Arab support 
these groups could not aurvive. 


If my fellow Jews are interested in 
links to Nazis, and facists I will give 
them some. 


As far as the SDS are concerned they 
conveniently hide their anti-semitism be¬ 
hind the guise of anti-Zionism. Remem¬ 
ber, the Jewish Communists are the 
worst enemies to the Jews themselves. 
The Jewish nation is made up of the 
Jewish people and the-Jewish land. They 
are inseparable, and those traitors who 
attempt to defeat Israel are only defeat¬ 
ing themselves. Jewish apathy is also as 
serious of a crime. NEVER AGAIN! 


During the second World War, when 
Hitler was in power I’m sure you’ll recall 
some of his illustrious allies. In the 
Middle East a gentleman who went by 
the name of the Grand Mufti of Palestine, 
was an open ally to Hitler and his butch¬ 
ers. Palestinian Arabs and Iraq were also 
supporters of the Nazi Regime. In Egypt, 
Nazis w’ere training Arabs for war. It’s 
all in the past you might say. You might 
also say the days of the holocast are over, 
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COMPARISONS OF THE 
ADERS AND NAZIS TOO 

EXTREME ? 


Golda As Fascist 


Note: The articles on last week’s Meri¬ 
dian People’s Page mistakenly referred to 
CHALLENGE as the newspaper of SDS 
(or that it is distributed by SDS). This 
is not the case. CHALLENGE is distribut¬ 
ed independently of SDS by members and 
fiiends of the Progressive Labor Party 
— a revolutionary communist party. 
Some confusion may have arisen since 
some members of PLP are also members 
of SDS. 

We are writing this article in response 
to the two articles appearing in last 
week's Meridian criticizing CHALLENGE 
(newspaper of the revolutionary Commu¬ 
nist Progressive Labor Party). It seems 
that we have upset the authors of these 
articles by characterizing Golda Meir, 
Premier of Israel, as a Nazi. In addition 
CASA Student “Services” Programmer 
Richard Rakowski has seen fit to label 
us anti-semites. We are writing this re¬ 
sponse to demonstrate that not only does 
Golda Meir and the Israeli government 
function in a fascist manner but that 
Zionism has always been and still is the 
enemy of all working people, particularly 
Jewish working people. 

WHAT IS A FASCIST? 

Fascism is the most ruthless form of 
capitalist oppression where the rulers of 
a particular country find it necessary to 
use the most extreme measures in order 
to keep the people in line. Hitler’s rule 
in Nazi Germany certainly fits this de¬ 
scription. But workers in Germany didn’t 
wake up one morning with fascism at 
their doorstep. Fascism developed over a 
period of years as the culmination of 
many repressive acts and by the gradual 
acceptance of the Hitlerite master-race 
theory. In Israel today, Golda Meir and 
the Israeli ruling class is guilty of certain 
fascist acts against the people of Israel 
and the rest of the Midle East. When 
they act in this manner they are guilty 
of being Hitlers.The fact that they are 
Jewish does not change this fact. 

*Last month the Israeli government ar¬ 
rested four Jews and 36 Arabs for sup¬ 
posedly being “the largest, best-organized 
and most dangerous” spying-assasina- 
tion sabotage ring in Israeli .history. 
These arrests are in fact a round up of 
radicals throughout the country in an at¬ 
tempt to rid the Zionist leaders of the 
danger posed by these organizers. 

In jail, these prisoners have been 
denied bail and have been severely tor¬ 
tured. Dan Vered, one of those arrested, 
was so badly beaten he had to be hospital¬ 
ized and is reported deaf in one ear. 
Rami Livneh has reported through his 
father, a member of the Knesset (Israeli 
Parliament) that he has beqn tortured 
with electric shock, (see THE JERUSA¬ 
LEM POST, FEB. 16, p. 2) 

*The Israeli government, like the Nazis 
are also guilty of killing civilians. 

Just recently, in “response” to the mur¬ 
ders of Israeli athletes in Munich the 
Israeli generals ordered the merciless 
bombing *o£, civilian * sites, in-vLebanon. * .and. 


Robert Steinhorn 


Syria. Over a thousand Arabs were killed. 
The only justification for this is that 
“those killed were Arabs.” 

*Like the Nazis the Israeli leaders have 
also justified their gobbling up of Mid¬ 
east territory by “defense of the state” 
(a state, which by all rights should not 
exist — as we will explain later). 

Also, the Zionist concept of a Jewish 
state is itself racist in that it implicitly 
denies Arabs full rights as citizens. 

When Moshe Dyan was asked if Israel 
could absorb the Arabs conquered after 
the 6-day war, he answered “. . . It would 
turn Israel into either a bi-national or 
poly-Arab-Jewish State instead of the 
Jewish State and we want to have a 
Jewish State . . .” 

*One more similarity is the vicious 
anti-Arab racism used by the Israeli gov¬ 
ernment to justify the persecution of 
Arabs in occupied territory (all Arabs in 
these areas’live under strict military 
rule). Pro-Israeli propaganda depicts 
Arabs as dirty savages. For example, 
Richard Rakowski in his article in last 
weeks’ Meridian refers to 800,000 Arab 
refugees as “barbarians.” This is typical 
of Nazi master-race propaganda, i.e. por¬ 
traying an oppresed group as inferior by 
nature. 

ZIONIST: JUNIOR EXPLOITERS 

Who are the Zionists? They were a' 
political group that arose in the last part 
of the 19th century in Central Europe. 
They represented a current among the 
Jewish capitalists and professionals who 
were pushed around because of anti- 
Semtism by the dominant ruling classes 
in their countries. The Zionist leaders’ 
chief concern was to get hold of a coun¬ 
try where they could do the exploiting 
all by themselves. They always despised 
the majority of the Jew’s, who were 
workers, most of whom tried to end 
own oppression by fighting for socialism 
in their own countries, and who therefore 
opposed Zionism. 

For the Zionists at first any country 
would do, and they negotiated w’ith a 
variety of imperialists to be given con¬ 
trol of some territory. Some favored 
Tanganyika. Others favored Uganda. But 
the majority were convinced that they 
could only win over the Jewish workers 
by linking the Jewish capitalists’ desire 
for their own state with a calculated re¬ 
vival of religious mysticism and Jewish 
nationalist-chauvinism. (The Zionists ar¬ 
gue that Jews, by their “nature,” are un¬ 
able to live in harmony together w’ith 
non-Jew’s — which is anti-Semitism 
any reasonable definition.) For their 
scheme to succeed it needed to be linked 
to the “Holy Land.” In 1948, with the aid 
of U.S. imperialism their dream came 
true. Israel was founded as a “Jewish 
state.” 

LIFE IN ISRAEL TODAY 

Contrary to the impressions conjured 
by a continuous, high-powered and well- 
financed Zionist campaign, Israel is a 
poor, miserable, mismanaged little state, 
ft *'bUrsKfig' with class conflict. 


Every year some 6,000 Jews to have en¬ 
dured conditions in the Zionist “para¬ 
dise” leave it to settle elsewhere. Uni¬ 
versity students who study abroad gen¬ 
erally refuse to com home. 

Inflation is sky-high. Workers* w r ages 
do not keep up with the constant rise 
in rents and the cost of food and cloth¬ 
ing. In December, the country’s long¬ 
shoremen and airport workers, butchers, 
and street cleaners all struck over low’ 
w r ages; a nation-wide teachers’ strike is 
set for the end of the year and most 
recently government hospital workers 
w’ere ready to strike this week for equal 
pay with other hospital workers. That’s 
for one month alone. Last year there 
were MORE strikes in Israel than in any 
country in the world. 

Zionism is a disaster — not least of all 
for the Jews it promises to help. 

Zionist propaganda about a “free, dem¬ 
ocratic” Israeli society is belied by sys¬ 
tematic Zionist discrimination aganst 
Jews from North Africa, who make up a 
majority of the Israeli population. This 
majority group has a family income fully 
25 percent less than that of the favored 
immigrant groups from Europe and 
North America. They have the lowest- 
paying jobs. They cannot afford to send 
their children to high school (which costs 
more than six weeks pay per child per 
school year.) Naturally, a University is 
out of the question. The income gap in 
Israel is constantly widening. Jerusalem, 
the population center for Jews from 
North Africa, is filled w’ith Jewish pros¬ 
titutes and unemployed Jewish workers. 

The Zionist rulers may be a disaster 
for ordinary Jewish and Arab workers, 
but they are a great boon to U.S. im¬ 
perialism, which has kept them in power 
the past 25 years. The Zionist state gets 
proportionally the greatest amount of 
U.S. aid of all the countries in the world. 
U.S. tax law’s make it possible for the Zi¬ 
onists to raise hundreds of millions of 
dollars yearly in 
keeps Zionist 


head of the Zionist rulers are just barely 
above w r aler. 

In return for the guarantee that they 
will continue to rule and prosper by ruin¬ 
ing a piece of Middle Eastern territory 
and the lives of millions of Jewish and 
Arab workers, the Zionists help U.S. 
bankers penetrate and control other 
African and Asian economies. Particu¬ 
larly important for the U.S. imperialists 
is the profitable oil trade in the Mideast 
where the cost of oil is the lowest — 
this oil means $2 billion in profits every 
year to the imperialists after taxes. 
Aside from the- oil. the imperialists have 
always viewed the area as vital militarily. 
For England it used to be home base 
for her Far East Empire (centered on 
India) and the lever for control of the 
world’s greatest shipping and trade route 
— Suez. 

Today, for the American imperialists it 
serves as a local port of call from which 
to. organize their gun-boat and air W’ar 
diplomacy. This is the reason for the 
intense U.S. “interest” in Israel. 

ZIONISM AND ANTI-SEMITISM 
It is nothing but a shoddy defense of 
Zionism to call our criticism of Golda 
Meir anti-semitism. The facts show that 
only by destroying the Zionist exploiters 
of the Jewish and Arab people can anti¬ 
semitism be fought. 

It seems that whenever Zionism is at¬ 
tacked for political reasons a pack of 
scurvy Zionists crawd out from the gut 
ter to scream “anti-semitism.” The plain 
facts are that anti-Zionists and especially 
Communists champion the fight against 
anti-semitism. During World War II it 
was Communists in resistance movements 
throughout Europe that decisively de¬ 
feated Hitler while Zionist leaders were 
wheeling and dealing with the Nazis. In 
return for assuring quiet and no panic 
in the ghetto, these Zionists were al¬ 
lowed to pick a few Jews w r ho would be 
spared. The most famous example of this 
w’as Dr. Rudolf Kastner, the Hungarian 
Zionist leader. As a result of dealings 
with the Nazis he was allowed to choose 
1,684 to live. He chose Zionist function¬ 
aries and rich Jews and their families. 
In return 476,000 ordinary Jewish work¬ 
ers »went to their death “quietly.” (Kast¬ 
ner became an official in the Israeli gov¬ 
ernment. A Zionist court cleared him of 
any wrong-doing). 

Real Communists have always fought 
for the equality of all workers and against 
the super-exploitation of any section of 
the working class. Contrast this to the 
recent statement by the Zionist Commu¬ 
nications Minister of Israeli: 
referring to the recent strike wave in 
Israel ... all the trouble is due to 
“an essential malaise in our society 
whereby each group demands the same 
rights and privileges as the next group.” 

As for the Jewish Student Union’s 
challenge to a public debate, the Pro¬ 
gressive Labor Party and its friends will 
debate this group at any time and place 
convenient to Both groups. We welcome 
the opportunity to expose Zionism for 
the reactionary force that it is and w’ill 
defend our characterization of Golda 
as a Nazi style ruler. 


Several hundred black workers rally at Burnside} La. 
to protest ore shipment from fascist So. Africa. 








‘I am not a traitor, because I admit no loyalty to the Zionist regime 
my loyalty is to the fight against class exploitation . . . I’m a Marxist- 
eninist and I’m against all the rotten bourgeois regimes in the area . . . 11 


ZIONISM: 


THE RACIST IDEOLOGY THAT JUSTIFIES ARAB GENOCIDE 


Beginning with the founding of Israel, 
Zionism has justified the extermination, forced 
emigration and expropriation of Arabs and their 
property. Zionist propaganda consistently 
characterizes Arabs as dirty, backward and 
murderous. The Zionist concept of Israel as 
a Jewish state is in itself racist. It gives non- 
Jews fewer rights than Jews. For example a Jew 
cannot marry a non-Jew in Israel. Jews and 


Jewish boys seperate from their playmates, and 
devote themselves to studies, heading for the academic 
and specialized high schools. 

Where talent counts more than "appearance" or 
"type", Jews are employed more readily. 

(Quotes from Nathan Glazer, Beyond the Melting Pot) 
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Arabs are always portrayed as natural 
enemies. 


This racism allows the Israeli rul¬ 
ers to create profound divisions betw¬ 
een Jews and non-Jews and also to jus 
tify mass murders of Arabs in expan¬ 
sionist wars and during air raids into 
the surrounding Arab countries. 


In addition to this anti-Arab racism *’ •~'/ v 

there is signi icant racism against dark 
skinned Jews (from North Africa). 

Their conditions are worse than those of 
European Jews in every respect: hous- — 

ing, education, job opportunities, etc. - 

There is also a barrage of Jewish 
master-race theories that emanate from 
the Zionists and their mouthpieces in 
order to justify Israeli subjugation of . 
non-Jews. The following are examples 

os this master-race theory from some _ 

of the more well-known U. S. racists: 

"Cultural differences (apart from class - 
cultural differences)—and conceivably even bio¬ 
logical ones as well—also account in some degree 
for the special position of the Negro, as they do 
for that of every ethnic group. If there is some¬ 
thing about Jewish culture that makes the Jew tend 
to be upwardly mobile, there may be something 
about Negro culture that makes the Negro tend 
not to be," Edward Banfield, The Unheavenly Cit\ 


‘Ach-That’s 100 less for the ovens. 


We urge people to send messages of support, 
and financial aid, for the political prisoners in 
Israel, to the following addresses: 

1) Advocate Ali-Rafam, Haifa, 19 Yaffo St., 
Israel; 

2) Dan Vered or Udi Adiv, Ramie, P.O.B. 16, 
Israel; 

3) Gabriel Stammer, Shumski, 155 Balfour St., 
Apt. 1, Bat-Yam, Israel. 


After Zionist troops tried to break np workers’ May Day action, 
outraged students took over Hebrew University in protest. 














page 21 


RACISM AND 
ACADEMIC 
FREEDOM 

HERRNSTEIN 


Richard Herrnstein's article supports Jensen and 
Banfield and goes even further: 

He sa;ys that we are progressing toward a 
"meritocracy" where "unemployment may run in the 
genes the way bad teeth do now". He said that the 
poor and oppressed are disadvantaged because they 
are genetically inferior —and thus that all social 
reforms can only increase genetic inequality, and that 
since the present powerful rich are the best endowed 
genetically, there is no possibility of any real social 
change or revolution. 

His original article appeared in the Atlantic 
Monthly, and was covered in the NY Times, Time, 
Newsweek, Fortune and numerous other popular 
journals. Refutations and responses have been 
suppressed, both at the universities (see later data 
on Harvard) and in the media. 

Social science ideology is especially dangerous 
because of its direct connections with social policy. 
Daniel Moynihan was a special advisor to President 
Johnson from 1964-1968 and a special advisor to 
President Nixon until 1972 when he returned to 
Harvard to teach and publish his book on the Family 
Assistance Program. Edward Banfield was coor¬ 
dinator of the Model Cities Task Force and later ano¬ 
ther special advisor to Nixon. Actual policy closely 
resembles these men's recommendations. These 
theorists have developed the theory of racist social 
policy and implemented it themselves. Herrnstein 
is not a government advisor, but what he is saying 
is being used in cutback and refusal of services to 
workers, especially black workers; his ideas are 
such that these two articles are dangerous political 
tracts. The two articles: 

L Create a general belief that intelligence runs 
in the genes and blacks have 15% less of it, despite 
Herrnstein's protests that he is "not a racist" (have 
you ever met a racist who said that he was racist?). 

2. Are directly cited in teachers' journals and 
taught in high schools. 

3. Are cited directly in legislation calling for 
sterilization of welfare mothers (Illinois legislature) 
and indirectly justify further cutbacks in education, 
jobs, and hospitals. 



‘A park for our children...’ Members of NYC’s ‘Resistencia’ picket Model Cities office 


Herrnstein 


Herrnstein (& Co.) 
try ‘academic free¬ 
dom’ to hide their 
racism; Hitler hid 
his fascism 
behind ‘National 
Socialism’ 

L 

ACADEMIC FREEDOM AND RACISM : 

Academic freedom has often been cited as a basic 
principle of the university and college system. A 
college is a "free marketplace of ideas" or an T ivory 
toweiV enabling scholars to pursue truth and objec¬ 
tive thinking far from the workaday world of strife 
and bias. What is academic freedom? What is its 
relationship to the hard sell, no holds barred appro¬ 
ach of the racists overrunning the campuses. How 
can one explain the meteoric rise to fame and fortune 
of such merchants of death as Jensen, Shockely, 
Herrnstein, Banfield, Jencks and Moynihan? Why are 
their academic opponents condemned to virtual obli¬ 
vion and unemployment? Why doesn T t the professor, 
who rejects the genetic inferiority of blacks and 
suggests more money for welfare mothers even get a 
government grant or # 500, 000 from the Carnegie 
Foundation to pursue his research? Why does the 
student who organizes in class to denounce these 
racist theories get thrown out of school or in some 
cases thrown into jail? In this workshop we want to 
go into these questions and also discuss how to deal 
with academic freedom in the course of a campaign 
against a racist textbook or professor. The questions 
below provide an outline for the workshop and other 
material provided presents some of the different argu¬ 
ments about academic freedom and racism. 

I. What is academic freedom? 

a] What is it's importance? Use the following 
positions for discussion: 

Some people say: "I would have killed Hitler 
myself, but it would have been wrong to deny him 
freedom of speech." What is the significance of this 
position? 

Another position is: "Herrnstein is racist and 
we must oppose his ideas but to stop him frrom 
teaching is co open the door to a totalitarian society." 
Is this true? 

PL says there is no such thing as academic 
freedom. It is a tool the administration uses to 
cover its tracks when students and workers threaten 
its freedom to oppress people. 

The Committee Against Racism and 
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University Action Group positions included in the 
packet say that academic freedom exists, but not for 
lying, unscientific racists whose theories directly 
lead to genocide. 

b] What do the racists say about academic 
freedom? 

c] In what situations in your experience have 
you heard the expression academic freedom used? 


n ' a] What is the relationship between racist 
ideas and government policy, or general public 
opinion? Does this limit academic freedom? 

b] Could the racist oppression in our society 
(which is approaching genocide) continue without the 
racist ideology being pushed now, and which has 
been pushed throughout the history of capitalism? 


m. 

a] Why do we need a demand in struggles 
against racist ideas—why not just publish articles 
refuting them? 

b] Is anything gained by a fight to ban Ban- 
field or Herrnstein’s books? What is it? 

c] Does the demand that Herrnstein be fired 
necessarily lead to repression of radicals ? 

d] Militant fights have been led by SDS against 
ROTC. Should the theoreticians who justify racism 
(Herrnstein, Moynihan, Banfield) also be kicked off 
campus? Why? 


THE STRUGGLE AT HARVARD 

(1971-72)- 

SDS and UAG held meetings and passed out leaf¬ 
lets about the Herrnstein issue before school was in 
session. During Freshman Week(late September) 
there was a meeting of fifteen freshman which dis¬ 
cussed academic racism. SDS members took 
Herrnstein T s class, an Introductory Psychology 
course with about 300 students. We passed out leaf¬ 
lets and asked questions in the first few classes. 

This was good: the campaign started off with a bang, 
got people interested right away. Problem: leaflets 
tended to be poorly written and had misquotes in them, 
and we hadn’t worked out the arguments about acade¬ 
mic freedom. But the issue of Herrnstein’s article 
and racism was raised early. SDS attracted about 


ten freshmen from the class who wrote up an anno¬ 
tated version of ”IQ?’ which was published in October. 

1,000 copies were sold over the fall, and SDS meetings 
drew more people. 

In early November Herrnstein was forced to de¬ 
vote a special section to ”IQ?’. About 400 people 
came and discussed the issue. We got off to a good 
start, but during November failed to come out with 
any specific demand or petition, and didn’t develop 
a long term strategy about the campaign. This 
crippled the struggle during the ye ar. The lack of 
a long term perspective meant that people got 
discourage. 

But beginning in November, the administration 
attacked us for our ’’affront to academic freedom”. 

On November 12, President Bok wrote an article 
in the administration newspaper accusing SDS of 
being a bigger threat to free speech than the FBI. 

On November 15, UAG and SDS held a protest demo 
of about 35-50 people. Bok wasn’t there so we went 
over to confront the chairman of the Psychology 
Department. He agreed to come to a debate on 
Herrnstein on November 18. Over 100 people came 
to the debate and had an excellent discussion, but 
again no long term strategy was proposed by SDS. 

But we had roused many students and made the 
administration uncomfortable. SDS had good 
publicity and kept the issue hot: we sold the article, 
sponsored discussions, had demonstrations outside 
the class, held meetings. Student interest was 
growing. 

So on November 29th a faculty petition (here 
reproduced) accused SDS and UAG of ’’brutish and 
uncivilized” tactics. This sparked a tremendous 
controversy. Groups were organized in three dorms, 
and graduate students in one department met to 
protest the faculty petition and support SDS. The 
Harvard Crimson devoted an entire editorial page to 
different points of view. Letters from the dorm 
groups and the graduate students were published. 

Thus by Christmas vacation, the Herrnstein issue 
was a mass issue on campus, and racism and aca¬ 
demic freedom were on everyone’s mind. 

Many of us felt it was be tier to avoid the whole 
question of academic freedom, and concentrate on 
exposing Hermstein’s ideas as racist through forums, 
and leaflets. Therefore SDS had no demand. 

In retrospect this was a mistake, because when 
you have a demand you focus the issue, you force 
people to take a stand, and you take it out of the 
realm of ideas into the realm of serious action. 
Question: in an effective fight against racist ideo¬ 
logy can you avoid dealing with the issue of academic 
freedom? 

In January SDS decided to demand that Herrnstein 
shouldn’t teach the introductory course in psycho- 


Siudeats and professors unite against Herrnstein's racist ‘teachings* at &arvard* 
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logy and his article shouldn’t be taught. But we 
didn’t fight for the demand, since we weren’t con¬ 
vinced that getting rid of his article and his teaching 
was important. We were afraid of tackling the idea 
of academic freedom with other students. 

In late February, a forum was held by a coalition 
of nine groups including SDS, UAG, PL, Critical 
Anthropology Workshop, Science for the People, 
History of Science graduate students and three dorm 
groups; faculty members and students spoke. In 
early March fifteen SDS members confronted Herrn- 
stein after class and asked him pointed questions. 

The University discipline committee charged two 
students with ’’intense personal harassment”, but 
they were not kicked out of school since we organ¬ 
ized widespread support. 

However, after late March very little work was 
done on the issue of Herrnstein. The SDS Convention 
at Harvard, and cooperation with Harvard Afro 
(black students organization )in a militant fight to 
get Harvard to sell its Gulf stock which culminated 
in a seven-day building takeover became our main 
focusses. The good points about this struggle last 
year were: 

1. We made the issue of Herrnstein’s article, 
racist social science research and its connections 
with policy a mass issue on campus and also around 
the country. 

2. Many people were won to the idea that men like 
Herrnstein should not be able to publish such un¬ 
scientific, racist, sexist articles. 

But there are several criticism which we hope 

people will discuss: 

Most important, we dropped the campaign until 
April, 1973, saying to ourselves that Herrnstein was 
essentially exposed and we had won some sort of 
victory since he went on leave for a year. However, 
he was not defeated: he wrote a book coming out in 
the beginning of May called IQ and the Meritocracy , 
as well as two more articles. 

What role did racism play in dropping the 
campaign? Why didn’t we take Herrnstein 
seriously enough to continue the struggle? Given 
this racist society, does standing for academic 
freedom as a matter of principle mean condoning 
racism? 

RACISTS RULE HARVARD 

Despite the repeated protests by the 
administration that SDS endangered academic 
freedom at Harvard, taking recent examples it is 
clear that the administration does not practice 
what it preaches: academic freedom does not 
exist at Harvard. 

1. The disciplinary committee at Harvard, CRR: 

a. has kicked out about 60 students since 19 69 


for a variety of political crimes including 



speech. 

b. once kicked out a student is banned from the 
campus. Several people have been convicted 
for being on campus when all they were doing 
was talking! So much for free speech. 

c. specifically, one such student was arrested 
for being present and asking questions in 
Herrnstein’s class. 

d. two students were accused by Herrnstein of 
” intense personal harassment”, i. e. asking 
questions. 

2. Hiring and firing of professors: 

a. all faculty who have been involved in a 
political movement attacking the Harvard 
administration have been denied tenure or 
threatened with being fired. For example, 
JackStauder, Richard Boyd, Sam Bowles, 

Mike Useem, Sandy Davis. 

b. professors who work for the government 
directly or through their ideology are guar¬ 
anteed tenure. For example, Moynihan, 
Herrnstein. Kissinger’s job was held open 
for him for three years. Jencks was just 
given tenure. 

Does Harvard directly benefit from racism? 

The answer is clearly yes when you look at who 
actually runs Harvard: the Harvard Corporation, 
big bankers with investment in ITT, Guld, GM, and 
just about every other major corporation. At 
Harvard, it is clear that academic freedom does not 
exist, although the administration invokes it when¬ 
ever radicals criticize or protest. Is this true just 
because Harvard is so much linked to the government 
and big business, or is it also true generally in 
colleges across the country? To what extent? 

In the last month, we have begun to fight Herrn¬ 
stein’s ideas for the second time,, 

1. We demonstrated against Herrnstein on 
April 4th and held a forum on April 12th attacking 
the Commentary article. 

2. We presented a complaint that Herrnstein 
should be censured for racism, slander, and anti¬ 
working class ideology to a faculty Committee of 
Inquiry, which publicly refused to hear the case on 
the grounds that it cannot judge another faculty 
member’s work (again, academic freedom),. 

This has raised the question of Herrnstein and his 
racism again on the campus. There is about one 
month of school left and we are circulating a 
petition demanding that Banfield, and Herrnstein’s 
forthcoming book IQ and the Meritocracy not be 
taught except from a critical point of view. We 
also plan a demonstration against Herrnstein and 
the publication of a pamphlet indicting Harvard 
University as a whole for racism. _ 



Herrnstein runs away from SDS demonstrators last 
year at Harvard (he ran right into a sabbatical!!!) 
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SDS, PL Confront Hermstein 
As Part of New ‘Racism ’Attack 

By RICHARD J. MEISIJN L M75 

Members of SDS and P.L. last week 
confronted Richard J. Herrnstein, 
professor of Psychology, in what they say 
will be the opening shot of a “spring 
campaign against racism.” 

The action was provoked by an article 
written by Herrnstein, “On Challenging an 
Orthodoxy,” which appeared in the April 
issue of Commentary magazine. In it, 

Herrnstein defends his controversial views 
on IQ and meritocracy, criticizes the 
dominance of environmental influence in 
social theory, and describes with some 
distaste the reaction and tactics of his 
critics [see sidebar, right]. 

Ellen J. Messing ’72-4, a member of 
P.L, said yesterday that P.L felt “it was 
really bad that we let the campaign die last 
year. Hermstein’s ideas are at least as 
dangerous now as they were last year.” 

About 20 people demonstrated outside 
William James Hall last Wednesday “to 
make [Herrnstein] aware that a lot of 
people think he shouldn't teach “ Messing 
said. 

The demonstrators also presented 
Herrnstein with an invitation to a P.L.- 
sponsored forum to be held Thursday 
discussing whether Herrnstein and 
Christopher S. Jencks, associate professor 
of Education and lecturer on sociology, 
should be allowed to teach, Messing said. 

Herrnstein said last night that he had 
declined the invitation. 

Messing added that Herrnstein refused 
to answer questions from the group 
regarding racism, meritocracy and their 
relation to employment and educational 
opportunities. 

She said that P.L, plans to issue 
literature on racism and also may hold 
another demonstration at William James 
Hall later this week. 

P.L. and SDS will co-sponsor a con- 
ference on racism in New York at the end 
of this month, Messing said. 



SDS’s plans at Harvard are less definite. 
Frank R. Lonergan Jr. 72, a member of 
the group, said yesterday that SDS will 
circulate a petition including demands 
that Herrnstein not be allowed to 
teach when his one-year leave ends in the 
Fall, and that his book not be used in 
courses unless for criticism. 


Hermstein Article 
Adds Fresh Fuel 
To LQ. Controversy 

Nineteen months after “I.Q.” touched 
off a blaze among radicals and academics, 
Richard J. Hermstein, professor of 


Psychology, has added another log to the 
fire. 

In an article in the April issue of 
Commentary, Hermstein rebuts those who 
have charged that his theories are racist 
and defends his original viewpoint, while 
offering description and thinly-veiled 
criticism of the reaction and tactics of 
radicals and academic colleagues, 

Herrnstein directs his first attack at the 
“environmentalist doctrine that dominates 
both our education and our attitudes 
toward social policy,” and goes on to rebut 
his critics. 

By far, the most common charge leveled 
against Hermstein has been that of 
racism, to which he replies: “...my article 

took what might be called an explicitly 
agnostic stand on racial (i.e., black-white) 
differences in tested intelligence. For 
technical but compelling reasons, as 
touched on in my article, I believe that 
racial and ethnic group differences are 
hard to pin down as regards inheritance.” 

“We do not know why blacks bunch 
toward the lower end of social scale,” he 
writes, “or, for that matter, why Jews 
bunch toward the top. Cultural factors, 
general surroundings, and racial 
discrimination each complicates the 
analysis in unknown ways.” He adds that 
it was “neither my goal nor my subject” to 
determine genetic vs. non-genetic factors 
for various groups. 

Herrnstein is condescending towards the 
radicals who, he says, damaged his 
student-instructor relationship in Soc Sci 
15, deluged the Harvard community with 
leaflets and posters, misquoted him, 
accused him and disrupted his attempts to 
speak publicly at Harvard and other 
campuses. 

“They were not really radical,” Herm¬ 
stein writes, “in the sense of getting at the 
roots of anything, or even being politically 
innovative. On the contrary, my radical 
critics were quite old-fashioned and 
doctrinaire, as leftist extremists go...” 

To amplify this view, Herrnstein later 
notes that “not only the vulgar accusations 
of ‘racism’ and ‘facism,’ but also the 
political paranoia can be found in both the 


ARTICLES FROM the HARVARD 
CRIMSON on the I.Q.- 
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Russian and domestic Marxist reactions to 
the application of biology to the study of 
man...” He compares current radical views 
with those of T.D. Lysenko, a Russian 
anti-geneticist. 

Portions of the tone of the article—a 
quote such as “the stranger who 
threatened to stab me ‘some night in 
Harvard yard’ as I was leaving the lecture 
hall, I took to be acting impulsively and 
not reflecting official SDS or UAG or FLP 
policy”—may lead one to believe that 
Herrnstein mayhave enjoyed parts of his 
battle, an idea that he denied last night. 

“There were times when I was 
fascinated by it,” he said, “but it was a 
morbid fascination—certainly not en¬ 
joyment. It was actually quite gruesome.” 

But the reaction of the radicals was “less 
gruesome than those who are not radical,” 
Herrnstein said, charging that many 
scholars “tried to obscure rather than 
discuss, and others who had the knowledge 
didn’t use it.” 

“You might ask, ‘Can you blame them?’ 
after seeing what’s happened,” Hermstein 
continued. “Yes, I can blame them. Don’t 
you expect some courage out of the 
academic community?” 

His article also accuses radicals of 
“deflecting attention away from the issues 
themselves,” and notes the progression: 

“1) Radicals denounce me (or others 
who bring the facts to public attention) as 
‘racist,’ ‘fascist,’ etc. 

“2) In response, the liberal ‘expert’ 
deplores the crudeness of the attack, while 
expressing apparently scholarly reser¬ 
vations about the ‘questionable’ logic or 
the ‘tentative’ findings or the underlying 
‘political’ biases in the document in 
question. The liberal expert’s position 
appears to take the middle ground bet¬ 
ween the radicals at one extreme, and, for 
example, my article at the other. 

“3) The public, observing the range of 
views, also takes the internediab 
position—in this instance, the liber; 
one...” 

Herrnstein stressed once again last nif 
that he had presented no facts in 
original article that had not bt 
presented before, and that he “wrote 
article under the role, ‘I shall put in my 
article no facts under empirical 
challenge.’ ” He said that although 
challengers have said or implied his facts 
are not correct, he has found no evidence 
contradicting his premises. 

Herrnstein’s Commentary article, in 
altered form, will appear as part of his 
thcoming book, I.Q. irfthe Meritocracy. 

—RJ.M. 


Dunster Members Challenge 
Faculty’s Herrnstein Petition 

By LEO FJ. W1LKING 


Members of Dunster House have 
written a letter to 107 faculty members 
which terms “insidious” their November 
29 petition in the Crimson condemning 
the “personal attacks” upon Richard J. 
Herrnstein, professor' of Psychology. 

The faculty petition said, in part, “A 
small group has responded (to Herrn- 
stein’s article on I.Q. In the September 
Atlantic Monthly) by personal attacks 
upon Professor Herrnstein—by false and 
offensive placards, leaflets, picketing anp 
threats to disrupt his classes. 

“The deliberate affront to Professor 
Hermstein’s personality and the resulting 
distress to his family and friends must be 
judged brutish by civilized society. In an 
academic community the substitution of 
personal harassment for reasoned inquiry 
is intolerable.” 

The Dunster letter, whose authors have 
so far obtained 105 signatures within the 
House, calls the paid advertisement 
“insidious in its broad implications about 
scholarship and its relation to politics” 
and asks the 107 faculty members for.a 
“clarification” of their position on four 


questions: 

•Do the professors believe that 
Hermstein’s article in The Atlantic 
Monthly is an example of “legitimate 
scholarship”? 

•Is it legitimate to dismiss political 
responses Jo the article as “brutish,” 
“intolerable” and “unforgivable” because 
they “affront...Herrnstein’s personality”? 

•Do they have hard evidence that 
“personal harassment” of Professor 
Hermstein has occurred? 

•Do they consider placards, leaflets 
and picketing, described in the statement 
as “false and offensive,” not to be within 
the realm of free speech? 

Unethical 

In support of the questions, the letter 
goes on to allege that Hermstein was 
unethical to publish his ideas in a popular 
magazine before they appeared in a 
scholarly journal, and that he used his 
status as a Harvard professor to 
illegitimately claim expertise before an 
unapprised readership. 

The letter also charges that Herrnstein 
stepped into the political arena by 


publishing his remarks in the Atlantic, 
that any allegations of harassment against 
Hermstein should be accompanied by 
hard evidence, and that the statement by 
the faculty members was in itself a 
censure of the expression of free speech 
and an “outrageous example of 
irresponsible scholarship.” 

The letter was written over the 
weekend by two tutors in Dunster, 
Kenneth R. Manning, a tutor in History 
of Science, and Ronald L. Trosper ’67, a 
tutor in Economics, with the help of 
Bernard Lo. a tutor in History and 
Literature and Robert Leflar 72. 

Lo said yesterday that he did not 
believe the Faculty would take any 
formal action against Herrnstein, but that 
because of the letter, “hopefully more 
people will rethink the whole issue. of 
university professors and politics.” 

Trosper said yesterday he was also 
anxious that the faculty members 
“reevaluate their signatures.” 

“What we’re objecting to is the strong 
language of the statement,” Trosper said. 
“We’re objecting to their objection. The 
national implication is that Professor 
Herrnstein has appealed to his expertise 
as a Harvard professor, and other faculty 
members are defending him.” 

James Q. Wilson, professor, of 
Government and chairman of the 
Department, who signed and circulated 
the faculty petition, responded yesterday 



by saying that Hermstein had been 
harassed by people calling him a racist 
and demanding that he be fired. 

“1 must confess.” Wilson said, “that I 
find it strange that students at Dunster 
House have signed an article claiming 
that their freedom has been abridged, 
when no punishment or investigation was 
threatened, but merely an attempt to 
clear the air for an academic discussion.” 

Oscar Handlin. professor of History, 
who also signed the petition, called its 
langqage “moderate” in comparison to 
the "lies” being circulated on posters and 
leaflets about Hermstein. He said the 
statement had been “a censure of the 
abuses of the university environment 
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Hermstein 


' 7 / 

The furor surrounding Professor Richard 
l.Q.” article in The Atlantic has 


Hermstein’s 

increased dramatically in the past few weoks. 
Sustained opposition to the article by SDS and the 
University Action Group has provoked two 
responses: a heightened awareness and criticism 
of Herrnstein’s arguments, and a groundswell of 
faculty criticism of SDS and UAG. Both the 
article and the criticism merit a closer look. 

Hermstein’s article builds a view of the future 
on a foundation of shaky scientific reasoning. 
Relying on the highly debatable theories of 
Arthur Jensen and similar theorists, Hermstein 

determined 
*■ r. From that, he 
world of the future, a world in 


maintained that intelligence is 
predominantly by heredity, 
speculated about a ~ .1 
which technological advances will dry up “low 
l.Q.” jobs and unemployability will be passed with 

intelligence down the family bloodline.(In) 

times to come, as technology advances, the 
tendency to be unemployed may run in the genes 
of a family about as certainly as bad teeth do 
now,” he wrote. And furthermore, Hermstein 
speculated near the beginning of his article that 
“on the face of it there is a powerful trend toward 
‘meritocracy’—the advancement of people on the 
basis of ability, either potential or fulfilled, 
measured objectively.” 

This is not the place for a detailed criticism of 
Hermstein’s article. But his reasoning is 
questionable at best. l.Q. tests measure in¬ 
telligence.” An undefinable quantity, “in¬ 
telligence” in this context is identified as the 
quality that l.Q. tests measure. l.Q. tests are 
valued because a correlation exists between a 
student’s l.Q. score and his performance in our 
society. In short, l.Q. tests are designed to predict 
success. So to say, as Hermstein says at great 
length, that people with high I.Q.’s succeed in 
America is to spout a tautology and say nothing at 
all. 

Hermstein goes further. He calls those with 
high I.Q.’s “bright” and those with low I.Q.’s 
“dull.” These sweeping terms ignore scientific 
data which indicates the cultural relativity of l.Q. 
tests. Hermstein gives l.Q. an ontological status it 
does not possess. And in his discussion of the 
hereditary transmission of intelligence, Herm- 
stein deals inadequately with the effects of en¬ 
vironment. For example, no one has measured the 


W e are not experts in the field. Bi 
that. Herrnstei#overlooked one 


intellectual debate and based a potentially in- their implications, SDS and UAG have performed 

flammatory argument on some highly disputable a service. 

facts. Writing in a popular magazine, he has Hermstein should not be fired, as the two 

endowed his reasoning with a pseudo-scientific groups demand. Nor should he be censured, 

rigor that belies the controversial nature of his Neither the faculty nor the University has the 

assumptions. authority to take a stand on a man who writes 

We uphold Hermstein’s right to publish his theories and not policies. Within the realm of 

theory. But we are not convinced by the ideas, however, individual Faculty members have 

statement of 107 Faculty members which defends the right—and, in our opinion, the obligation—to 

Hermstein on the grounds of a vague “intellectual challenge Hermstein’s article. Some Faculty 

freedom.” This freedom is apparently all- members have done so. But a larger group has 

inclusive; at least, its proponents have not taken only attacked the most vocal segment of Herrn* 
the time to define it. The boundary between ideas stein’s critics. The threat of Hermstein’s ideas is 

and actions is an academic distinction. The more dangerous than the imagined threat of SDS 

distinction, while fuzzy, is important. Generally, and UAG to intellectuaHreedom. 
intellectual freedom guarantees that ideas will be ■*^■1 

opposed only by other ideas, and that a theorist T /Jaqo O VIVI P AAl»ni am 

will always have a place in the academic com- i-tlvdiS ClllU. V>4vJCi 


munity. But in some cases, when theorists become 
policymakers, the distinction between idea and 
action vanishes. In such cases—for instance, 
when social scientists commissioned by the 
government draw up plans to expand the Vietnam 
War—the phrase “intellectual freedom” no longer 
applies and the academic community can'n'o 
longer offer sanctuary. 

It would be a mistake to think that ideas are less 
dangerous than actions. History shows otherwise. 
“Scientific” racists like Gobineau in the mid¬ 
nineteenth century and the anti-Semites of post- 
Woriu War I Europe helped create atmospheres 
in which genocide was an intellectual possibility. 
More recently, some Cold War historians, 
describing a “monolithic Communist bloc,” have 
given an academic cushion for an American 
government that indiscriminately opposes 
Communism. 

Herrnstein’s ideas also have potentially 
dangerous, implications. His statement that 
contemporary society demonstrates “the ad¬ 
vancement of people on the basis of ability” gives 
“scientific” fuel to defenders of the status quo. 
And his prognosis of a hereditary caste of the 
unemployable could leave ominous thoughts in 
the minds of some readers. It is unfortunate that 
Hermstein decided to publish such an 
irresponsible article on a topic of immense social 
importance. But we question only his discretion, 
not his right to publish. And we agree that, in this 
case, the concept of intellectual freedom applies. 
Hermstein’s opponents should limit themselves to 
the arena of ideas. 

The 107 faculty members who supported 
Hermstein in a public statement have 
misrepresented the actions of SDS and UAG. In 
broad terms they have accused the two groups of 
making “personal attacks upon Professor 
Hermstein—by false and offensive placards, 
leaflets, picketing, and threats to disrupt his 
classes.” By lumping together these types of 
protest, the professors seek to eliminate ac¬ 
ceptable forms of opposition to Herrnstein’s 
thought. Hermstein wrote an article with clear 
political implications. He and his supporters must 
expect opposition. Leafleting and picketing are 
justifiable tactics for his adversaries, but the 
tactics should focus on the ideas and not the man. 
The statement’s claim of “distress to (Herrn¬ 
stein’s) family and friends” cannot be sub¬ 
stantiated. A vague statement, it could preclude 

any criticism of Hermstein’s article. 

The faculty statement has another disturbing 
aspect. Since 1969, the University has 
progressively narrowed the acceptable channels 
of political protest. The Resolution on Rights and 
Responsibilities already lists “personal 
harassment” as a punishable offense. The 
category is vague enough to permit broad in¬ 
terpretation. If the interpretation of these 
professors were accepted, effective political 
protest would be stifled. 

Too many people have discussed this article 
without reading it. Too many people have ac¬ 
cepted the ideas without challenging them. SDS 
and UAG. have helped raise the issues in the 
Harvard community. Although their actions are 
clearly not punishable under any rational and 
equitable system, the two groups have at times 
lapsed into personal attacks and quoted Herrn- 
stein out of context. But by publicizing the un¬ 
certainty of the ideas and the potential harm of 


A belief in freedom of expression is not 
simply an instinctive feeling that anyone 
should be able to think and say whatever he 
or she wants—though that is perhaps the root 
of it—but a belief that a system which allows 
this freedom is the only guarantee that the 
good ideas will triumph over the bad ones. 
People who reject this belief should propose 
an alternative method for distinguishing 
between good ideas and bad ones. I, for one, 
would not want to rely on a majority vote of 
the Crimson editorial board or the Faculty of 
Arts and Sciences. If history shows too many 
instances when the bad ideas gained the 
upper hand, it’s because the good ideas were 
actively suppressed, not because the bad 
ideas weren’t. The triumph of racial 
superiority theories in Europe is a perfect 
example. 

It’s difficult, then, to see how the 
publication of any set of ideas in the Atlantic 
Monthly can be considered more dangerous 
than a decision that they’re too dangerous to 
be printed. Therefore the content of 
Professor Hermstein’s article is irrelevant to a 
discussion of the propriety of the reaction to 
it. Likewise, questions of the relationship 
between research and policy are not relevant 
here. Professor Hermstein is not under fire 
for his research, but for the publication of 
considered opinions in a national magazine. 
(Indeed one of the criticisms of Herrnstein’s 
“shoddy scholarship” has been that he 
conducted no original research but relied too 
heavily on previously published work.) 

If you accept the necessity for freedom of 
expression, it follows that in an intellectual 
controversy any attempt to coerce rather 
than to persuade—to make a person regret 
having expressed an opinion without con¬ 
vincing him of the error of the opinion it¬ 
self—is not merely an offense against the 
person so coerced, but an erosion of the 
mechanics which make free expression work 
and therefore make it possible. 

T 

be SDS-UAG activities in response to 
Professor Herrnstein’s article seem clearly to 
be coercive in intent and effect. Placards in 
and ^outside his classroom saying “Fight 
Racism—Fire Hermstein” and “Pigeon Man”, 
chanting outside his office, demonstrations 
demanding he be dismissed from the Faculty 
obviously are not meant to convince him or 
others of the mistakes in his theories. These 
tactics and others, such as interrupting his 
lectures with questions irrelevant to the 
subject matter under discussion—though 
within the rights of those engaging in them— 
undeniably create an atmosphere of tension 
in Herrnstein’s teaching and personal life 
outside the legitimate scope of controversy 
over his article. When SDS-UAG do address 
themselves to the content of Herrnstein’s 
article, they engage in blatant lies and 
misquotes (see yesterday’s Crimson) and 
McCarthyite illogic (such as arguing that the 
defense of Hermstein’s article by the Harvard 
establishment proves that his ideas are im¬ 
portant to them and therefore dangerous). It’s 
easy to see how Professor Hermstein might 
regret having written his article, and how 
others might think twice before publishing - 
their own controversial beliefs. 
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This, of course, is exactly what SDS wants. 
And it’s exactly what the 107 faculty members 
who signed the petition in the November 29 
Crimson find distressing. It seems to me that 
the rhetbrical excesses and coercive potential 
of this document don’t compare to those of 
the materials being distributed by SDS- UAG. 
The impressive list of names at the bottom of 
the petition is unlikely to awe into submission 
anyone intent on harassing Professor 
Hermstein, especially since they specifically 
say such behavior lies outside of disciplinary 
considerations. Should the fact that they are 
eminent academics disqualify them from 
speaking out when they feel academic values 
to be threatened? 

The Herrnstein article on I.Q. has created 
much genuine intellectual controversy 
around the country (vide the current 
Atlantic). Perhaps there would be more here 
at Harvard if SDS hadn’t refocused the 
debate. Far from deserving praise for “raising 
the issue”, the members of the SDSTJAG 
anti-Herrnstein campaign—though their 
behavior lies outside the disciplinary.reach of 
any rational system of academic justice— 
deserve the censure and contempt of all 
members of this community. 

—Michael Kinsley 


In a recent paper on "intelligence" testing 
Professor Richard J. Herrnstein suggested that 
available data point to the tentative but disturbing 
conclusion that "intelligence" is largely genetic, so 
that over many, many years society might evolve 
into classes marked by distinctly different levels of 
ability. The soundness of his argument, the 
reliability of the underlying data, and any im¬ 
plications for public policy are ail appropriate 
subjects for debate and continuous re-examination in 
the light of new knowledge or experience. 

A small group has responded by personal attacks 
upon Professor Herrnstein—by false and offensive 
p|acards, leaflets, picketing, and threats to disrupt 
his classes. The deliberate affront to Professor 
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Herrnstein's personality and the resulting distress to 
his family and friends must be judged brutish by any 
civilized society. In an academic community the 
substitution of personal harassment for reasoned 
inquiry is intolerable. The openminded search for 
truth cannot proceed in an atmosphere of political 
intimidation. Although the "breathing space" 
necessary for full freedom of expression bars the use 
of official sanctions to prevent such misconduct so 
long as it is not formally found to constitute 
disruption or intense harassment, the entire 
academic community should make it plain that it 
regards such harassment as has occurred as not only 
an unforgiveable attack upon legitimate scholarship 
but as also an assault upon intellectual freedom. 
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FreeS peech 


of “free speech for all,” this argument has 
won over many honest students. 

But is the officials' stand an honest one? 
And are they right about free speech? 

We think not. 


at Harvard: 

A PROGRESSIVE LABOR PARTY PAMPHLET 
During the past few months, students have 
prevented Dow, the CIA and the military from 
recruiting at scores of colleges.. University 
officials have answered these actions of the 
growing anti-war movement with severe pun¬ 
ishments. Such “violence” can't be allowed 
they maintain. “The university is a neutral 
refuge for study and a free marketplace 
where all ideas can compete fair and square. 

By barring recruiters you dislike, you’re de¬ 
stroying the market*.” Backed up by the notion 


Free speech tradition? 


Before discussing free speech in general, 
let's consider the case of a particular univer¬ 
sity. Harvard is usually considered the ideal; 
what about free speech at Harvard? 

Anti-war Harvard students sat-in to prevent 
Dow Chemical, maker of napalm for Vietna¬ 
mese peasants, from recruiting in late October. 
Administrators professed to be shocked. A. 
press conference held by Harvard President 
Pusey a few days later, v/as described bv the 
Globe as being: 

. , .his first press conference since the days of. . . 
Joseph R. McCarthy. . .At that time the issue concerned 
four faculty members accused of Communistic sym¬ 
pathies, and Pusey defended academic freedom, fBoston 





Globe. November 1, 1967.) 

Pusey was supposedly outraged at the denial of 
freedom involved in *'imprisoning’ 7 Dow's re¬ 
cruiter for over seven hours. A writer for the 
college paper, the Crimson , commented: 

Administrators claim that the right of recruitment is a 
matter of free speech. They point to the time in the early 
1950's when the university allowed a Communist speaker 
on campus and say: free speech cannot be a matter of 
popularity. ( Crimson Nov. 11, 1967. p. S-One.) 

Like their counterparts at other schools, 
Harvard officials claimed that for them, free 
speech was a matter of principle which brooked 
no compromise. They’d defended the rights of 
reds in the 1950's; they'd defend Dow today. 

Except that wasn't quite the way it was. 

The four faculty members Pusey supposedly 
defended were: 

Leon Kamin, teaching assistant in Social Relations; 
Wendell Furry, Professor of Physics; 

Helen Deane Markham, Associate Professor of Anatomy; 
Daniel Fine, Senior Resident in Medicine. 

The first three—we could find no information 
concerning Fine—had been subpoenaed before 
one or more of the red-hunting committees, 
starting in the Spring of 1953. Testifying before 
Jenner's Senate Internal Security Sub-Commit¬ 
tee, McCarthy's Permanent Investigating Com¬ 
mittee, or the House Un-American Activities 
Committee, they all took the Fifth Amendment 
on some questions. 

Two second year law students had also been 
called. In March, 1953, Jennen's S.I.S. Sub- 
Committee subpoenaed Jonathan and David Lu- 
bell to testify at hearings in Boston. 

What was Harvard's official reaction? Did 
they defend even the rights of possible reds to 
haggle, fair and square, in the free market 
where ideas are bought and sold? 

No. 

When Dean Griswold decided not to expel 
the Lubell brothers for pleading the Fifth, he 
said: 

'One of the purposes of Congressional Committees in¬ 
vestigating Communism is to disclose persons who they 
believe are or have once been Communists so that other 
persons can take this possibility into account. Since this 
result has been achieved in the case of the Lubells. any 
risk that might otherwise have arisen from their con¬ 
tinued presence here is minimized/ ( Crimson . Sept. 26, 
1953, p. 3. This statement, quoted by the Crimson in 
Sept., had been made the previous spring.) 

Indeed. In April, they were ousted from the 
Law School Record on which they had been 
executives. The Record editorialized: 

Nor would it f the Recor d] deserve to continue publica¬ 
tion if our readers naa even a lurking suspicion that our 
news is colored or our editorials not the expression of 
attitudes we believe proper for a democracy. (Cr im son, 
April 6, 1953, p. 4) 

Jonathan Lubell was then ousted from the Law 
School’s Legal Aid Bureau. ( Crimson . April 27, 
1953.) On Sept. 26, 1953, the Crimson published 
an editorial entitled "Immunizing sic’, the 
Lubells,” which praised the Law School Review 
tor barring the two although they met all 
academic standards. The editorial argued: 

In other words a suspected Communist or even a proven 
Communist should be able to study law at an American 
law school. But mere academic success entitles him to 
neither a forum for ideology or an instrument for hidden 
purposes. A publication like the Review . . . would be an 
exceUent medium for the deliberate spread of misinfor¬ 
mation. ( Crimson. Sept. 26, 1953.) 

Any danger arising from their presence had 
been “minimized" indeed! In the light of this 
persecution, Dean Griswold's statement takes 
on a truly sadistic character. 

What of the faculty members who'd been 
called down? Was their “freedom" to associate 



with whom they pleased and still teach upheld? 

When the Harvard Corporation, second in 
power only to the Board of Overseers, an¬ 
nounced its decision not to fire Furry, Mark¬ 
ham and Kamin, it stated: 

‘We would regard with the gravest concern the presence 
on our teaching staff today of a person who is now under 
the domination of the Communist Party. . . [Such mem¬ 
bership] cuts to the core of his ability to perform his 
duties with independence of thought and judgment. By the 
same token , it is beyond the scope of academic freedom . 
In the absence of extraordinary circumstances we would 
regard present membership in the Communist Party by a 
member of our faculty as grave misconduct, justifying 
removal... We deplore the use of the Fifth Amendment 
by a member of our faculty [On this basis the three 

qualified for plain "misconduct" verdicts.]. . .[But] The 
facts available to us indicate that Dr. Furry is not now 
under the domination of the Communist Part. . / (Italics 
from the original. Crimson . May 20, 1953.) 

Kamin and Furry were no longer reds, 
according to the statement, while Markham 
(they then thought) had never been one. If they 
had still been communists (or “under the [ir] 
domination"?!) they would have been fired 
pronto. Pusey agreed with the Corporation: 

• In his telegrm, Pusey said he was ‘in full agreement 
with the opinion publicly stated by my predecessor and 
the Harvard Corporation that a member of the Communist 
Party is not fit to be on the faculty because he has not the 
necessary independence of thought and judgment' " 
( Crimson . Nov. 10, 1953.) 

Pusey didn't defend the rights of reds at 
Harvard but attacked those who weren't there! 

But didn't Harvard uphold radicals' rights 
to teach what they thought? In the Corporation's 
statement, quoted before, that august body 
maintained that: 

'He [Furry] has at no time permitted his [earlier] 
connection with the Party to affect his teaching , nor 
has he attempted OTHER W I S E to influence the political 
thinking of his students/ (Italics from original, caps 
ours. Crimson . May 20, 1953.) 

Similarly, they said of Kamin that: 

'His teaching has not reflected a Communist slant and 
he has not tried to influence the political thinking of_his 
students in or outside of class / (Italics ours. Crimson . 
May 20 1953.) 

And Mrs. Markham, whom the Corporation 
then believed had never been a red (just a 
“progressive") was also judged not guilty of 
the crime of allowing her political thinking to 
appear in her teaching. 

The Corporation described Kamin as anti¬ 
communist. ( Crimson , May 20, 1953.) The 
Crimson states that Furry gave names on two 
occasions, and it is clear that he too was anti¬ 
communist (Crimson . May 5, 1953 and Feb. 3, 
1954.) Despite this, their Fifth Amendment pleas 
got them “misconduct" citations. (Furry's 
misconduct was considered “grave" because 
he'd once lied to a government official Crim ¬ 
son . May 20, 1953.) 

Mrs. Markham was fingered May 2, 1953 by 
FBI fink Philbrick (I Led Three Lies) as having 
(at least once) been a red. The Corporation 
promptly suspended her: 

'. . .because we can no longer reasonably believe she is 
free from Communist domination/ ( Crimson . July 23, 
1953.) 

And what of the blessed University neutrality 
which the kids who sat-in against Dow were 
trying to destroy? 

In a defiant reply to charges made last week by Sen. 
Joseph R. McCarthy [he'd called Harvard a "smelly 
mess" of reds, Crimson . Nov. 6 1953.] President Pu§ey 
yesterday declared that Harvard is 'absolutely unalter¬ 
ably and finally opposed to Communism' and that, so far 
as he knows, there are no Communists on Harvard's 
faculty. (Crimson . Nov. 10, 1953.) 

And again, in 1954, Pusey said he knew: 

. . .of no Communists on Harvard’s faculty nor of any 
Communist movement in its student body. ‘We feel no 
uncertainty about Harvard's nor many other universities’ 
attitude toward Communism. Harvard wants no part of 
it/ ( Crimson , May 26, 1954.) 

So much for Harvard's neutrality. 


Defending the status quo 


In late May 1954, 150 faculty members 
attended a ceremony during which citations 
were presented to five Harvard administrators 
for “defending Academic Freedom/ (Crimson, 
May 28, 1954.) Now among numerous definitions 
of freedom the dictionary offers: 

9. absence of or release from ties, obligations, etc. 

IX. exemption from the presence of anything specified, 
(American College Dictio nary, text edition, p.484.) 

Taking their awards to heart and in light of 
this definition, Due administration decided to 
grant true academic freedom to three, of the 
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four faculty members previously referred to. 
Their contracts were .not renewed. 

Both Markham and Fi.no received letters from George 
P. Berry, Bean of the Medical School, declaring that 
‘under the circumstances they could never again expect 
appointment at Harvard! . -Kamin was told by a member 
of the administration that his u««» oi the Fifth Amendment 
would make *ny chance of his reappointment here unlike¬ 
ly. (Crimson, .Tun 17, 1954, P. M-7.) 

What hypocrisy ic present this militant attack 
on communism culminating in the dismissal of 
three faculty members as a “defence of aca¬ 
demic freedom!" And what, hypocrisy for ad¬ 
ministrators like Pusey, who are by their own 
statements thoroughly anti-communist, to now 
lecture students about depriving Dow of its 
rights, as if the officials were neutral on¬ 
lookers! 

He was obviously unconcerned with “aca¬ 
demic freedom"; why then did Pusey attack 
McCarthy? 

McCarthy and the McCarthyites were not 
merely smearing a few ex-Left professors. 
Their attacks included some long-time op¬ 
ponents of communism; 

[In early 5953, Harvard Chemistry /oeturer A. Sprague 
Coolidge was attacked during a Massachusetts State House 
committee meeting by McCarthyite) Rep. Carles lanello 
[who] in heated testimony yesterday said Coolidge and 
[anti-communist Harvard Professor] Sh&pley were com¬ 
munists. Coolidge, an American Civil Liberties official, 
replied to the charge [saying that he was "not a com¬ 
munist"] , adding that he ‘opposed communism in two 
organizations/ ( Crimson Feb. 26, 1953.) 

Their attacks included professionally anti¬ 
communist university “structures" like the 
Harvard Russian Research Center. In the Fall 
of 1953, one McCarthyite Senator argued that 
the government was insane for giving money to 
the Center’3 Soviet Society System Study since 
Harvard was so soft on communists. 'HUs 
seem 3 a not-so-veiled hint that some reds 
could have easily snuck into the Center! (CYim^. 
son, Sept. 29, 1953.) The absurdity of this 
accusation is revealed by a brief examination 
of what the Center was about. 

The Soviet Society Study project was funded 
to the tune of $908,000 by the Air Force's 
Human Resources (!) Research Institute, 
(Crims on , Sept. 29, 1953.) Its Director, Alex 
Inkeies (he nowadays plays innocent, maintain¬ 
ing the almost pro-Soviet quality of his earlier 
research. Crimson Nov.. 20, 1967) said: 

'We re getting at the basic principles for psychological 
warfare, net writing radio scripts. We're trying to find 
where the Russians can be shaken and where they can't be 
shaker;/ (Cr imso n. Oct, 9. 1953.) 

And as for the Russian Research Center in 

general: 

The U.S. Information Agency last night announced [that] 
a new cold war propaganda campaign, designed to end 
intellectual attachment to Communism, will include five 
books* published by the Harvard University Press. . . 
[Richard A. Humphreys, TJSIA Librarian, said:] 'What we 
hope to appeal to is « powerful but small group of teach¬ 
ers, ^tuden is and professional men who might otherwise 
fall for the intellectual appeal of the Marxist pretensions/ 

. . . Praising the Harvard Russian Research Center. Hum¬ 
phreys refused to predict whether the new program will 
lead to any special studies here- but added that he would 
visit Cambridge soon. ( Crimso n. May 17, 1954.) 

Indeed, the McCarthyites attacked the lead¬ 
ers of Harvard! McCarthy insulted President 
Pusey from the time he was installed as Presi¬ 
dent. ( Crimson . July 6, 1953.) And his prede¬ 
cessor, James B. Conan t, was accused of being 
suspiciously Soft on communism before being 
appointed U.S. High Commissioner # in West 
Germany. (C rimson , Feb, 11, 1953.) 

According to AP dispatches in the Dec. 1, 
1953 Crims on. McCarthy was by then attacking 
John Foster Dulles for his “too-soft" foreign 
policy! A few days before that he'd accused 
Truman of having indirectly coddled reds while 
m office. See AP dispatch in Cri mson , Nov, 26, 
1953,) A while later he took on the Army. 

In December, 1953. Pusey addressed the 
Npw England Association of Colleges and Sec¬ 
ondary Schools: 

Against the Harvard graduates who have been tainted 
wit/ Communism, Pusey listed the aeheivements of all 
the rest of the hundred thousand, the founders of industry, 
heads of corporations, directors of banks, men of un- 

*The books the USIA used were: 

How Ru ssia is Ruled, by Merle Fainsod 

Chinese Commu nis m a nd th e Rise of Ma o, by Benjamin 
Schwartz 

Pu blic Opinion in Sov i et Rus sia, by Alex Inkeies 

Soviet Politics, the Dilemm a of Power, and T error and 
Progress U.S.S.R., both by Barrington Moore. Jr. 

CcmtcL. 
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13, DONALD HORNIG. Special Ass’t for are not only controlled by. they are run for 
Science and Technology to President Johnson, this ruling class. First, they train people for 
Director of the (Federal Government’s) Office -jobs involving mostly intellectual labor for the 


of Science and Technology; Chairman, Presi- bourgeoisie; second. 


give students the 


dent’s Science Advisory' Council—he is the proper idological view, teaching them to sup- 
main link between Johnson and the scientists, port and not question capitalism; third, they 
14. FRANCIS PLIMPTON. Trustee. United are excellent research labs for developing 
States Trust Co.; Director, Bowery Savings counter-revolutionary weaponry—thus the Har- 
Bank; U.S. delegate to the U.N., 15th-19th vard Russian Research Center did “psychologi- 
sessions; member, Council on Foreign Rela- cal warfare” studies for the Air Force to find 
fions; etc. Russia’s social weak points, and the Institute 

for Defense Analysis, which coordinates the 
work of professors at many universities, studies 
/‘pure” questions like how to hunt down Viet- 
With only a few exceptions (ne’er-do-well namese revolutionaries and developes special 
sons of the “top” families), the rest of Har- nets, dart guns, and other “non-lethal” weap- 
vard’s overseers are of the same type: key ons for use against student protesters. And 


bankers, industrialists, often appointed top offi¬ 
cials in the government. Harvard, by the way. 


fourthly, but not least, they make excellent 
non-profit fronts for financial maneuvering of 


_ ___ with assets well over a billion dollars, is one various sorts—it’s not hard for example, to 

' m V ^ of the most financially powerful “non-profit” double the value of a given stock by having 

jHlM. \\ ^ . - SHI institutions any of them control. Harvard buy many shares. 

Harvard student sit-down demonstration against Vietnam war The capitalists who inhabited Harvard’s As Pusey argues 14 years ago, universities 
questionable loyalty, leaders in the war eiiort, in all the £*oard of Overseers did not, of course, object are bastions of the status quo. They are not 
productive activities of this country.'. . . Pusey cited the to anti-communism. They very much supported ivory towers of neutrality and free thought. It 
appearance of names of 174 alumni in the list of presi- kicking reds and troublesome radicals out of is very important precisely to oppose this 
StiOT^CrtaiTOii 0 ^?? 4 5 6 7 8 9 10 !®^ } argest corporations in trade unions and other danger spots (i.e., ruling class character of American schools, to 
’ ‘ ’ * places where they could gain support) including fight against the cynical, apparently classless, 

In other words, Pusey argued, Harvard is no schools. but really pro-imperialist view we are taught 

“Kremlin-on-the-Charles,'’ it’s a Wall Street But there was no serious “red menace” to 0 f the world, and the anti-revolutionary pur- 
on Mass. Avenue, a hot-bed of the status quo. ^eir property at that time. Neither Black nor poses that schools are put to. 

It had “trained” the most powerful bankers white workers were under revolutionary lead- There is an element of truth to the view that 
and industrialists around. Pusey did not point ership. There were very few communist teach- universities are protected, as if by a moat, 
out what the box below proves: Harvard is run ers, no communist movement among the stu- from society. Students are very much divided 
by as well as for the biggest imperialists. dents. If these things had existed, the ruling from working people. The image of workers 


As Pusey argues 14 years ago, universities 


It had “trained” the most powerful bankers white workers were under revolutionary lead- There is an element of truth to the view that 
and industrialists around. Pusey did not point ership. There were very few communist teach- universities are protected, as if by a moat, 
out what the box below proves: Harvard is run ers, no communist movement among the stu- from society. Students are very much divided 
by as well as for the biggest imperialists. dents. If these things had existed, the ruling from working people. The image of workers 
m ^ mm — ^ m bh, mmm _class gentlemen on Harvard’s Board of Over- we’re taught is distorted and a real gulf has 

seers undoubtedly would have backed a Hitler been developed between students and working 

(McCarthy?) as their German brethren, Herrn people. This allows students to be free from 

Board of Overseers Junkers and monopolists, did in the late 1920s. understanding what workers’ lives are like, 

When faced with a serious threat to their in- how they think, from getting a class view of 

terests overseas, the ruling class reacted with things that would raise the question: which 

no mere red-hunting; it overthrew governments class should they support? We should try hard 

The Board of Overseers, highest body of (the CIA ousted oil-nationalizer Mossadegh from to alter this situation as well. This can be done 
decision makers at Harvard, includes at pres- Iran in ’53 and United Fruit Co. land confis- by developing joint student-worker struggles, 
ent: cator Arbenz from Guatemala in 54) or set up and by raising a working-class view in courses. 

1. DAVID ROCKEFELLER, financier. For- fascistic states (the government installed the But what of free speech in general? 
mer Pres., Chase Manhattan Bank; presently vicious reactionary Ngo Dinh Diem in Vietnam The fact is ideas don’t contend, people do. 


1. DAVID ROCKEFELLER, financier. For- fascistic states (the government installed the But what of free speech in general? 

mer Pres., Chase Manhattan Bank; presently vicious reactionary Ngo Dinh Diem in Vietnam The fact is ideas don’t contend, people do. 

Chairman of the Board, Chase International in ’54), in fact did whatever was necessary to The struggle of opposing ideas reflects, in 
Investment Corp.; Trustee, Council on Foreign defeat revolutions. reality, the constant battle between opposing 

Relations (a link between the State Dept, and But there was no such threat in the U.S. It class forces. In this sense, there is no struggle 
top business interests); Director, Equitable was fine to red-hunt, and, especially during the of “pure” ideas. All teachers, for example, are 
Life Assurance Society; etc. previous eight years, the McCarthyites had political organizers, even if they don’t know it: 

2. JOHN LOEB, financier. Senior partner, cleaned out a lot of potential troublemakers their ideas have political consequences in the 

Loeb, Rhodes and Co*; member, Council on from government, unions and schools. But thinking and therefore actions of their students. 

Foreign Relations; Director, Dome Petroleum, McCarthy was going too far. The ruling class loves to talk about “free ex- 

Ltd.; etc. In November, 1953, Pusey received an hon- change of ideas,” since it owns and controls 

3. ROBERT AMORY, an “educator’ . Deputy ar y Yale degree: , the press, the schools, the book publishing 

Director, Central Intellegience Agency, 1956- President Nathan m. Pusey called lor ail American compan i eS) e t c • the cards are stacked in its 


3. ROBERT AMORY, an “educator’ . Deputy . the press, the schools, the book publishing 

Director, Central Intellegience Agency, 1956- President Nathan M. Pusey called for ail American com p an i es e t c< ; the cards are stacked in its 
As,t, Division ofthe h., WffiS *««.'»» «*. «» "«*• 

the Budget; member, National Security Plan- Jt convenien t to follow another’ in a speech here today, threatens their class rule, they clamp down on 


ning Board; Prof, of Law at Howard University, ( crimson , Nov. 23. 1953.) 


the market. This was done, for example, from 


4. LAMMONT COPELAND. Director, DuPont p r0 m the big bourgeoisie’s viewpoint Me- the late forties though the fifties, with mass 
Co. of Canada; Director, Wilmington Trust Co.; earthy was overplaying his hand. They there- firings of reds and other radicals from schools 
Vice-Pres., Christiana Securities Co.; etc. f Qte began to rein him in a bit. They wanted to —these firings were carried out by precisely 

5. ROBERT HOUGUET, JR. Director and do this car eful!y, however, so as not to damage the people (like Gallagher at N.Y. City College, 

Senior Vice-Pres., First National City Bank of tIle atmosphere of anti-communism which it Pusey (Markham, Fine and Kamin) at Harvard, 
N.Y.; Vice-Pres., International Banking Corp.; ^ taken nearly a decade to create, and which etc.) who today deliver sermons on the (re- 
Director, London Trust Co.; Director, Phoenix was quite useful for imperialist ventures abroad cently) uncompromisable right of “free speech.” 
Assurance Co.; etc. and 3 trilcin^ down militant and left-wing leaders There is a second weakness to “freedom for 

6. AMORY HOUGHTON. Pres., Corning Q | trade unions, Black people and students. all,”[ that flows from it’s general abstractness. 
Glass Works; Director, Dow Corning Corp.; Thus in *953 p use y and the big capitalists That is,\ it implies that the world could be in 
Director, First National City Bank; Councillor wbo run Harvard, used ‘ academic freedom’ * as harmony, with all men free, if only people took 
for National Industrial Conference Board; etc. a cover phrase and maintained anti-communist greater care not to tread on each other’s toes. 

7. PAUL N1TZE, investment banker. Vice- ideo | 0 g y W hil e restraining (a little) the red- Unfortunately the struggle going on today is not 

Pres., Dillon, Read and Co., 1929-1940; Sec’y hunters “ ‘professing one purpose yet finding it a distortion of “what.could be,” but rather the 
of the Navy, 1953; presently Deputy Secretary conv * en t to follow another.’ ” result of very basic class contradictions that 

of Defense; etc. And today the Harvard administration useshave to set man against man. 

8. CLARENCE DILLON, investment banker. o freedom of speech” to cover their actual de- As long as the ruling class needs to exploit, 

Director,^ United States and Foreign Securities fense Q f the military-industrial interests of the people will rebel; as long as they rebel, the 
Co., 1937-1953; Under-Sec’y of State, 1956- husiness and financial tycoons who run Harvard ruling class will suppress them. The CIA, or 
1960; Sec’y of Treasury, 1960-1965; nowDirec- and also the government. Dow Chemical Company for that matter, are 

tor of Dillon, Read and Co.; etc. Now, to return to our original question do weapons of that suppression. 

9. EDWARD BIGELOW. Director, Haverhill students have the right to throw profiteers Now what happens to the Vietnamese people’s 
Gas Co.; Director Employer’ s Life Insurance f and recruit ers for the anti- Vietnamese freedom of self-determination when the CIA is 
Co.; Director, United Fruit Co.; Chairman of War Qff campus? Doesn > t this interfere withfree to function? What of the Guatemalans’ 
the Board, Provident Institution for Savings; free speech? indeed , doeS n’t this destroy the right to the fruits of their labor, when United 

.TTOTTom - AT>W _„ ^ , ti A1J special function of the university as the neutral Fruit pays them 10 cents an hour? When 

10. AUGUST PARKER, banker. Pres. Old refuge> a f ree marketplace where all ideas can 20,000 Black and white workers at Newport 


Colony Trust Co.; Exec. Vice-Pres., First be ~ b o U ght and sold? * News Shipyard struck last summer, they sup- 

National Bank of Boston; Pres, or Director, & pressed their boss! freedom to make money. 

Provident Institution for Savings; etc. When he called scabs in, he opposed their free- 

11. ALBERT GORDON, investment banker. dom to live better. When they beat the hell out of 

Senior partner, Kidder, Peabody, and Co.; yy ' scabs and cops, what of the scabs right of free 

Director of innumerable corporations. Out American colieges (as we have shown mQVem ent, and the cops’ right to serve the ruling 

12. WILLIAM COO LEDGE, financier. Chair- with Harvard) are not ivory towers. They are clagg in e? 
man of the Board, National Research Corp.; very much controlled by the dominanf in this A . w . . .. 

Director, Coca Cola; Director Nopco Chemical country-with the big fe “° ws con ^ 1 ^^^ nights sleep, shSteSd by the bosses midnight 
Co.; Director, Crucible Steel; Director, Caman like Harvard and Columbia,.and the smaller fry * . 

Aircraft; etc. given less prestigous institutions to run. Schools 


be bought and sold? 
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The class struggle is not very nice, like 
playing croquet. 

And when the deans put 84 Harvard demon¬ 
strators on probation, they were suppressing 
their freedom every bit as much as those 
students had suppressed the Dow recruiter's 
"rights” of free speech and movement the 
week before. 

'They were just taking different sides. 

It is nice, perhaps, to imagine "freedom for 
all.”.But it can not exist. You can side with one 
side or the other; to do nothing will aid who¬ 
ever is more powerful at the time. You choose, 
then consciously, or by default, to suppress 
somebody's freedom all the time. 

We have to get past abstractions and judge: 
whose freedom should be attacked, whose 
should be upheld? 

We say there is a small group of imperial¬ 
ists in this country, some of whom are the men 
who control Harvard, whose interests are 
against the needs of most people. Their free¬ 
dom to exploit and put down working people in 
this country and all over the world must be 
destroyed if we're going to reach a society 
where one man's meat is not another man's 
arm. They, and the governing apparatus they 
use must be destroyed, and replaced by the 
power of working people. 

In countless sit-ins at scores of colleges, 
students have attacked the right of war prof¬ 
iteers and military recruiters to suppress 
people. They are building an anti-war move¬ 
ment which can mean something because it 
denies the imperialists right to wage counter¬ 
revolutionary war. More power to them. 


HERRNSTEIN IN THIS ISSUE 
OF COMMENTARY 

The following are some juicy exerpts from an arti¬ 
cle by HERRNSTEIN in the latest issue of Commen¬ 
tary Magazine. The title of the article is "On Chal¬ 
lenging an Orthodoxy". Unfortunately, we have not 
the space to reprint the entire article. So, invest 
a $1. 25 and you can read the whole thing!!!!! 


Herrnstein 
tells it like 
it is... 


0 0 m But Darwinism was not only disagree¬ 
able, it could also be dangerous, as a rationaliza¬ 
tion for individual or class or racial advantages. 
And then, in the 1930’s, Nazi Germany proved 
how lethal the idea of group superiority could 
become in malevolent hands. 


A' 


Herrnstein 
"sees the> 
light”...^ 


SDS COMMENT 

An Answer to Racism 


STOP RACIST 
THEORISTS IN 
THEIR TRACKS! 


The following ad and reply is very serious. It comes out of a 
history of the last year — of sharpening fights against these ide¬ 
ologists. The main aspect of their defense of theories has been 
to avoid any debate — cancelling controversial speaking engage¬ 
ments, for instance — and maintaining that they are being per¬ 
secuted. Now, however, they are trying to take up the counter¬ 
attack. The ad they are writing is very clear on this: they 
should be defended because they are right!!!! 

SDS and others have published exhaustive materials about these 
racists. We will soon issue a pamphlet including some of the 
best of this work. _ 

THEIR AD RACIST AD PUBLISHED IN IULY ’72 ISSUE OF 
.... , ... "AMERICAN PSYCHOLOGIST" 

COMMENT 


Behavior and Heredity 

The posthumous Thorndike Award article by Burt 
(1972) draws psychological attention again to the great 
influence played by heredity in important human be¬ 
haviors. Recently, to emphasize such influence has re¬ 
quired considerable courage, for it has brought psycholo¬ 
gists and other scientists under extreme personal and 
professional abuse at Harvard, Berkeley, Stanford, Con¬ 
necticut, Illinois, and elsewhere. Yet such influences 
are well documented. To assert their importance and 
validity, and to call for free and unencumbered research, 
the 50 scientists listed below have signed the follow¬ 
ing document, and submit it to the APA: 


Background: The history of civilization shows many 
periods when scientific research or teaching was censured, 
punished, or suppressed for nonscientific reasons, usually for 


seeming to contradict some religious or political belief. 
Well-known scientist victims include: Galileo, in orthodox 
Italy; Darwin, in Victorian England; Einstein, in Hitler s 
Germany; and Mendelian biologists, in Stalin’s Russia. 

Today, a similar suppression, censure, punishment, and 
defamation are being applied against scientists who empha¬ 
size the role of heredity in human behavior. Published 
positions are often misquoted and misrepresented; emo¬ 
tional appeals replace scientific reasoning; arguments are 
directed against the man rather than against the evidence 
(e.g., a scientist is called “fascist,” and his arguments are 
ignored). 

A large number of attacks come from nonscientists, or 
even antiscientists, among the political militants on campus. 
Other attackers include academics committed to environ¬ 
mentalism in their explanation of almost all human differ¬ 
ences. And a large number of scientists, who have studied 
the evidence and are persuaded of the great role played by 
heredity in human behavior, are silent, neither expressing 
their beliefs clearly in public, nor rallying strongly to the 


s a psychologist submerged for 
twenty years in the depths of envi¬ 
ronmentalists behaviorism, I was slow to iden¬ 
tify the current that guided my work, especially 
since almost everyone around me was caught in 
the same stream. Behaviorism—that pragmatic, 
empirical, and distinctly American brand of psy¬ 
chology—has concentrated in the laboratory on 
the study of the learning process, while its public 
pronouncements have held out the promise of a 
science to remake man by applying its “laws” of 
learning and conditioning. Eventually, however, 
my confidence in the environmentalist doctrine 
broke down, when my study of the subject of 
intelligence testing (or, more broadly, mental 
testing) persuaded me that the facts about people 
point, to the role of the genes in human society. 

In the early days of mental testing, individual 


differences in test scores were usually taken to 
show inherited differences among people. Given 
the Darwinian bias of the time, that was the nat¬ 
ural assumption. Today’s scholars see quite clear¬ 
ly the weakness of the early bias—genetics may 
have nothing to do with the similarity between 
parents and children. Parents give their children 
more than genes; they also pass on their outlook, 
their habits, their cultural milieu. Today, the 
parent-child similarity in scores usually gets 
blamed on cultural, rather than genetic, inher¬ 
itance. Today’s scholars do not see that their 
environmental explanation is every bit as rash a 
leap as the genetic conclusions of early testers. 
The similarity between parents and children 
(and among kinfolk generally) may be cultural, 
genetic, or both in any ratio of admixture. And 
to find out requires the methods of quantitative 
genetics, a set of powerful statistical procedures 
that can unravel how much the genetic and 
non-genetic factors each contribute to the corre¬ 
lations among kinfolk for any measurable trait. 

Genes... 

So it would be for any trait that plays a sig¬ 
nificant social role and has some genetic basis. 
And if, for the sake of discussion, one grants the 
possibility that mental abilities do vary at all 
genetically, then a powerful and surprising con¬ 
clusion follows—namely, that society may segre¬ 
gate people into social groupings or classes based 
at least partly on biology. For if mental capacity 
is to any degree inherited, and if social standing 
reflects mental capacity, then social standing 
.-~V" c a mirror, albeit an imperfect one, of 
inherited ability. Moreover, as society equalizes 
the opportunities for advancement, which is to 
say as society becomes “fairer," by the ordinary 
standards of fairness, it will tend more and more 
o ase its social distinctions on genetic grounds. 
In other words, if parents no longer can pass 
social and economic advantages on to their chil- 

IV U 1 Say ' because of taxes and welfare 
and public housing and uniformly excellent pub- 
lic schools-they will instead contribute to their 
children s success and failure only by their 
genetic legacy. 
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defense of their more outspoken colleagues. 

The results are seen in the present academy: it is virtually 
heresy to express a hereditarian view, or to recommend 
further study of the biological bases of behavior. A kind of 
orthodox environmentalism dominates the liberal academy, 
and strongly inhibits teachers, researchers, and scholars from 
turning to biological explanations or efforts. 

Resolution: Now, therefore, we the undersigned scien¬ 
tists from a variety of fields, declare the following beliefs 
and principles: 

1. We have investigated much evidence concerning the 
possible role of inheritance in human abilities and behav¬ 
iors, and we believe such hereditary influences are very 
strong. 

2. We wish strongly to encourage research into the bio¬ 
logical hereditary bases of behavior, as a major complement 
to the environmental efforts at explanation. 

3. We strongly defend the right, and emphasize the 
scholarly duty, of the teacher to discuss hereditary influ¬ 
ences on behavior, in appropriate settings and with responsi¬ 
ble scholarship. 

4. We deplore the evasion of hereditary reasoning in 
current textbooks, and the failure to give responsible weight 
to heredity in disciplines such as sociology, social psychol¬ 
ogy, social anthropology, educational psychology, psycho¬ 
logical measurement, and many others. 

5. We call upon liberal academics—upon faculty senates, 
upon professional and learned societies, upon the American 
Association of University Professors, upon the American 
Civil Liberties Union, upon the University Centers for 
Rational Alternatives, upon presidents and boards of trust¬ 
ees, upon departments of science, and upon the editors of 
scholarly journals—to insist upon the openness of social 
science to the well-grounded claims of biobehavioral reason¬ 
ing, and to protect vigilantly any qualified faculty members 
who responsibly teach, research, or publish concerning such 
reasoning. 

We so urge because as scientists we believe that human 
problems may best be remedied by increased human knowl¬ 
edge, and that such increases in knowledge lead much more 
probably to the enhancement of human happiness than to 
the opposite. 

Signed: 

JACK A. ADAMS ROBERT CANCRO, MD 

Professor of Psychology Professor of Psychiatry 

University of Illinois University of Connecticut 


ANDREW R. BAGGALEY 
Professor of Psychology 
University of Pennsylvania 

IRWIN A. BERG 
Professor of Psychology and 
Dean of Arts & Sciences 
Louisiana State University 

EDGAR F. BORGATTA 
Professor of Sociology 
Queens College, New York 

ROBERT H. DAVID 
Professor of Psychology 
and Assistant Provost 
Michigan State University 

M. RAY DENNY 
Professor of Psychology 
Michigan State University 

OTIS DUDLEY DUNCAN 
Professor of Sociology 
University of Michigan 

BRUCE K. ECKLAND 
Professor of Sociology 
University of North Carolina 

CHARLES W. ERIKSEN 
Professor of Psychology 
University of Illinois 

HANS J. EYSENCK 
Professor of Psychology 
Institute of Psychiatry 
University of London 

ERIC F. GARDNER 
Slocum Professor & 
Chairman 

Education and Psychology 
Syracuse University 

BENSON E. GINSBURG 
Professor & Head, 
Biobehavioral Sciences 
University of Connecticut 

GARRETT HARDIN 
Professor of Human Ecology 
University of California, 
Santa Barbara 


DOROTHY C. ADKINS 
Professor/Researcher in 
Education 

University of Illinois 


RAYMOND B. CATTELL 
Distinguished Research 
Professor of Psychology 
University of Illinois 


HARRY S. HARLOW 
Professor of Psychology 
University of Wisconsin 

RICHARD HERRNSTEIN 
Professor & Chairman of 
Psychology 
Harvard University 


OUR REPLY 

BACKGROUND: The history of civilization shows 
many periods when pseudo-scientific research was 
publicized, lauded, and encouraged for exploitative 
reasons, invariably for the justification of slavery, 
genocide, and imperialism. 

Well known exponents of racist ideology were 
Arthur Gobineau, who in 1850, justified French co¬ 
lonial rule over North Africa in his ’’Essay on the 
Inequality of Human Races”; Herbert Spencer, who 
in support of English colonialism, concocted the theory 
of ’’Social Darwinism”; Houston Stewart Chamberlain 
in the 1890’s who wrote about ’’Aryansuperiority”; 

Alfred Rosenberg, whose book ’’Race and Race His¬ 
tory” served as a leading theoretical justification for 
the murder and oppression of the ’’racially impure” 
in Nazi Germany. 

Today, a similar publicity and encouragement 
are being given to racist professors who argue that the 
existence of social problems such as poverty and 
unemployment are not the result of the malfunctioning 
of a cut-throat economy but rather result from inher¬ 
ent deficiencies within the victims. 

These racist theories have nothing to do with 
science whatsoever. Herrnstein ( who claims that 
’’unemployment runs in the genes”) published his no¬ 
torious article ”IQ” without having done any previous 
work in the field of human intelligence. A harvard 
professor stated that if Herrnstein submitted his ori¬ 
ginal paper on IQ to him for a freshman statistics course 
he would have flunked him. The rebuttal Ifrom many 
scientists against the genetic theory of Jensen et al. 
somehow has failed to achieve the publicity and endorse- 
mentof the government and the mass media which has 
been given to Jensenism. 

Some people support the publication and teaching 
of genetic inferiority on the basis of academic freedom. 
However, academic freedom doesn’t cover libel or slan¬ 
der, and neither should it protect crimes such as 
racism, its teachings and practices. 

These racists try to portray themselves as per¬ 
secuted for their courage in putting forward what they 
believe, and what is right. But it doesn’t take much 
courage when the U. S. government is on your side’. 


FRANCIS H C. CRICK 
Nobel Laureate 
Medical Research Council 
Laboratory of Molecular 
Biology 

Cambridge University 

C. D. DARLINGTON, FRS 
Sherardian Professor of 
Botany 

Oxford University 

RONALD C. JOHNSON 
Professor & Chairman of 
, Psychology 
University of Hawaii 

HENRY F. KAISER 
Professor of Education 
University of California, 
Berkeley 

E. LOWELL KELLY 
Professor of Psychology & 
Director, Institute of 
Human Adjustment 
University of Michigan 

JOHN C. KENDREW 
Nobel Laureate 
MRC Laboratory of 
Molecular Biology 
Cambridge, England 

FRED N. KERLINGER 1 
Professor of Educational 
Psychology 
New York University 

WILLIAM S. LAUGHLIN 
Professor of Anthropology & 
Biobehavioral Sciences 
University of Connecticut 

DONALD B. LINDSLEY 
Professor of Psychology 
University of California, 
Los Angeles 

QUINN McNEMAR 
Emeritus Professor of Psy¬ 
chology, Education, and 
Statistics 

Stanford University 
PAUL E. MEEHL 


\o 

so 


CV] 

f— 

ON 


:* 

*-) 

D 


c/5 

8 

i-) 



LLOYD G. HUMPHREYS 1 
Professor of Psychology 
University of Illinois 

DWIGHT J. INGLE 
Professor and Chairman of 
Physiology 

University of Chicago 
ARTHUR R. JENSEN 
Professor of Educational 
Psychology 

University of California, 
Berkeley 

LAWRENCE I. O’KELLY 
Professor and Chairman of 
Psychology 

Michigan State University 

ELLIS BATTEN PAGE 
Professor of Educational 
Psychology 

University of Connecticut 

B. A. RASMUSEN 
Professor of Animal Genetics 
University of Illinois 

ANNE ROE 

Professor Emerita, Harvard 
University & Lecturer in 
Psychology 
University of Arizona 

DAVID ROSENTHAL 
Research Psychologist and 
Chief of Laboratories 
National Institute of 
Mental HealtfT 

DAVID G. RYANS 
Professor & Director 

Educational R & D Center 
University of Hawaii 

ELIOT SLATER, MD 
Professor of Psychiatry and 
Editor 

British Journal of Psychiatry 
University of London 

H FAIRFIELD SMITH 
Professor of Statistics 
University of Connecticut 


JACQUES MONOD 
Nobel Laureate 
Professor, Institute Pasteur 
College de France 
JOHN H. NORTHRUP 
Nobel Laureate 
Professor Emeritus of 
Biochemistry 

University of California and 
Rockefeller University 

S. S. STEVENS 
Professor of Psychophysics 
Harvard University 

WILLIAM R. THOMPSON 
Professor of Psychology 
Queens University, Canada 

ROBERT L. THORNDIKE 
Professor of Psychology 
and Education 
Teachers College 
Columbia University 

FREDERICK C. THORNE, 
MD 

Editor, Journal of Clinical 
Psychology 
Brandon, Vermont 

PHILIP E. VERNON 
Professor of Educational 
Psychology 

University of Calgary, 
Alberta 

DAVID WECHSLER 
Professor of Psychology 
N.Y.U. College of Medicine 

MORTON W. WEIR 
Professor of Psychology 
and Vice-Chancellor 
University of Illinois 

DAVID ZEAMAN 
Professor of Psychology and 
NIMH Career Research 
Fellow 

.University of Connecticut 


REFERENCE 

Burt, C. Inheritance of general intelligence. American 
Psychologist, 1972, 27, 175-190. 


Regents Professor of Psy- Ellis B. Page 

chology and Adjunct Pro- University of Connecticut 

fpssor of Law 

Most of the signers of this ad are either the recipients 
of lavish government grants or government advisors and 
strategists themselves. One, David Rosenthal, is the 
Chief of Laboratories for the National Institute of 
Mental Health, the main funder of reserch in psycho¬ 
logy. Arthur Jensen, most well known for his theories 
of black inferiority, is an advisor to school systems 
from Berkeley, California to Richmond, Virginia. 


On the other side, people who challenge racism 
have been attacked. For example, organizations 
like SDS have been banned on many campuses all over 
the country. Individual students, faculty, and workers 
have been fired from their jobs and persecuted by the 
courts for their anti-racist views and actions. The 
latest attack is the resolution published next to this, 
reprinted from the ’’American Psychologist.” 


The result of racism can be seen in wage differ¬ 
entials, pblice brutality of minorities, imprisonment 
of politically active minorities (e.g., Ruchell Magee 
and Billy Dean Smith), the war , and much more 
subtly, in attempts to rally professors and scientists 
to support the racist resolution that appeared in 
’’American Psychologist.” 


RESOLUTION: Now, therefore, we the undersigned 
declare the following beliefs and principles: 

1. We have seen much evidence concerning the 

crime of racism and we believe its influences 
to be disastrous for everyone. 

2. We wish people to challenge the theory and 

practices of racism. 

3. We strongly condemn the attempt to present 
virulent racism under the disguise of scho¬ 
larly, ’’scientific” research. 

4. We protest the presentation of a ’’hereditary 

reasoning” which attempts to account for the 
effects of slavery, bigotry, and genocide. 

5. We call upon workers, students, and faculty 

to demand the establishment of a society which 
attacks racism and inequality rather than en¬ 
couraging its ’’scientific?’ rationalization. 
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WELFARE: 

THEY SAY GUT BACK 
WE SAY FIGHT BACK 


What do the H. R. 1 (Family Assistance Plan), 
the Talmadge Admendment, and the Pennsylvania 
Bill #104 call for in way of "welfare reform?" 

(see breakdown of the bills, from Philadelphia WRO) 

Who are the recipients on the welfare rolls ? 

"40% of those receiving welfare are non-white; 
12-15% of the people in the U. S. are non-white." 

(p. 11, The Uriheavenly System , University Action 
Group) 


These welfare bills will accomplish just this: 
smash the minimum-wage law and bust unions as 
unionized workers (for example, union sanitation 
workers) are displaced with welfare recipients. 

Banfield claims that abolishing the minimum 
wage law would encourage employers to hire more 
blacks, at lower wages, and this would be accepta¬ 
ble to him. In other words, he says that encoura¬ 
ging racist pay differentials would help black wor¬ 
kers (by opening more jobs to them). This hodge¬ 
podge of logic is blatant racism. 


ARE THESE BILLS RACIST ? 

Proportionally, more non-white people are on 
welfare than whites. Therefore as a group, min¬ 
ority people are hit most directly and the hardest 
by these laws. 

There is a more important way these bills 
are racist. The U.S. Government is pushing ra¬ 
cist stereotypes among the workers and students of 
this country to justify these bills as they will hurt 
everyone, white as well as non-white. 

WHY DOES THE GOV T NEED 
TO JUSTIFY THESE BILLS? 

One of the main myths generated by govern¬ 
ment attacks upon welfare recipients is that they 
are parasites upon employed, tax-paying workers. 
Along these lines, recipients are the cause of spi¬ 
ralling taxes, while little is being returned to the 
workingman or woman in the way of public services. 
Therefore, the solution to the problem was getting 
recipients off the rolls. 

However, these welfare bills are a new stra¬ 
tegy for the government. Now, the line is "Make 
them work for their doles." Instead of kicking 
people off of welfare or spreading lies about the 
degradation of accepting "public handouts" so unem¬ 
ployed workers would tend not to go on welfare, the 
government is making it impossible for recipients 
to get off the welfare rolls. These welfare bills 
are designed to keep recipients on welfare but now 
working at slave labor jobs. 

The government is developing a new strategy 
to amass more profits by paying less for labor. 
Much of this strategy is coming from the univer¬ 
sities in the country. 

Dr. Edward C. Banfield, of the University 
of Pennsylvania, is one of the government's top 
domestic advisors leading Administrative Task 
Forces on Model Cities and another on Urban 
Affairs. He calls for the "Repealing of the mi¬ 
nimum-wage and occupational licensure and laws 
that enable labor unions to exercise monopolistic 
powers . . . Ceasing to harass private employers 
who offer low wages and unattractive (but not un¬ 
safe) working conditions for workers whose alter¬ 
native is unemployment." (p. 244, The Unheavenly 
City) 


Suppose Banfield's scheme was carried out. 

As quickly as blacks started getting jobs (at lower 
than the minimum wage) at lower pay formerly held 
by whites, it would be tougher for whites to find 
work, so they would be forced to accept lower- 
paying jobs. The same racist employers who pre¬ 
ferred whites before would start preferentially hir¬ 
ing them back again — but this time for lower 
(even below minimum wage) wages. And the black 
workers would be out on the streets again. So 
both black and white workers would be worse off. 
Meanwhile, the bosses would rake in the money; 
spiralling profits. This is what Banfield is really 
proposing. 


This is what the effect of these welfare bills 
will be, and already have become in some areas 
of the country. Essentially, these welfare bills 
(stemming from Banfield's proposals) are creating 
a vast pool of unemployed, mainly non-white in the 
urban areas, "The existence of such a large body 
of unemployed workers puts greater pressure on 
those still working. It allows the bosses to use 
this reserve army of unemployed as a club over 
their heads, threatening to replace them with some¬ 
one who will work (or be forced to work) for less 
if they don’t toe the line on anything and everything 
— wages, hours, grievances, and the rate of pro¬ 
duction. Mass unemployment has job security 
built into it." (p. 1, 30 for 40 by PLP) 
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HOW DO THEY HOPE 
TO GET AWAY WITH THIS? 


“T/ie Senator is deeply interested in this 
particular pocket of poverty. Could we 
circle once more?" 


Facts: 


According to a study conducted by the City 
University of New York called "Families on Wel¬ 
fare in New York City", when asked, "would you 
prefer to work for pay or stay at home?" Seven 
out of ten mothers on welfare replied that they 
would prefer to work. 


Families with dependent children are a very 
fluid population with a high turnover rate on the 
welfare rolls. For every five new cases added in 
N. Y.C., for example, three are dropped, accor¬ 
ding to Zelma Ploscowe, Movement of Cases and 
Persons on Public Asistance, July, 1969, p. 9. 

Families are constantly either finding employ¬ 
ment or turning to welfare for survival. The pos¬ 
sible 5% who are employable on the rolls is a 
large estimate because a good part of this 5% will 
be employed soon or has just left employment. 

Is this turnover fact any surprise? The av¬ 
erage welfare grant for a family of four is $2, 460 
per year, $3,000 less than the federal government's 
standard that a family of four needs to live at a 
minimum standard of health and decency. Welfare 
simply does not allow enough money for food, rent, 
clothing and other necessities. For those who 
preach of "Cadillac and color TV" recipients are not 
speaking of the welfare recipients. 


. ... BY WINNING WORKERS AND STUDENTS 
TO A RACIST STEREOTYPE OF WELFARE RECI¬ 
PIENTS 


For example: 


"Most welfare recipients are blacks who have 
moved to States with high welfare grants to get on 
welfare" 


Facts: 


Most of the people receiving welfare were 
reared in the city they now live in or moved there 
a number of years before they applied for assis¬ 
tance. There is no evidence of any large, recent 
migration of black people, particularity for the 
purpose of obtaining welfare. 


"The rate at which Negroes are moving into 
central cities has decreased most dramatically. 

From 1960 to 1966, Negro Population in central 
cities grew an average of 370, 000 per year. / From 
1966 to 1968, however, growth had dropped to only 
about 100, 000 per year and can be attributed lar¬ 
gely to natural increase." 

(Dr. Herman Miller, Chief of U. S. Census Papula¬ 
tion Division, quoted in the New York Times , Feb. 
27, 1970. By contrast, the welfare rolls grew at 
the rate of 186, 000 a year from 1960 to 1966 and at 
at the rate of 612, 000 a year from 1966 to 1968. 
(From the U. S. Department of Health, Education 
and Welfare (HEW), Program Facts on Federally 
Aided Public Assistance Programs , 1969, p. 5.) 


"Welfare Recipients are Lazy" 


Banfield states the opposite to the facts: "The 
neighborhoods in which the other groups (Irish, 

Jews, Italians, etc.) lived were often squalid and 
vicious — as the Negro slum is now — not be¬ 
cause they were subject people, victimized and 
degraded by the city (although there was an ele¬ 
ment of that too) but because every wave of immi¬ 
gration brought many whose culture was lower- 
class." (p. 68, The Unheavenly City ). This lower 
class of today T s American cities" . . .is mostly 
black" (p. 212, The Unheavenly City ). According 
to Banfield, the reason for the high unemployment 
among blacks is not the lack of jobs, decent or 
otherwise, but an inborn tendency of blacks, being 
mainly lower-class, to avoid work. "Even if there 
were a lively demand at high wages in the city, 
however unproductive, some people would remain 
unemployed. Members of the lower-class work 
only intermittently even if job opportunities are 
good." (p. 112, 'The Unheavenly City) 


"Welfare Mothers Just Sit Around All Day and Have 

Babies" 

This is just more of the same racist garbage, 
more of Banfield's unfounded assertions of "sexual 
promiscuity in the Negro slum is notorious." (p. 

72, The Unheavenly City ) 


The average family in the U. S. has 4.2 mem¬ 
bers. (U. S. Census Bureau, Household and Family 
Characteristics, p. 29 m, N. 260, S/8/70, p. 3) 

The average family on welfare has only 3.9 members. 
(U.S. Department of Health, Education and Welfare) 


"The welfare department in Massachusetts found 
that 71% of the families on welfare had no illegiti¬ 
mate children. They found that 18% had only one 
child illegitimately born, which may well be a pat¬ 
tern reflected by the general population." (Mass. 
Department of Welfare, Study of the Standard Family 
Budget, 1969, p. 3) 


(See D. P. Moynihan for more racist justifications 
about the welfare system. See Moynihan Report and 
the Politics of Controversy, Lee Rainwater, p. 51, 
96, 75, 76". 

Banfield combines the racist myths perpetua¬ 
ted about blacks, that they are promiscuious and 
lazy as well as he states, "His (the lower class 
individual who is most likely black) bodily needs 
(especially for sex) and his taste for T action T take 
precedence over everything else — and certainly 
over any owrk routine ... He is unable to main¬ 
tain a stable relationship with a mate; commonly 
he does not marry . . . The lower-class household 
is usually female-based." (p. 53, The Unheavenly 
City ) 



"Welfare Recipients are Cheaters and Frauds” 

There are many stories about welfare reci¬ 
pients owning Cadillacs and color T. V.'s. The news 
media picks up such stories and blows them sky- 
high. 

It T s a lie. 

In 1969, the government established that only 
.4% — or 4 out of every 1,000 — of all welfare 
cases were fraudulent. (U.S. Department of HEW, 
Selected Data about Public Welfare , Sept. 1969.) 


The concept that poorer working class people 
are criminals, particularly Black and Latin peoples, 
is a racist concept that has been shoved down the 
throats of American workers and students for years. 
Ever since the rebellions in the middle '60's, politi¬ 
cians have stood on platforms of "law and order” 
translated to mean more racist cops murdering more 
non-white people. 

Banfield contributes to this concept, ” A crimi¬ 
nal is less visible to the police in the slum than else¬ 
where. . . In the slum one can beat one's children, 
lie in the gutter, or go to jail without attracting any 
special notice; these are things that most of the 
neighbors themselves have done and that they con¬ 
sider quite normal.” (p. 63, Unheavenly City) . 

(Check AFL-CIO pamphlet exposing the government's 
lies about welfare recipients.) 

HOW DO THESE WELFARE 
BILLS AFFECT STUDENTS? 

Given the Talmadge Amendment to the Social 
Security Act of 1971, there is absolutely nothing pre¬ 
venting the State government from laying off case¬ 
workers, who are college grads, and replacing them 
with welfare recipients receiving only their welfare 
checks for pay. 

This welfare racism is a form of government 
cutbacks which are hitting and eliminating many edu¬ 
cational services, particularily minority programs. 

All of these cutbacks are coming from the government 
geared for saving and making more money for govern¬ 
ment and big business. Racism is used becaise it is 
most effective in dividing the working class, pitting 
black against white; employed and students against 
unemployed (recipients). 

In the schools, the Banfield's, Moynihan's, and 
Zigler's produce (do research) and distribute their 
racist propaganda which is designed to specifically 
blueprint and justify such government legislation. 

The Universities are teaching students how to cut 
their throats, yet not know it, as they brainwash 
students with racist ideas so they will become "good” 
caseworkers (if the jobs are still around), teachers, 
etc., to implement such government legislation and to 
contime its justifications. This is the function of the 
universities. They need its facilities, resources 
and experts. 

In addition, as students, there is much that 
we want to change. We cannot afford to allow our¬ 
selves to be blinded and duped by racism which des¬ 
troys the needed multi-racial unity necessary for 
bringing about changes. 

QUESTIONS FOR DISCUSSION 

Are these welfare bills part of an international con¬ 
spiracy of the government to tighten its strangle¬ 
hold upon the workers of the world ? 

How can we, as students, ally with workers and the 
recipients to defeat these bills ? 

Is the Worker-Student Alliance a critical part of 
such a strategy ? 



WHAT IS THE RELATIONSHIP BETWEEN THESE 
WELFARE BILLS AND CUTBACKS IN DAY CARE 
CENTERS (Yale S. D. S.) 


In the past few years, the demand for institu¬ 
tional or group day care for day care for children 
has grown tremendously. The Department of Health 
Education, and Welfare's own report on day care 
recognizes this: 

. . . reforms in the welfare system (e.g. the 
President's Family Assistance Plan which 
includes work incentives for adult recipients 
of aid and day care for the children of working 
. mothers), the growing desire on the part of 
women to contribute financially and intellectu¬ 
ally as well as in homemaking role (i. e. Women's 
Lib), and the platforms of various groups (e.g. 
White House conference on Children, National 
Welfare Rights Organization) all increase the 
pressure for group day care of children. 

We are concerned with the role of the national 
government in developing, manipulating, or obstruct¬ 
ing day care programs. We want to examine: 

1) Why are federal funds for Head Start and day 
care centers being cut out now? 

2) Why did Nixon propose heavy federal support 
for day care as part of his Family Assis¬ 
tance Program? 

3) What different ideologies are involved in 

different day care proposals ? 

To make sense out of these questions, two different 
aspects of day care have to be considered. It frees 
women (and men to a lesser extent) for economic 
and social activity outside the home. Day care also 
gives responsibility for the socialization of children 
to the government or other groups larger than the 
nuclear family. Heavy commitment to day care 
therefore implies changes in the economic choices 
open to women and changes in the education and 
rearing of children. 

Yale S. D. S. got involved in studying day care 
through learning of a grant from HEW to a Yale 
psychology professor. Edward F. Zigler was head 
of HEW's Office of Child Development from the 

summer of 1972. Nixon 

appointed him to develop the 
day care portion of H. R. 1, 
the Family Assistance Pro¬ 
gram. FAP intended to re¬ 
form the welfare system by 
making welfare recipients 
work for their welfare checks 
and enrolling their children 
in government run day care 
centers. This past summer 
FAP failed to pass in Con¬ 
gress. The government has 
also make dramatic cutbacks 
in aid to day care centers and 
in the Head Start program. 

It seems like day care is a 
low priority of the Nixon ad¬ 
ministration. One explana¬ 
tion is that with the current 
depressed economy, the gov¬ 
ernment is not interested in 
spending a lot of 
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money to free women to do unskilled work. Another 
explanation is the attitude of "benign neglect": the 
War on Poverty spent millions trying to "reform" the 
poor; the Republicans simply want to forgetthem. In 
the midst of all the hassles in Congress over FAP, 
Edward Zigler resigned as head of OCD. His state¬ 
ment at the time (July *72) seemed curious: "The 
government is spending money on wrong and even 
damaging kinds of day care." Is his conception of 
day care an influential one? Do we consider it 
damaging.? 


ment to nip future rioters in the bud. Zigler had 
no disagreement with this goal but he thinks giving 
kids middle class val ues is more to the point than 
giving them academic skills. 


Why did Nixon pick a person with these parti¬ 
cular views to write the administrations’ day care 
proposal ? One expl anation is that another Nixon 
favorite, Banfield, had already proposed "paying 
problem families to send infants and children to day 
nurseries and pre-schools, the programs all of which 
are designed to bring the children into normal culture." 
(See the Unheavenly City list of proposals. ) This stra¬ 
tegy excuses the appallingly bad conditions and misedu- 
cation in urban schools, blames racial and class op¬ 
pression on the "negative attitudes of the poor" and 
seeks to isolate poor children from their parents' 
culture ahd values. 


Armed with Zigler*s line, the government can 
spend less on aid to ghetto schools ("They're just 
teaching cognitive skills and that's not what matters") 


and can tell welfare mothers that their 
work in the home has no social value(only 
the government can raise kids right, you 
are going to have to do real work for that 
check). Zigler thus approved of the cut¬ 
backs in aid to many existing day care pro¬ 
grams because these programs gave little 
emphasis to teaching bourgeois values. 

He quit his HEW post because the Congress 
refused to back his form of day care, 
continued to fund programs with a "danger¬ 
ous emphasis" on cognitive skills. He is 
currently re-writing a day care proposal for 
HEW with a large government grant and the 
assistance of other professors and grad 
students. 


Zigler's views on education and particularly 
"cultural deprivation" and child development have to 
be seen in the context of other government spokesmen. 
In the wake of ghetto rebellions in the mid 60's, 

Zigler, Bronfenbrenner, Kagan, and a number of less 
famous professors initiated the Head Start Program. 
This program was meant to "break the cycle of 
poverty" bjr giving poor (mostly Black and Latin) kids 
a preschool education that would allow them to com¬ 
pete with middle class kids for academic success. 

—.wr — 


BOSTON, MASS., Jan. 7—"THEY CAN'T CUT OUR CHECKS ANYMORE 
BECAUSE THEY CAN'T CUT NOTHING!" Protest cuts in general relief. 


Academic success would guarantee these kids jobs, 
thus attacking unemployment, one of the bases of 
rebellions against the government. The initiators 
of Head Start had different ideas about the failure of 
American schools to provide equal educational oppor¬ 
tunity. With the publication of the Coleman Report, 
Moynihan's Report on the Black Family, and Jensen's 
report on compensatory education, the status quo 
became one of "blaming the victim." The emphasis 
in government research and planning shifted in the 
direction of blaming the schools' failures on "matri¬ 
archal family structure," 'lower class values," 
"inferior innate ability,” and other now familiar 
racist lines. Zigler make his contribution to this 
movement with an article called "The Environmental 
Mystique: Training the Intellect versus Development 
of the Child.” He makes several points: 

1) Children vary tremendously in native endow¬ 
ment. 

2) Native endowment (read: IQ) determines 
success in cognitive development (read: the 
3 R's and other basic skills). 

3) Schools and the environment more generally 
have little effect on children's academic 
success. 

4) Since academic success is determined by IQ, 
education for the culturally deprived (read: 
black, latin, and poor white kids) should con¬ 
centrate on developing healthy social attitudes. 

Zigler expanded on this last point in a speech to the 
American Psychologists Association Convention in 
1968. He said it was unimportant wheth er a rioter 
had an IQ of 50 or 150. The social values of the rioter 
were what society ought to change rather than his 
cognitive ability. 

bi the crassest "just among us psychologists" 
sense, Head Start was seen as a way for the govem- 


QUESTIONS 

Is Zigler's work racist? 

How do you criticize government day care proposals 
and stiU win more parent controlled day care? 

How is Zigler's work related to FAP? 

What are the planned effects on the kids ? 

What are the planned effects on mothers, unemploy 
ment, minimum wages, etc. ? 

How is it related to social control education in public 
schools and college? 

Why is it in the interest of students to fight against 
these proposals ? 

What can we do to prevent the closing down of exist¬ 
ing day care centers ? To stop the implementation 
of Zigler's plans? 

What is the University's role in this research and 
national policy ? 
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DAVlb D. W ILSON Boston Evening Globe Monday, February 26, 1973 j 

Welfare aid for family of 4 
equal to $10,651 annual salary 

Just how poor is poor? The answer, in Massachu¬ 
setts, is, not very. 

Of course, if von arc hung up on the discredited, at¬ 
avistic notion that it is wrong to get your bread from the 
sweat of another's brow, you may find the common¬ 
wealth’s version of professional poverty depressing. But 
no epidemic of Puritanism has been detected hereabouts 
in recent yea is. 

The statistical evidence cries out for recognition. It 
conclusively refuies the demagogic lie that this is an op¬ 
pressive society. But it is largely ignored. Why? I suspect 
because the “deprived, disfranchised and disadvantaged” 
cliche is so valuable to so many influential people. 

Like bankers and developers who fatten off govern¬ 
ment guarantees of virtually risk-less investment. Like 
politicians whose stock in trade is “concern.” Like bu¬ 
reaucrats and social workers who derive their caste priv¬ 
ilege from their relationship to the “poor." Like journal¬ 
ists and sociologists who get paid for committing the ro¬ 
mantic literature of poverty. Like guilt-ridden suburban 
liberals who, consciously or unconsciously, derive status-, 
affirmation from knowledge of the existence of the sup¬ 
posedly less fortunate. 

On a raw dollar basis, a family of four, husband at 
home, needs to earn more, than £200 a week to improve 
its economic circumstances over those to which it is enti¬ 
tled by law under Aid to Families with Dependent Chil- 


umentation. I expect many wilt find it shocking. I devel¬ 
oped it independently after reading in the New York 
Times of last Dec. 22 that a congressional subcommittee, 
headed by Rep. Martha Griffiths (D-Wash.), had made a 
similar stutty m New Jersey. To quote: 

“Amcnjj, the cases cited was that of a New Jersey 
mother of three who has qualified for welfare, food 
stamps, public housing and Medicaid. If she took a job 
earning $1000 a month, the study fdund, her income 
would be improved by only $200 a month because she 
would lose about $800 worth of government benefits.” 

My calculation is that in Massachusetts, the advan¬ 
tage of that highly theoretical $1000-a-month job is less 
than $120 a month. New Jersey, in other words, is less 
generous. Documentation herewith. 

PROGRESSIVE LABOR PARTY REPLY TO WILSON 


The truth is: THE TRUTH 

The figure of $301. 70 represents the maximum ever allowed to a family 
on AFDC. It 'includes a husband ($118. 20) who has been out of work for over 
one month or who is ill, and two children, one over seven ($13. 80) and one 
over thirteen ($22. 00). The fact is that most families of four on AFDC 
consist of a mother and three children under seven, budgeted at $247. 70. 

The figure of "$112 in food stamps": Food stamps, where they are 
available come out of the basic monthly grant - they are not extra. Food 
stamps are available in only thirteen cities in Massachusetts. 

The vast majority of people.on welfare do not receive a special diet 
allowance. This allowance is restricted to people whose medical condition 
requires special dietary preparations^ such as diabetics. Recipients must 
have a prescription from a doctor which must be renewed every three months. 
Diet allowances begin at $15 per month. 

The rental allowance is available only to people who face higher rents 
then their basic monthly grant allows for and then only at the discretion of 
the Welfare Department. The fact is that most people on welfare face rents 
much higher than the $96. 78 allotted in the basic monthly grant, yet many 
of these people do not receive any rental allowance. .Also, anyone who 
lives in a housing project or subsidized housing is not eligible for any rental 
allowance. 

The flat grant is supposed to cover money for winter clothing, 
replacement of furniture, money to wash clothes, and other things not 
included in the basic grant (e. g. part of the fare to and from school for the 
children and transportation in general). 

The ’$28 a month" for furniture and household goods does not exist. 
Only new applicants are issued furniture to establish a household within the 
first 30 days of their application. 

Any income a welfare recipient receives is subtracted from the basic 
grant. The $900 for a comparable insurance plan is an outright lie. People 
on welfare get the worst medical treatment. They are usually cared for in 
open wards, not hospital rooms. They are'often experimented on by 
inexperienced medical students. Hospitals and dentists often charge for 
services not performed (e. g. the Welfare Department is often billed for 
counselling and physical theripy which the client never received). 

As far as taxes are concerned, most people on welfare work most of 
their lives and pay taxes while they are working. The average stay on 
AFDC welfare is one year and ten months, according to figures tabulated 
by the Massachusetts Public Welfare Council. 


die 

f -Or, to put it another way, the economic value of the 
/entitlement for this AFDC family is around $10,651 an- 
I nually, or a little better than median family income In 
fMassachusntts^CosUotfu^sta^ 

/ This is the equivalent of the income on a tidy pri 
l vate fortune or the salary most college' graduates expcct| 
I to receive if they hustle, the private sector at a manage 
I ment training level. Of course, the recipient does not! 
4 have to accumulate it, train for it or work for it. 


The equivalent income figure certainly begs for doc- 


★ 

Individual cases vary slightly, but our welfare fami¬ 
ly of four is entitled to: 

$301.70 basic monthly grant. 

$112 in food stamps. 

$30 for “special diet." 

$25 in rental assistance. 

$34.90 as its prorated share of quarterly flat grant. 

Around $28 a month in furniture and household 
goods assistance. 

This produces a monthly total of cash and its equiv¬ 
alent of $531.60, free of all tax. The annual figure is 
$6379.20. 

In addition, I arbitrarily suggest that one or more of 
the four family members is able to earn $50 a month, or 
$600 annually in exempt income. The value of Medicaid 
is set at an annual $900, the true cost of a comparable 
private medical insurance plan (which would have less 
generous benefits); and the cost of working—commuta¬ 
tion, lunches, additional clothing—was arbitrarily set at 
$580 a year. 

The cash and equivalent, exempt earnings, Medi¬ 
caid and work-related costs total $8,959.20. But this, of 
course, is not the true value. For, in order to receive this 
much income, a‘private-sector working family of four 
would have to pay $1092 in Federal income tax and $600 
in Social Security payroll tax, assuming the standard 
deduction. The grand total: $10,651.20. Anyone for 
factory work at $1.95 an hour? 

★ 

These figures are deliberately understated. They do 
not try to evaluate the true cost of subsidized housing. 
They do not mention the Massachusetts sales tax refund 
nor do they calculate the value of exemption from state 
personal income tax. They do not cite the general availa¬ 
bility of free surplus food. They do not try to put any 
price on leisure, which many people spend their lifetimes 
failing to achieve. The other day, some welfare bureau¬ 
crats were kicking up a storm over a temporary shortage 
of powdered milk in the free food program. On that day, 
powdered milk concentrate was selling in the supermar¬ 
kets for 12 cents a quart. You could buy a gallon of 
the stuff for the price of a package af cigarettes. Try that 
out on your Form 1040. 

David B. Wilson is a Globe columnist. 


PENNSYLVANIA SOCIAL SERVICES UNION 

Work Bill 
Proposed 

Presently being considered by 
thb State Legislature is House 
Bill 104, a bill to force able- 
bodied Welfare recipients to work 
for their grants. This bill 
would necessitate all people deemed 
••fit” by State physicians to "per¬ 
form such work as assigned to them 
...relating to environmental pro¬ 
tection, road repair or projects 
to improve urban living conditions. 1 * 
Those people assigned to such tasks 
would be paid "...the prevailing rate 
of pay,..for the particular type 
of work.” that they were assigned. 

They then would be required to 
work a number of hours at this pre¬ 
vailing rate of pay until they had 
collected an amount of credit equal 
to their Assistance grant.For a 
single person receiving the max¬ 
imum grant of SI38. this would, for 
example, mean the following: 

If the rate of pay determined by 
the government was SI*60 hr., then 
he would have to work 86 hours a 
month (1.60x86hrs. approximately 
equals $138.) if he wanted to receive 
a Welfare grant. He would not get an 
incentive allowance or additional money 
for transportation, except if he had 
to travel over two and a half miles 
from home, but only would receive 
his grant as compensation. 

This form of legislative coer¬ 
cion reeks of slavery.lt is based on 
the assumption that Welfare recip¬ 
ients are unmotivated, avoiding 
work, and accepting a free ride. 

If the State feels that there are 
jobs needed to be done in the economy, 
then they should find money to pro¬ 
vide full-time jobs at a decent 
living wage, and not foroe people 
who, because of their situation, 
would have no choice but to perform 
them.To foroe work on people as a 
requisite for Welfare is to ooeroe, 
brand, and manipulate people in a 
reprehensible manner. 

There are also many pertinent 
questions to be asked about Pa. 

H. B. 104 s 

1) What would the government 
consider a fair rate of pay-the 

I. 20 an hour oonsidered in Nixon’s 
Family Assistance Plan? 

2) What is able-bodied? 

3) Would olients end up taking 
existing jobs? 

4) Could olients be used as strike 
breakers? 

The bill answers these ques¬ 
tions by leaving the administrative 
decisions in the hands of the State, 
whose interpretations as we all know, 
oan be misguided and oppressive. 

le gislators concerned with work 
anew Welfare should begin to create 
decent jobs at decent wages, and not 
spend time oreating meaningless 
jobs with inadequate compensation. 
Aooording to some State Representatives 
the bill has little ohanoe of passing, 
but if the intent and assumptions 
that the bill is oouched in are 
representative of large-scale think¬ 
ing, then the future of recipients 
is going to be very rocky. 

Andy Stern 
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—RACISM AND THE WELFARE SYSTEM: RESOLUTION-- 

To justify Nixon's federal cutbacks, politicians put Act, will eliminate many programs which fund employ- 

the blame on the unemployed, especially welfare re- ees in the human services (many teachers in Social 


cipienis most of whom are black in the urban districts. 
Such legislation as House bill number 104, which is 
presently before the Pennsylvania State Legislature, 
will force all "able-bodied" recipients to work tjr 
their welfare checks.. This slave labor will be push¬ 
ing brooms, road repair and so on. Welfare mothers 
will be forced to put their children, before age six, 
into government day care centers. 

Two hundred years ago, the slavemaster told the 
slaves what kind of, how long and where to work 
while their children were taken away. Government 
programs such as the New York Work Incentive 
Program (WIN), forced sterilization and birth con¬ 
trol of recipients, cutbacks in day care and pre¬ 
school educational programs (Head Start), and bills 
like House Bill number 104 are modern day slavery- 
Genocide. 

The government uses the welfare system as a pool of 
unemployed, mainly non-whites, to use as a club 
against union, employed workers. The big business 
interests and the government intend to use forced 
labor to displace union sanitation and other employees 
who have been and are fighting for decent wages and 
dignity on the job. 

In this way, welfare recipients will be forced to do 
the work of union workers. Iirturn, these workers 
will be laid off or replaced during strike time with 
recipients. Unable to find work, these formerly 
employed workers will be forced onto welfare, placed 
back at their former job but with much less pay and 
without a union. 

Students have seen the racist inferiority theories of 
Jensen, Moynihan, Banfield, etc. being enacted by 
the government. Students and faculty and campus 
workers are being hard hit by Nixon’s and the States' 
cutbacks in educational funds. For example, the 
expiration of Section 707 of Title VII, Social Security 


Welfare departments are padi from this.) Federal 
grant programs for graduate education are all going 
to be converted into loan arrangements through pri¬ 
vate lenders, at the going rate. 

Students are being nailed by the government, and 
the universities, which try to brainwash them with 
racist ideas and to accept our own oppression. 
Workers and welfare recipients are a] so being 
viciously attacked. We are all in the same boat 
and cannot afford to be sold down the river. 

WHAT CAN WE DO: 

1. Hold symposiums in classes, especially in the 
Social Welfare Departments, exposing the racism 
of bills and programs of the Federal, State, and 
City governments. 

2. Fight the racist theories of government advisors 
(Jensen, Banfield, etc.) in your classes. Give 
these bills as concrete examples of the function 
of the university in relation to the government. 

3. Organize out of these classes, students and 
teachers: to build for demonstrations against the 
racist welfare system, in the community surround- 

ding the campus, marching to the administration 
building or vice-versa. 

4. Set up tables on campus with information about 
proposed legislation and presently enacted gov¬ 
ernment policies on welfare. 

5. Conduct petition campaigns and letter-writing to 
the school newspaper, local newspaper, congress¬ 
men and women, etc. 

6. Work with the (real) Welfare Rights Organization 
and the Caseworker union in your area to plan 
demonstrations, symposia, to find out this legis ¬ 
lation , provide speakers and so on. 

Temple S. D. S. 



200 HUNDRED YEARS AGO, THE SLAVEMASTER TOLD THE 
SLAVES WHAT KIND OF, HOW LONG AND WHERE TO WORK 
WHILE THEIR CHILDREN WERE TAKEN AWAY FROM THEM. 


IF PASSED. THIS BILL WILL BE MODERN-DAY SLAVERY. 


AS WELFARE RECIPIENTS ARE FORCED TO DO MENIAL LABOR, 
UNIONIZED WORKERS, WHO NOW DO THIS WORK, WILL BE 
LAID OFF. IN TURN, THEY WILL BE UNABLE TO FIND WORK, 
FORCED ONTO THE WELFARE ROLLS THEN FORCED BAK TO THEIR 
FORMER JOBS BUT AT MUCH LESS PAY AND WITHOUT A UNION. 


HOUSE BILL#104 IS PRESENTLY BEFORE THE PENNSYLVANIA 
STATE LEGISLATURE. IF PASSED, THIS BILL WILL FORCE ALL 
"ABLE-BODIED" WELFARE RECIPIENTS TO WORK FOR THEIR 
WELFARE CHECKS. THIS SLAVE LABOR WILL BE PUSHING BROOMS, 
ROAD REPAIR AND SOON. WELFARE MOTHERS WILL BE FORCED 
TO PUT THEIR CHILDREN, BEFORE AGE SIX, INTO GOVERNMENT 
DAY CARE CENTERS. 


TEMPLE STUDENTS, FACULTY AND CAMPUS WORKERS ARE 
ALSO BEING HARD HIT BY GOVERNMENT LAWS AND CUTBACKS. 
IT'S ABOUT TIME TEMPLE AND THE COMMUNITY UNITED TO 
FIGHT. DIVIDED, ALL OF US ARE CONQUORED. MARCH TO 
TEMPLE UNIVERSITY AFTER THE RALLY ON TUESDAY. 


(Rally sponsored by Temple Students for a Democratic 
Society) 

omiK' 
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Residents of Roxbury in Boston demonstrated against 
Blair's Foodland, notorious for rotten food and price 
hikes 




RACISM 
UNDER 
THE LAW 


I. QUESTIONS TO BE DISCUSSED 


1 


In what ways are the courts specifically and 
deliberately racist? 

Why are blacks arrested and jailed so much more 
than whites ? 

Why do the courts and the other aspects of the 
criminal process treat blacks in this way ? 

Does this racism hurt white workers too; if so, 
in what ways ? 

In what ways does this kind of racism help the 
ruling class? 

Why don't they treat whites in the cities propor¬ 
tionately in the same way? 

How do other government agencies such as the 
National Labor Relations Board, the Equal Em¬ 
ployment Opportunity Commission, and the Mass. 
Comm. Against Discrimination practice racism 
similar to that found in the courts; that is, how 
does the racism found in the court system parallel 
the racism found in the other elements of the 
government apparatus , particularly government 
agencies that are supposed to enforce a particular 
area of law? 

What effect does the racism in these government 
agencies have on whit e workers ? 

In what ways can anti-racist struggles be 
built around criminal defenses? 

In what ways can anti-racist struggles be 
built around proceedings before the various 
government agencies ? 

How can these struggles be designed to involve 
whit e workers ? 

More broadly, in what ways does the racism 
of the courts illustrate and build racist ideolo¬ 
gy concerning what "crime" is and who are the 
"cri minal s". 

How can examples of racism in courts and 
administrative agencies be used to show what 
we think crime really is and who we think the 
criminals really are? 

In a "political" trial, should the main focus 
of organizational work be mainly to get the defen¬ 
dants acquitted or to bring out political, anti¬ 
racist points ? Are these two considerations 
antagonistic, or are they the same thing? Do 
defendants get acquitted only by trying to turn 
the courtroom into a "workshop" for bringing 
out the class functions of the courts or by or¬ 
ganizing to bring mass pressure on the court 
to let them go free? If these questions are 
really the same, when is it better, if at all, 
to rely on a lawyer to bring out such points or 
when is it better to have the defendants do it by 
defending themselves? 

Is there a better way to expose the racist 
nature of the courts than in the context of a 
defense to criminal charges? Is not building a 
struggle outside the courtroom but directed at 
the court a preferable tactic ? This suggests pur¬ 
suing a tactic similar to the fight against STRESS: 
building a campaign whithin the community most 
directly affected, a campaign that takes the offen- ^ 
sive, rather than waiting to respond to criminal S 


t charges 4 

WZJBM 



H. THE RONNIE LEE LOY STRUGGLE 

PLP essentially organized and was behind the 
st ruggl e to get Ronnie Lee Loy his j ob back at GE 
in Lynn. See the accompanying pamphlet, which is 
both a history of the struggle and a supporting 
document. Since the pamphlet was written, the 
three st ewards got their jobs back with substan¬ 
tial back pay, through the friendly services of the 
Mass. Comm. Against Discrimination. Ronnie 
st ill has not gott en his job back; both because the 
political fight around his firing has withered but 
also because the MCAD and the EEOC deliberately 
do nothing to help him. His lawyer has f iled a 
Federal suit against GE, but such matters take 
several years to resolve if all that is pursued is 
the purely legal angle and no polit ical fight is 
built around it. 

Ronnie's story illustrates not only GE r s racism, 
but how the racism of such government agencies as 
the EEOC and the MCAD works hand-in-hand to 
cover up and advance the racist practices of cor¬ 
porations. Such government agencies "theoreti¬ 
cally" are supposed to fight "discrimination"; in 
practice, they serve as a treadmill for victims of 
racist attacks; most often the person never wins; 
especially if the person is black. This creates 
feelings among whites that the black or other 
minority person was complaining about nothing. It 
diverts attention of the victim of the racist attack 
away from the attacker, such as GE, and focuses 
it on the government agency; there is a dist inct 
lightning rod function. 

Nevertheless, the fight to get Ronnie his j ob 
back is a good exampl e of the pot ent ial for organ¬ 
izing black and white workers around common 
issues affecting them (harassment and speed-up by 
foremen); of the class function of the government 
agencies involved; of how political fights can be 
built around an administrative and legal process. 

HI. SUPPORTING MATERIALS 
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A. Ronnie Lee Lqy Pamphlet 

B. SEE Banfield's twelve recommendations to the gov¬ 
ernment pages of this pamphlet... 

C. Blaming the Victim: pp. 198-202; 204; 207-8; 

209-210 


L QUESTIONS ON STRESS AND POLICE TERROR ^ 
TO BE EXPLORED IN THE WORKSHOP 


In what ways are STRESS and police terror jus¬ 
tified by the government? 

For what reasons was it originally set up? 

What has it accomplished according to the govern¬ 
ment? 

What is the "crime wave" and who are the real 
criminals ? 

How are crime statistics used to further police 
terror ? 

How are the police and the justice system racist? 

How are the police tied in with the drug traffic ? 

What obstacles do we encounter in building a 
movement against STRESS ? 

What racist ideas lead people to defend STRESS ? 

How is nationalism an obstacle in this struggle? 

"What do we replace it with?" 

How does STRESS hurt white people? 

How can we succeed in fighting the police without 
their wiping us out ? 

What will it eventually take to defeat STRESS ? 
i. e., a big demonstration ? A general strike ? 

Public denunciation by all kinds of people's groups 
leading to a militant disruption of city functioning? 
Therefore what kind of strategy do we need to devel¬ 
op to abolish STRESS ? 



POLICE IN THE BLACK 

COMMUNITY - PUSHERS 
*E TERROR AND DRUGS 


In Jan. 1971, when the unemployment rate in 
Detroit surpassed 50% among black youth, the police 
dept, secretly initiated a new patrol unit aptly termed 
STRESS ("Stop the Robberies, Enjoy Safe Streets"). 
Not until April was its existence publicly announced. 
Mayor Roman Gibbs, himself an ex-police official, 
gave final approval for its operation. According to 
the Detroit Police Dept.'s 1971 report: among the 
miscellaneous details handled by this section are 
working with narcotics agents and assisting them in 
large raids, working undercover at large demon¬ 
strations and youth rallies, ... "the primary objec¬ 
tive of.this combined unit is suppressing street 
crimes by posing as potential robbery victims in a 
myriad of various appearances and wearing apparel." 

By focussing on the role of STRESS, we hope to 
shed light on what is going on in every city in the 
country to one extent or another: the collusion be¬ 
tween the cops and the dope traffic, and the terror 
that they dish out to all, but mainly to minority 
communities. 

One important fact indicating that STRESS is the 
government's wave of the future is the partial 
funding by the federal government, according to the 


NAACP here. Police commissioner John Nichols 
admitted in the police dept, 's 1970 annual report, 
"during 1970 the police dept, utilized $900, 500 in 
federal funds” to set up a prototype of STRESS. 

SHORT HISTORY OF OUR 
INVOLVEMENT IN ANTI¬ 
STRESS MOVEMENT 

SDS's first action came in December, '72 in the 
form of a picket line called along with PL at the City- 
County building. This came in the midst of a city¬ 
wide gestapo type terror campaign directed at blacks 
all over the city. This terror was being meted out 
after the killing of one and wounding of several 
STRESS cops to punish all black people for the 
slaying. 

We succeeded in making public what people all 
over were saying privately; that this terror must 
stop! Along with many private complaints and a 
class-action suit, it forced Common Council to 
call public hearings as a sop. But 2,000 angry 
citizens showed up demanding action. People re¬ 
fused to let the Commissioner finish his racist 
speech and a PL'er got the mike and denounced the 
hearing as a racist fraud. 

Shortly after we formed People to Abolish STRESS 
including SDS, high school students in Challenge 
Corps, and other college students met during the 
Southern U. struggle. We made other contacts at 
various community meetings and rallies held in 
January and called meetings ourselves to plan an 
action. These attracted some working people from 
the community and some city workers in touch with 
PL. 

At meetings we proposed a need for action as a 
means of keeping the anti-STRESS movement alive 
and that it would take militant mass actions to 
abolish STRESS. A picket at the Police Commiss¬ 
ioner's home was planned as a means ■ f highlighting 
how the police were breaking into hundreds of homes 
around the City "searching for suspects." Simultan¬ 
eously we revived a petition campaign that other 
groups had tried earlier and abandoned. 

Most members built enthusiastically for this 
action but a couple argued it was suicidal—"we'll 
all be busted", etc. This fear eventually led one 
self-appointed leader to use nationalism: "You're 
leading black people to slaughter, " and to sneak a 
red-baiting attack into the Wayne paper. This led 
to a couple of folks dropping away and a little con¬ 
fusion for awhile, but strengthened most people. 

We had a very successful action, despite an injunc¬ 
tion attempted and defeated the night before. 

Ibis had been the first demonstration any group 
had called since our original one and it led to other 
groups calling actions which we joined. All of these 
were built along racial lines. Black members of 
YSA formed a Coalition to Abolish STRESS and held 
two pickets in front of Police headquarters around 
two STRESS slayings in February and March. Whites 
could come to the action, but a white SDS’er was 
thrown out of one of their meetings. A Whites Against 
Repression also called an anti- STRESS rally, but 
has since been non-existent. Finally white members 
of YSA set up a White People Against STRESS. We 
have gone to their meetings to attack this divisiveness 
and put forward the need for black and white to fight 
in the same movement. 

During this time we met a young black worker fired 
and arrested for passing out hand-written leaflets 
against STRESS at his plant (Dodge Truck). We 
worked with him on holding a rally in his neighbor¬ 
hood which attracted a number of residents. We 
have been involved in building for his trial and have 
received a great response from both black and white 
workers at his plant. 

The trial is this Weds, and we are having a rally 
at Wayne State the day before. 

High school students, in the coalition organized for 
and won permission .to;hold an assembly at CSSs H. 


S. which attracted some 100 students. They are 
working on spreading this movement to other high 
schools. We are currently working on producing a 
pamphlet on STRESS that will document its history-- 
how the cops push dope, our ideas on fighting it, etc. 
Our strategy is to keep the issue alive by having 
actions and winning more groups of all kinds— 
students and community--to take stands against 
STRESS. The Coalition (YSA) is holding a city-wide 
demonstration April 28 which we cannot attend but 
we plan to hit the budget hearings before and after 
that date when police funding will be diseussed. 

BRIEF HISTORY OF 
STRESS ACTIVITIES 

A number of prominent opponents of STRESS in 
Detroit claim that the main problem with STRESS 
is that it's not doing the job it w?s set up to do 
(that is "Stop Street Crime") or (that the problem is 
that it contains several crazy or racist cops (it 
certainly does), who can be weeded out by psycholo¬ 
gical testing. A short history of tie role of STRESS 
in this city should suffice to point out: 

1) That the real function of STRESS was from the 
outset to propagate terror in the Black community 

2) Psychopathic killer cops have been actively and 
knowingly recruited by the police dept, to carry out 
their storm trooper tactics most effectively. 

After the units inception a pattern soon em¬ 
erged: STRESS officers disguised as hippies or 
drunks would parade around certain inner-city 
streets and do such things as wave $20 bills at 
kids passing by or throw out racist insults. After 
a single cop would entrap a hapless victim this 
way his partners would run out from behind a wall 
or bushes, with guns blazing. In very few cases 
were any witnesses left besides the cops to tell the 
story behind these official executions. Here is the 
account of one survivor of a STRESS attack who 
was mistaken as dead by the cops: (After John Sim¬ 
mons asked an apparent drunk on the street for 
50£ to buy some wine, the "drunk" pulled out a gun 
and wounded him three times.) "The STRESS off¬ 
icers followed him and pulled him up from the 
ground by his hair. When he told them he was dy¬ 
ing, one of the cops responded "so what dirty fil¬ 
thy nigger!" and beat him till he was unconscious." 
(later John was found innocent of armed robbery) 
(From The South End ,Wayne State U. newspaper 
2-12-73) 

This same unit of 100 men has killed 10 cit¬ 
izens in the first 9months of it’s operation. By 
September the peoples anger reached a breaking 
point. The fatal shooting of 2 kids by Richard 
Worobeck, for allegedly trying to steal his watch, 
led to the formation of a coalition of nearly every 
Black group in Detroit in a mass march downtown 
of over 5,000 citizens, mostly Black workers and 
students. 
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collecting at least 30,000 names on a petition de¬ 
manding an end to STRESS. After one more rally 
in the Spring of* 72, organizers of the petition cam¬ 
paign allowed it to peter out and the cop murders 
resumed. A class action suit challenging the legal¬ 
ity of STRESS got bogged down in the courts. Still 
some interesting facts emerged from this suit about 
some of the STRESS officers. They included a 
number of Detroit"s most vicious racist pigs, like 
Richard Worobec and Raymond Peterson involved in 
9 fatal shootings, fired by his own hand. The latter’s 

record includes 21 citizens’ complaints and 41 de¬ 
partment awards. According to Commissioner 

Nichols' own testimony before the Common Coun¬ 
cil, the department knew exavtly what kind of men 
they were getting. "Each volunteers record was 
carefully studied.... The volunteers immediate 
supervisers and the men he has worked with are 
interviewed." 

Lest any doubt remain that STRESS is stacked 
with mass murderes, Peterson has just been arrested 
and charged with the murder of his latest victim, one 
Robert Hoyt. The police will probably claim that 
they have rid themselves of their one rotten apple, 
but the people are fast seeing the whole barrel is 
rotten. As to Peterson's fate, the judge let him off 
on an ireredibly low $3,000 bail and no cop has ever 
been convicted of murder of a black person in De¬ 
troit. 

More and more^ STRESS is being exposed as 
a death squad designed to crush a growing move¬ 
ment within the inner city against the drug plague. 
According to government statistics, Detroit has close 
to 40,000 heroin addicts. How do the cops fit into 
all this ? So far in Detroit^ there has been nothing like 
like the Knapp Commission which showed how the 
cops are in the main pushers in New York City. No - 
doubt Knapp's conclusions apply to Detroit and any 
other city in the U. S. 

The federal government recently informed the 
N.Y. Police Department that their force included 
suspected murderers, extortionists, and heroin deal¬ 
ers. Yet police officials did not even investigate 
these charges. As of October, 1971, police corrupt¬ 
ion was "an extensive department-wide phenomenon, 
indulged into some degree by a sizable majority of 
those on the force.... Considering the vast sums to 
be made in some plainclothes squads in narcotics 
enforcement, the gains from corruption seem to far 
outweigh the risks." (N.Y. Times 12/28/72) 

Police complicity with narcotics traffic has had 
very‘little official exposure as of yet in Detroit. 

Last fall, headlines in the Detroit Free Press im¬ 
plicated 25 officers of the Tenth Precinct in the 
drug trade, but nothing has been heard since that 
time. Moreover, a shoot-out last summer between 
STRESS officers and Wayne County Sheriff's Depu¬ 
ties is widely assumed to be over the control of 
drugs. 
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Following these mass actions, the killings 
.me to a halt and the people canvassed the city 
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Here are Some of the 
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How Do The Cops Push Dope On The Local Level? 

The following information is based on a discus¬ 
sion with an employee of a local drug treatment 
center. In one precinct on Detroit's east side, 
two administrators control a lot of the drug traffic. 
One of these guys makes regular runs to the West 
Cbast to pick up narcotics. Both of these adminis¬ 
trators accept bribes and provide protection for co¬ 
operative pushers. They provide illegal guns that 
cannot be traced. Pushers who do not cooperate 
get raided and their stuff is made available to ■ 
other pushers. Most of the patrolmen must be 
involved to some extent given the level of the trade 
here. 

There has been a growing movement against 
dope in the inter-city Early in December 1972, 
there was a shoot out between three members of 
an anti-drug movement called "KWADI", and four 
STRESS officers who were probably guarding a 
heroin shipment. After Christmas, another con¬ 
frontation left one STRESS officer dead. Not until 
one suspect had been captured and two others kill 
-ed by police in Atlanta did the papers start print¬ 
ing the truth abo ut their anti- drug activities. 

PEOPLE MOVE TO WIPE 
OUT STRESS 

While the news media mourned the loss of 
one STRESS cop, the police were randomly ter¬ 
rorizing the black community. Here is how the 
tennants of one building described the rampage in 
the Michigan Chronicle, Detroit’s black newspaper: 
"On three occassions, according to people who 
still live in the building, ’hordes of cops came in 
here in the middle of the night, kicked in the 
doors, beat some people, threatened to kill others, 
and disrobed and molested two women." This ter¬ 
ror campaign was not mentioned in the news un¬ 
til hundreds of people phoned in complaints to the 
papers and also until PLP, Progressive Labor 
Party, and SDS here co-sponsored a picket line a- 
gainst STRESS at the City-County Building. In the 
course of the pig riot, more people were gunned 
down by STRESS and regular cops so that the total vic¬ 
tims of STRESS alone is now close to 20; all but 
one have been black. 


Public pressure grew so intense that the 
Common Council was forced to call an open hear¬ 
ing early in January. Just two days before, a mil¬ 
itant rally of some 500 people was called by "Fam¬ 
ilies Under STRESS" (formed by families of three 
suspects). 2000 angry people showed up at the 
public hearing and hooted down the commissioner 
of police Nichols when he argued he’d keep STRESS 
no matter what people thought. 

Shortly thereafter SDS helped form "People 
Against STRESS" (PAS) along with some high school 
students and people from the community. PAS be¬ 
lieves that black and white people have to unite 
through rallies, petition campaigns, and militant 
demonstrations in a movement that can eventually 
wipeout STRESS. Black people are singled out 
for the worst treatment, but white people must real¬ 
ize that cops are their enemy too. As when they 
gunned down an innocent white kid in southwest 
Detroit some months ago, and people fought the 
cops for three days. White people need to follow 
the lead of militant black workers in fighting the 
cops. Moreover, the drugs the cops protect waste 
white as well as black lives. Building on these 
ideas, PAS called a picket line in front of Com. 
Nichols’ house. At the last minute, Nichols tried 
to get an injunction to stop us. We defeated it 
and had a militant demonstration of about 40 people 
despite near 0 weather. 

Other organizations have emerged, but they 
all propose that black and white people must work 
separately. The most prominent of these is the 
Coalition to Abolish STRESS, which allows only 
black people to attend meetings. It is organized 
by black members of the YSA-SWP, the same 
group that sold out the anti-war movement to the 
liberal politicians. Following the rally at Nichols’ 
house, they have held two demonstrations at the 
police headquarters that we have joined. The 
same YSA-SWP is now trying to put together a 
white group against STRESS and another group of 
whites against repression has come forward. 

Our intention is to go to meetings of these vari¬ 
ous groups and win the rank and file to the idea 
that black and white people will be far stronger 
if we fight together in one organization. ‘ We pro¬ 
pose to other SDS chapters: 

1. Investigate local use of police terror and 
whether units like STRESS exist 



si 
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2. Unite with other students and community 
groups fighting cop brutality 

3. Point out how the racist use of cops and 
drugs are bosses' weapons to attack all 
workers and students. 



DO PEOPLE CAUSE CRIME 
OR DO COPS CAUSE CRIME? 

It's become a commonplace that police do 
little to stop most kinds of crime. What's less 
well known is that the police are a major cause 
of crime. The Knapp Commission Report on Pol¬ 
ice Corruption in New York City, issued August 3, 
1972, is revealing in this regard. 

The facts about "ordinary" corruption—i. e. 
payoffs from professional criminals who wish to 
operate under police protection—are shocking 

enough. Virtually every police patrolman in the 
city of New York gets a regular monthly payment 
from organized crime, ranging from $300-$400 in 
midtown Manhattan to $1, 500 in Harlenu Patrol- 
men who are transferred out of a division even 
get 2 months "severance pay"! In return, they 
agree to let gambling, prostitution, etc. be carried 
out freely in their areas. ( The Knapp Commission 
Report on Police Corruption . New York: George 
Braziller, 1973, pp. 74-76. All page references 
are to this book.) 


But even more startling are the Commission's 
findings on crime instigated or committed by 
police. It is common practice for police to "place 
orders" for stolen goods with drug addicts.—then 
pay for the goods they receive with narcotics they 
have seized in making arrests. Many cops have 
also gone a step further, becoming drug dealers or 
wholesalers themselves, usually employing drug 
addicts as salesmen, (pp. 105, 108-109.) 

New York's "finest" are also responsible 
for many other kinds of crime, including: 

-Acting as "collectors" for loan sharks, 



I never worry too much about being fair-mindedbecause I 
know that in the end justice always triumphs." 


beating up those who are slow to , or becoming 
loan sharks themselves, (p. 183) 


)ming 


-Rifling the pockets and burglarizing the ap¬ 
artments of people found dead. One cop told the 
Commission that old peoole were often found dead 
with thousands of dollars—their life's savings— 
hidden in their homes, and the cops would steal 
this. (p. 184) 

-Serving as guards for truck hijackings or 
auto thefts, (p. 185) 

-One big source of loot is officially known as 
"compound burglaries". This is when the cops 
arrive at the site of a burglary and proceed to 
carry off themselves whatever the burglars missed. 
In one case Commission agents staked out the site 
of a burglary and watched as the entiremotor 
patrol force for that half of the precinct drove up 
and loaded their cars during the course of the night, 
(p. 186) 

The above only scratches the surface of the 
Knapp Commission's findings but it's enough to sug¬ 
gest that perhaps we should try a new solution to 
the crime problem—get rid of the cops! 


J 


DAVID DEITCH The Boston Globe , April 11, 1972. 


Civil rights and ‘loyalty ’ 


General Electric Co. has fired a worker 
with 16 years of service for passing out 
leaflets in front of the Lynn Riverworks 
plant March 16 accusing GE of racism in 
its employment policies. Another worker, 
among 13 who shared in the deed, faces 
possible discharge. 

The incident raises on several levels 
one of the most important issues in the 
•ociety today: racism in American in¬ 
dustry, the struggle of labor unions to 
overcome racism within their own ranks, 
the shattering by racism of any semblance 
of working class solidarity, and the civil 
liberties issue of free speech when workers 
are denied the right to publicly criticize 
their employers on pain of discharge. 

Last Saturday, 20 people attended an 
antiracist caucus at IUE Local 201 with 
the approval of local president Bertram 
Farnham. The purpose of the meeting was 
to determine what steps might be taken 
to transform the local into an instrument 
i or change. It was recognized that racism 
was not just a black, brown or yellow 
problem, but a white problem, too, and 
that the only “winner”-in this situation 
was the corporation that profited from 
the manipulation of the labor force. The 
fact that only three non-white workers 
attended the meeting was attributed to a 
minority fear of racism even within the 
white-dominated antiracist caucus. 

On March 16, Charles F. Murray and 
Kevin Mahar (among others) passed out 


leaflets challenging GE’s image of “equal 
jopportunity employer.” The material cited 
specific instances of racial discrimination 
in the factory, how non-white workers 
are systematically “low-rated,” how they 
get hired last and laid off first. GE, in a 
letter sent to employee Murray and re¬ 
printed in the union newspaper, described 
fhe leaflet as “disloyal and defamatory.” 

“We do not think any company must 
keep on its payroll any employee respon¬ 
sible for the distribution of statements 
intended to damage its reputation and 
the reputation of members of its man¬ 
agement,” said GE. Management then 
demanded that Murray provide GE “with 
proofs satisfactory to the company in 
writing that the allegation contained.in 
the handbill are true.” 

In defending Murray, the union 
argued that it wasn’t obligated to supply 
“proofs” but it did so anyway. At a hear¬ 
ing on March 31 between GE and the 
union, management was asked repeated¬ 
ly to state exactly where the leaflet was 
“disloyal and defamatory.” GE claimed 
that “the entire thing is’defamatory.” 

“We want to get down to particulars,” 
said the union. “We do not want to keep 
talking in generalities.” 

“We are discussing particulars as far 
as we are concerned,” said the company. 

“Then tell us where it is defamatory 
if the statements that were made were 
true, and sworn statements show that the 


leaflet is true,” said the union. 

“We don’t agree that the things in tf 
leaflet are true but even if they are, it 
defamatory,” said GE. 

In other words, GE is taking the pos: 
tion that property rights, otherwise know 
as “management prerogatives,” are moi 
important than civil rights. What if Mui 
ray’s wife was distributing the leaflets 
Would he also be fired? 

GE is arguing in effect that employe 
loyalty to the company supercedes politi 
cal loyalties, class loyalties, racial loyal 
ties or any other kind of loyalties. G 
is saying that any employee who blow 
the whistle on company racism is disloya 
just as if the worker sold company secret 
to Westinghouse. No difference. 

. “If (GE is) an equal opportunity em 
ployer,” said the union, “this is going t 
look very bad for the company when yo 
won’t even give us the particulars of wh; 
the man was discharged from the com 
pany.” 

“I told you before and I’ll tell yoi 
again,” said management, “it’s the totalit: 
of the entire leaflet which is the reasoi 
that we discharged him.” 

It’s clear that GE is more interestec 
in its image than in the substance of it! 
racism. Murray and Mahar can’t win i 
GE’s racism remains a big secret from th< 
public. 
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/orker-Student Alliance in action at strike support rally, Nat’l. Autonomous University of Mexico. 


WORKER STUDENT 

ALLIANCE 


strikes developed, SDSers went to picket 
lines and helped in some boycotts of stores 
etc. Gorden Linen truck drivers, Ford as¬ 
sembly-line workers, GE workers, Iowa 
beefpackers, postal workers, furniture 
workers in Maryland, and thousands of other 
workers were aided by SDS in their struggles 
In many cases long-term relationships were 
built up with workers. The political impor¬ 
tance of these actions are reflected in the 
responses of such billionaires as G. E. (see" 
appendix). 


3. CAMPUS WORKER STUDENT ALLIANCE: 
Students in SDS helped in the fight for better 
working conditions and against racist harras- 
sment in libraries, cafeterias, and school 
buildings. At Harvard and MIT in Boston, 
students and workers fought racist pay 


In the past ten years, millions of students have 
taken action against the war in Vietnam and racism in 
the U. S. The anti-war movement and civil rights 
movement involved American students very deeply. 

HOW DO WORKERS 
SEE THESE MOVEMENTS ? 

One of the main ideas SDS has tried to bring to 
students in the U. S. is that we need an alliance of 
workers and students, black and white, in order to 
stop the racism and genocidal policies of the U. S. 
government. Without this alliance we have nothing. 
For it is upon working class people that the effects 
of racism have fallen most sharply: murders by 
police, racist hospital care, the staggering death 
rate of workers in industrial accidents. And it has 
been working people who led the struggle against 
the government: the black rebellions of the 1960 T s, 
the postal strike, the auto walkouts in Ohio last year. 
What a worker-student alliance can mean was demon¬ 
strated most clearly in France in 1968 and Mexico 
in 1971. In both these cases this alliance almost 
toppled their corrupt governments. 

WHY SHOULD WE 
OPPOSE RACISM ? 

This is what SDS is all about and we have worked 
very hard to reach this goal in the past. Some of the 
programs we tried in the past were: 

1. SDS WORK-IN: A project begun in 1968, in 
which SDSer’s got jobs in factories over the summe 1 
in order to discuss with workers issues such as rac¬ 
ism and imperialism and to gain a clearer under¬ 
standing of what was the real situation of working 
class people. Work-in 1 ers were involved in a wild¬ 
cat strike of Railway Express drivers and took part 

in a strike of a garment sweatshop in NYC. One issue 
that came up with many workers was racism: 

Tt We also found that workers would listen and 
argue the question of racism with us. More 
importantly we realized that we must do this. 

If we are to build a worker-student alliance 
to change this country, we must consistently 
seek out and oppose racism as the devisive tool 
of those who rule.” (Work-in Pamphlet, 1968) 

The work-in took place for 3 years and brought to 
hundreds of students the understanding |of the crucial 
need to build a worker-student alliance. 

2. STRIKE SUPPORT: This was one of SDS T s 
most active areas of work for many years. As 


differentials between white and black workers. At 
one point, 700 students came to hear from both black 
and white workers about how racism works against 
both their interests. At schools in Minnisota and 
Detroit and at Columbia workers and students adopted 
joint programs of support in struggles against ROTC 
and for better working conditions. The largest and 
most effective struggle of students and workers t ook 
place last year at Temple University in Philadelphia 
which is discussed in full, later in this pamphlet. 

One important lesson that both workers and students 
learned from the se struggles was how racism worked 
and more importantly how it could be defeated: by 
the militant unity of black and white workers and 
students. 

Thousands of students learned from these programs 
that the working class is the vital force for us to join 
with. 

n. Critical weakness 

In the past few years, however, we have done 
v ery little to continue this work. This is a serious 
mistake expecially with the contracts of hundreds of 
thousands of workers at GE, rubber companies, auto 
companies. Many of us are now working on building 
campaigns against racists such as Banfield and the 
rest. The reason that these theorists are now becom¬ 
ing the heroes of sociology and psychology is in order 
to justify attacks on working class people - cutbacks 
in welfare, day-care, tremendous spped-up of 
assemblv line workers, the Tallmadge ammendment. 

It is vital for SDS to join with working people in fight¬ 
ing the racist attacks that these theorists say are 
fine. On the one hand, the greatest fighters against 
these theorists will be the people whose lives are 


being destroyed by them - the working people of the 






these racist theoreticians seem to students if students 
feel that the majority in the U. S., white working 
people, are thoroughly racist and will never change. 
Without seeing that this is wrong, in real live discus¬ 
sions about racism with working people, many people 
will feel our other actions will be worthless. 

WHY SHOULD A WHITE WORKE^/STUDENT 
OPPOSE RACISM? DO THEY EVER? 

HI. Proposal for a summer project : That SDS in 
all local areas initiate anti-racist projects in their 
communities, which focus in on a way in which the 
city or state government are using racism to attack 
working people. For example... in Detroit, SDS is 
going to have aproject to oppose STRESS, a special 
police squad, that murders black youths, in Boston 
anti-racist opposition to busing or opposing racist cut¬ 
backs at Boston City Hospital might be SDS projects. 
Other activities might be opposing day-care cutbacks 
building support for upcoming strikes, etc. The most 
important thing is that we begin to bring our anti¬ 
racist ideas into the community and bring together 
students and workers, black and white, in opposition 
to the racism of the government. 

In your local area: WHAT ARE THE MAIN WAYS THE 
GOVERNMENT IS BUILDING RACISM? HOW COULD 
SDS FIGHT AGAINST THIS IN THE COMMUNITY? 

IS THIS POSSIBLE 
IN THE U.S. ? 

This summer there will be referendum camp¬ 
aigns to get 30 hours work for 40 hours pay—30 for 
40—in San Francisco, Berkeley, Detroit, Boston, 
and New York. We propose that SDS members 
help organize this campaign. The late spring and 
early summer is a decisive time for the 30 for 40 
campaign. We, as students, should see how imp¬ 
ortant this campaign is to us and to full time workers, 
Many students are part-time workers, and with the 
cost of living going up, and no student loans, more 
and more students will be forced to get jobs. 30 


for 40 would mean more job openings and higher 
pay for these students in a very direct way. Stud¬ 
ents who don’t have to work would have to look at 
the situation from a long range viewpoint: event¬ 
ually thev wiU be out there looking for a iob. and 
the B. A. and B. S. degrees not taking you very far, 
30 for 40 would be very beneficial, and necessary 
for them. But we must understand above all what 
30 hours work for 40 hours pay means.' It is the 
means to obtain more jobs (by increasing the num¬ 
ber of shifts), which would in consequence decrease 
the large number of unemployed. Another import¬ 
ant and necessary benefit is more leisure time 
which would ensure better health and longer lives. 

We in SDS should also put forward that if 
30 for 40 is enacted that preferential hiring of black 
and Latin people and women should be enacted as 
well. 


Unions endorsing the concept of 30 for 40, 
32 for 40, or 28 for 35: 


-CWA (Communications Workers of America) 
-AFSCME. 



A real worker-student alliance! GE strikers join NU 
students protesting GE recruiter on campus. 


UNIONS AND 30 FOR 40 


G.E 


On the Run 


Background 


As you may know, SDS and other campus radical groups apparently have picked 
General Electric as their target for this year. As a large, successful industrial 
firm and a leading defense contractor, GE is linked with the ’’Establishment" that 
the radicals hope to destroy. But most large companies, of course, share a sim¬ 
ilar image. The key ingredient that resulted in GE’s selection to receive this 
year’s SDS attention, it appears, was the strike, and the timing was propitious 
for SDS. Coming as it did right at the peak of the recruiting season, the strike 
gave SDS the opportunity they had been looking for, a chance to promote their 
avowed desire to cement an alliance with "workers. " With the strike as "evi¬ 
dence" of GE's alleged "exploitation" of its employees, SDS had a tailor-made 
opening to woo labor’s support for SDS's aims by appearing to take up the cudgels 
for working people. SDS admittedly considers labor support crucial to their long¬ 
term success. 

With the stage thus set, the anti-GE campaign of SDS took the form dictated by 
its national strategy. Besides picketing GE campus interviewers and demonstra¬ 
ting against selected placement offices, SDS members have even occasionally 
joined UE-1TJE picket lines at GE plants. Generally, they have been resented 
and rejected by the unions for trying, in the words of one union official, "to ex¬ 
ploit the cause of the strikers for the advancement of their own political and ideo¬ 
logical aims. ” 

At colleges, their theme, "Throw GE Off Campus, " has been amended to include 
another, "Support GE Workers. ” The leaflets that appear on campuses prior to 
visits by General Electric recruiters are intended to look both local and spontane¬ 
ous. They are neither. We have now accumulated enough leaflets from campuses 
around the country to be convinced that the charges come from a common source, 
since they are almost alwayc the same, with very little fact or logic and lots of 
emotion. - 

Should you "debate" with SDS? 


The SDS and other radical groups would like to goad us into a "debate" with them. 
They profess a desire to "confront" General Electric people, but we have nothing 
to gain from such confrontation. The result would be only to dignify their accusa¬ 
tions, and v/e would find ourselves in the untenable position of trying to rebut 
sudden, spurious, and even irrational thrusts from people who aren’t really after 
the facts, anyway, and at a time and place of their choosing. So we urge you to 
continue to refrain from subjecting yourselves to the risk -- or at least the 
unpleasantness - -of face-to-face meetings with the campus radicals. Attempting 
to give responsible answers to irresponsible questions is a no-win situation. 

tAanagatacnt tAc npcwor Development 
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-United Steelworkers, Western R e gional 
Conference. 

-Seattle Typographical Union (ITU), Local 

202 , 

-IAM, Lodge 68, San Francisco. 

-IUE (International Union of Electrical Work¬ 
ers) Local 201, Lynn, Massachusetts. 

-AFSCME, Local 1164, University of Minne¬ 
sota. 

Unions with official 30 for 40 committees: 

-UAW, Local 212, Detroit (Chrysler). 
-American Postal Workers, San Francisco. 
CWA at Western Electric, San Francisco. 
-SEIU (Service Employees International Union) 
Local 535, San Diego division. 


-UAW Local 420 (Ford), Cleveland, Ohio. 

-AFSCME (American Federation of State, 
County and Municipal Employees), State of Minne¬ 
sota Council. 

-IAM (International Association of Machinists) 
Lodge 2119, Lynn, Massachusetts. 

-AFL-CIO, State of Washington. 

-Brotherhood of Railway Carmen, Lodge 1330, 
Newark, New Jersey. 

We propose that SDS members centralize their 
efforts in whichever of the referendum cities is 
nearest them. Helping to build for the referendum 
includes a few different activities: 

1) Get people to sign pledge and work in the 
campaign. 


Unions which have won 35 for 40 or 32 for 40: 

-Carpenters, electricians, painters and rub¬ 
ber workers in different areas. 

-Printers. 

-OPEIU (Office and Professional Employees) 
Local 3. 

Many unions have already endorsed the short¬ 
er work week. 

Unions making 30 for 40 their number 1 de¬ 
mand: 


2) Take around a referendum petition. 

3) Register to vote for the shorter work week 
in November. 

4) Raise money for the campaign. 

5) Set up tables on campus to publicize the 
campaign and get signatures. 

—Eve Miller and Herb 
Michael, New York City 
SDS. 




w 

their poods. 


Friday in an attempt to prevent supply trucks from delivering 


STUDENTS HEAVE TRASH BINS over the loading platform 

Strikers find 
strength in Union 


By DON BUSKY 

Temple SDS 

The strike of the IBUE is 
over, and the workers have won. 
It was an important fight be¬ 
cause it was a fight over 9 living 
wage and decent fringe benefits, 
and because it united worker 
and student to beat the admini¬ 
stration bosses. 

During the height of the 
strike 300 students met behind 
the Johnson-Hardwick dorms to 
stop a Temple Safety Office sta¬ 
tion-wagon followed by a scab 
truck. Led by Black students, 
they stopped it, defying an in¬ 
junction and 150 police includ¬ 
ing the “Red Squad” cops. 

There were several fights like 
these, and night after night, stu¬ 
dents and workers manned the 
picket lines. Also, the 835 union 


which is predominantly white, 
dealt a severe blow to racism by 
honoring picket lines (which is 
“illegal,” according to their con¬ 
tract.) We were victorius because 
of our unity-men and women, 
Black, white, and Latin, worker 
and student. We were doubly 
victorious because we defeated 
racism, the administration boss¬ 
es’ tool to bail themselves out of 
the financial mess they’ve made. 
When they weren’t able to raise 
any money to keep their plush* 
offices and exorbitant salaries, 
etc., by raising the tuition last 
year, due to student protest, 
they decided the predominantly 
Black IBUE would be their next 
victim. More lay-offs, speed-up, 
supervisory harassment, cheating 
them out of a pay increase (the 
men average a bare $90 per 
week, and the women make even 
less _ $70) and a iob freeze on 


campus for all workers and stu- 
dents-this is Temple’s “brill¬ 
iant” plan to save money. But 
the administration bosses lost 
this fight too because of the 
worker-student alliance. And 
now the workers have suggested 
we forge a permanent alliance 
that will fight the job freeze on 
campus, and any other fight of 
people struggling for a decent 


Right now SDS is getting in¬ 
volved in a big fight. The stu¬ 
dents arrested for stopping the 
scab truck at the dorms, two 
Fridays ago, have a hearing 
10a.m. Thursday in City Hall 
Room 475. It seems that the 
judge who will preside is a real 
hardliner on students. Only a 
massive crowd can stop him 
from passing down a stiff sen- 
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Note: On December 29th, during the National 
Council meeting in New Hau/en, the Boston Globe 
printed this editorial and cartoon. Known as one of 
the nation's most liberal newspapers, the Globe 
has been an avid supporter of McCarthy, the Mora¬ 


torium, and numerous other ‘peace' and ‘liberal' 
causes. Obviously, the businessmen who run the 
Globe are scared to death of the prospect of stu¬ 
dents allying with workers, and they will lie and 
distort to fight such an alliance. 


FROM THE BOSSES’ PRESS sds and the workers 


The Russian Revolution of 1917 and 
1918, the books say, was made by an 
alliance of workers and peasants. Both 
had bread and butter interests. Both 
had bitter memories of the knout, exile 
to Siberia, poverty, the Cossacks and 
centuries-old exploitation. Like Sparta- 
cus and his gladiators, they had ample 
reason to rise and slaughter their 
oppressors. 

N6w in 1969 the Students for a 
Democratic Society, assembled in con¬ 
vention at New Haven, are reported to 
be expanding their plans for an alliance 
between students and the working class, 
with the aim of overthrowing the “im¬ 
perialist bosses.” 

Idealistic and maybe ideological the 
S.D.S. is said to be, but in supposing 
it can make common cause with “the 
working class,” whatever that is, it is 
not being practical. 



Any labor union organizer could 
tell the S.D.S. that signing up “the 
workers” is not easy. American work¬ 
ers, who are almost everybody, are in¬ 
dividuals and capitalists. The last thing 
they want is the revolution. They want 
more money for their efforts, naturally. 
But they aren't going to storm the bar¬ 
ricades for reasons unconnected with 
their own immediate responsibilities 
and needs. 

Besides, the “worker,” aged 45, with 
a home, wife and four children and an 
income of $10,000 or $12,000 a year, is 
not likely to accept the political think¬ 
ing of long-haif ed youths. This country 
has no peasants and its workers are 
not in the status of the Russians of 1917. 

Alas for their zeal, the S.D.S. might 
as well try to make an alliance with 
the imperialist bosses. 





Mf*#» !* 


“Bartender ... a round of cokes for 


friends 


While overturning scab driven car, strikers fight off attack from cops, 


New York City phone strikers attack A. T. & T. during 7th month of walkout 
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We want this workshop to have discussion a- 
round the topic "Are These Racist Texts a Govern¬ 
ment Conspiracy to Push Racism?" We thought one 
of the best ways to discuss this topic (for if it is 
true we have a big job ahead of us) would be to 
examine Edward C. Banfield and specifically his 
book, The Unheavenly City , his influence on the real 
world (i. e., government policy), and our struggle 
against his book at Northeastern University. 

The following are suggested questions for discussion: 


The Lower Class. At the present-oriented end of the scale, the 
lower-class individual lives from moment to moment. If he has any 
awareness of a future, it is of something fixed, fated, beyond his 
control: things happen to him, he does not make them happen. 
Impulse governs his behavior, either because he cannot discipline 
himself to sacrifice a present for a future satisfaction or because he 
has no sense of the future. He is therefore radically improvident: 
whatever he cannot consume immediately he considers valueless. 
His bodily needs (especially for sex) and his taste for “action” 19 
take precedence over everything else — and certainly over any work 
routine. He works only as he must to stay alive, and drifts from one 
unskilled job to another, taking no interest in the work. 

The lower-class individual has a feeble, attenuated sense of self; 
he suffers from feelings of self-contempt and inadequacy, and is 
often apathetic or dejected. (In her discussion of “very low-lower 
class” families, Eleanor Pavenstadt notes that “the saddest, and to 
us the outstanding characteristic of this group, with adults and 
children alike, was the self-devaluation.” 20 ) In his relations with 
others he is suspicious and hostile, aggressive yet dependent. He is 
unable to maintain a stable relationship with a mate; commonly he 
does not marry. He feels no attachment to community, neighbors, or 
friends (he has companions, not friends), resents all authority (for 
example, that of policemen, social workers, teachers, landlords, 
employers), and is apt to think that he has been “railroaded” and to 
want to “get even.” He is a nonparticipant: he belongs to no volun¬ 
tary organizations, has no political interests, and does not vote 
unless paid to do so. 

The lower-class household is usually female-based. The woman 
who heads it is likely to have a succession of mates who contribute 
intermittently to its support but take little or no part in rearing the 
children. In managing the children, the mother (or aunt, or grand¬ 
mother) is characteristically impulsive: once they have passed 
babyhood they are likely to be neglected or abused, and at best they 
never know what to expect next. A boy raised in a female-based 
household is likely at an early age to join a corner gang of other 
such boys and to learn from the gang the “tough” style of the lower- 
class man. 21 

The stress on “action,” risk-taking, conquest, fighting, and 
“smartness” makes lower-class life extraordinarily violent. How¬ 
ever, much of the violence is probably more an expression of mental 
illness than of class culture. The incidence of mental illness is 
greater in the lower class than in any of the others. Moreover, the 
nature of lower-class culture is such that much behavior that in 
another class would be considered bizarre seems routine. 22 

In its emphasis on “action” and its utter instability, lower-class 
culture seems to be more attractive to men than to women. Gans 
writes: 


1) Does Banfield have an umbilical cord connection 
to the government or is he primarily a free agent? 


2) Are his theories more the exception or the 
rule? 


3) Is Banfield a racist quack, not credible to most 
students ? 


4) Is there a lower class or ghetto culture? 


5) Are white people more upwardly mobile than 
black? If so, is it because of culture? 


6) What role do cultural differences play in one's 
ability to learn? earn? raise kids? 


7) Are some cultures inferior in capacity to learn? 
earn? raise kids? 


8) If Banfield is racist, why specifically? 


9) Are Banfield's recommendations and theories 
genocidal? 


10) What's the essential differences between Banfield 
and liberal policymakers? 


11) Are some of Banfield's policy recommendations 
not racist or offensive? 


12) What is the government's main purpose in 
launching this offensive? 


13) What's the best plan of attack against this book 
on the campuses? 


14) How does NU-SDS's plan and struggle measure 
up? 

15) What should it's goals be? 


The woman tries to develop a stable routine in the midst of poverty 
and deprivation; the action-seeking man upsets it. In order to have any 
male relationships, however, the woman must participate to some 
extent in his episodic life style. On rare occasions, she may even pursue 
it herself. Even then, however, she will try to encourage her children 
to seek a routine way of life. Thus the woman is much closer to working 
class culture, at least in her aspirations, although' she is not often 
successful in achieving them. 23 


16) How could it be made sharper? 


17) Is it crucial for an anti-racist textbook struggle 
to link with a racist practice? 

18) Are some schools free of racist texts? 


(from The Unheavenly City , pp. 53&54) 


He sees this lower class as largely black. He says 


19) What is NU (or for that matter, any university’s) 
main function at this moment in time and space and 
the universe? (cosmic, aren’t we?) 

RACIST OFFENSIVE? 

Is there a racist offensive taking place in this 
country in an attempt to justify welfare cutbacks, 
skyrocketing unemployment, murderous hospital 
care, cutbacks in work-study, inflation, etc? We 
(NU-SDS) think there is, and that Banfield's The 
Unheavenly City plays a key role in this offensive. 

In brief, Banfield's theory, as put forward in 
The Unheavenly City is the following: There is a 
"lower class”, primarily in the cities that is cul¬ 
turally inferior because it is "present oriented" 


"Another objection arises from the fact that at the 
present time most lower class people in the large 
cities are black, (our emphasis) Putting them in 
semi-institutions would inevitably appear (our 
emphasis) to be a reflection of racial inferiority or 
an expression of racial prejudice" (p. 237) 0 

As said before, we think that Banfield’s, The 
Unheavenly City plays a key role in this government’s 
racist offensive. Let’s begin now at the end of The 
Unheavenly City. In a concluding chapter, "What 
Can Be Done", Banfield makes twelve concrete 
proposals which he would like the government to 
implement. Since writing that chapter, Banfield 
has beoo me a well-paid flunkey for the power 
structure in this country. He is a member of the 
Research Advisory Council of the Committee for 
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Economic Development, an important policy-making 
body of American big business. 
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(from govt, report on CED) 

He is an advisor to Nixon and Agnew on urban 
affairs. 


A “Spiro Agnew brain trust ” is nowl 
taking shape. The Vice President —' 
presumably looking toward the 1976 
presidential race — is conferring regu¬ 
larly with academic advisers. They 
include: Sidney Hook , former proles -1 
sor of philosophy at New York Uni¬ 
versity; Irving Kriscol of NYU and | 
Edward C. Ban field of the University 
fof Pennsylvania, urban-affairs special¬ 
ists; Daniel Boorstin, historian at the I 
Smithsonian Institution; and S. I. ! 
Hayakawa, who won acclaim for the 
way he quelled riots at San Francisco J 
State College some \ ears ago. 


(from U. S. News and World Reports, March 19, 73) 


THE RESPONSIBILITY FOR 

CED STATEMENTS ON NATIONAL POLICY 


This statement has been approved for publication as a statement of the Research 
and Policy Committee by the members of that Committee and its drafting sub¬ 
committee, subject to individual dissents or reservations noted herein. The 
trustees who are responsible for this statement are listed on the opposite page. 
Company associations are included for identification only; the companies do 
not share in the responsibility borne by the individuals. 

The Research and Policy Committee is directed by CED’s bylaws to: 

“Initiate studies into the principles of business policy and of public policy 
which will foster the full contribution by industry and commerce to the attain¬ 
ment and maintenance of high and secure standards of living for people in all 
walks of life through maximum employment and high productivity in the 
domestic economy.” 

The bylaws emphasize that: 

“All research is to be thoroughly objective in character, and the approach 
in each instance is to be from the standpoint of the general welfare and not 
from that of any special political or economic group.” 

The Research and Policy Committee is composed of 50 Trustees from among 
the 200 businessmen and educators who comprise the Committee for Economic 
Development. It is aided by a Research Advisory Board of leading economists, 
a small permanent Research Staff, and by advisors chosen for their competence 
in the field being considered. 

Each Statement on National Policy is preceded by discussions, meetings, 
and exchanges of memoranda, often stretching over many months. The research 
is undertaken by a subcommittee, with its advisors, and the full Research and 
Policy Committee participates in the drafting of findings and recommendations. 

Except for the members of the Research and Policy Committee and the 
responsible subcommittee, the recommendations presented herein are not 
necessarily endorsed by other Trustees or by the advisors, contributors, staff 
members, or others associated with CED. 

The Research and Policy Committee offers these Statements on National 
Policy as an aid to clearer understanding of the steps to be taken in achieving 
sustained growth of the American economy. The Committee is not attempting 
to pass on any pending specific legislative proposals; its purpose is to urge 
careful consideration of the objectives set forth in the statement and of the 
best means of accomplishing those objectives. 


GENOCIDE IN 12 EAST LESSONS 

Banfield's influence in the U. S. is not limited 
to important policy decisions which are made in 
smoke-filled rooms. The Unheavenly City is an 
attempt to win a generation of college students to 
support racist policies which he helped to devise— 
policies, which in 1968, when the book first ap¬ 
peared, he said he thought the public would find 
largely unacceptable. 

The book is now in its 14th printing, and is 
used in every major university in the country. 

Hundreds of thousands of students have been 
exposed to Banfield’s ideas. Unlike other texts, 
which are only in part racist or simply are an 
unconscious reflection of the racism in American 
society, this book is a conscious attempt by a 
skilled propagandist to win people to a racist 
analysis. 

"There follows," Banfield writes, "a list of 
measures that might well be regarded as feasible 
by one who accepts the analysis of the previous 
chapter." 

Banfield's proposals are reprinted here because 
as we see it, they very clearly spell out the blue¬ 
print for the government's present racist offensive, 
an offensive in which Banfield plays a key role. 

1. Avoid rhetoric tending to raise expectations to 
unreasonable and unrealizable levels, to encourage 
the individual to think that "society” (e. g. "white 
racism"), not he, is responsible for his ills, and 
to exaggerate both the seriousness of social problems 
and the possibility of finding solutions. 


2. If it is feasible to do so (the disagreement among 
economists has been noted earlier),.use fiscal policy 
to keep the general unemployment below 3 percent. 

In any case, remove impediments to the employment 
ot the unskilled, the unschooled, the young, Negroes, 
women, and others by (a) repealing the minimum- 
wage and occupational Ji censure laws and laws that 
enable unions to exercise monopolistic powers, (b) 
ceasing to overpay for low-skilled public employment, 
and (c) ceasing to harass private employers who 
offer low wages and unattractice (but not unsafe) work¬ 
ing conditions to workers whose alternative is unem¬ 
ployment. 

3. Revise elementary and secondary school curricula 
so as to cover in nine grades what is now covered in 
twelve. Reduce the school-leaving age to fourteen 
(grade 9), and encourage (or perhaps even require) 
boys and girls who are unable or unwilling to go to 
college to take a full-time job or else enter military 
service or a civilian youth corps. Guarantee loans 
for higher education to all who require them. Assure 
the availability of serious on-the-job training for all 
boys and girls who choose to go to work rather than to 
go to college. 
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+ f cFSPAand 

by membe rs of Ame rican_P 

issaa-" 


of SDS delegates plan anti-racist actions daring the spirtte^plenary^session 


Let's take thoese points one by one. 

Pt. 1) According to Banfield, racism isn't the cri¬ 
tical problem that it's made out to be. In fact, he 
says that it is a largely "imaginary” problem.. "It 
is bad enough to suffer real prejudice, as every 
Negro does, without having to suffer imaginary 
prejudice as well." (p. 87) In other words, Banfield 

is saying that racism is in people's 
heads not in housing, schools, fac- 
factories, etc. It's an attempt to 
focus the whole problem so that the 
way to deal with it is by changing 
people's heads or intimidating the 
hell out of them, not by changing 
society. This is not a new idea. 

Pt. 2) Thes proposals--which sound 
like something out of Mein Kampf*- 
have already been enacted to some 
extent. The "fiscal policy" to wich 
he refers sounds exactly like the 
Tallmadge Amendment of the FAP 
and the wage freeze, these laws are 
attempts to destroy everything that 
workers have fought for in the last 
few hundred years (minimum wage 
laws, wage gains, unions, etc.) 


4. Define poverty in terms of the nearly fixed stan¬ 
dard of "hardship," rather than in terms of the 
elastic one of "relative deprivation," and bring all 
incomes above the poverty line. Distinguish cate¬ 
gorically between those of the poor who are compe¬ 
tent to manage their affairs and those of them who 
are not, the latter category consisting of the insane, 
the severely retarded, the senile, the lower class 
(inveterate "problem families”), and unprotected 
children. Make cash income transfers to the first 
category by means of a negative income tax, the 
rate structure of which gives the recipient a 
strong incentive to wcr k. Whenever possible, assist 
the incompetent poor with goods and services rather 
than with cash; depending upon the degree of their 
incompetence, encourage (or require) them to 
reside in an institution or semi-institution (for ex¬ 
ample, a closely supervised public housing project). 

5. Give intensive birth-control guidance to the 
incompetent poor. 

6. Pay "problem families" to send infants and 
children to day nurseries and preschools, the pro¬ 
grams of which are designed to bring the children 
into normal culture. 

7. Regulate insurance and police practices so as to 
give potential victims of crime greater incentive to 
take reasonable precautions to prevent it. 

8. Intensify police patrol in high-crime areas; per- 
,mit the police to "stop and frisk" and to make mis¬ 
demeanor arrests on probable cause; institute a 
system of "negative bail"—that is, an arragement 
whereby a suspect who is held in jail and is later 
found innocent is paid compensation for each day 

of confinement. 

9. Reduce drastically the time elapsing between 
arrest, trial, and imposition of punishment. 

10. Abridge to an appropriate degree the freedom of 
those who in the opinion of a court are extremely 
likely to commit violent crimes. Confine and treat 
drug addicts. 

11. Make it clear in advance that those who incite 
to riot will be severly punished. 

12. Prohibit "live” television coverage of riots and 

of incidents likely to provoke them, (from pp. 245,246) 


Pt. 3) Since according to Banfield, the culture of the 
"lower class" (by which Banfield mostly means inner 
city blacks—see insert from "Appendix Tables") is 
inferior to the culture of middle class whites, you 
can't expect black high school students to learn any¬ 
thing anyway (see chapter, "Schooling versus Educa¬ 
tion"). In Boston, this is already happening in the 
schools to some extent. Boston High, for example, 
has cut school hours to 4 hours a day. The other 4 
hours a day, students are forced to work at low- 
paying jobs. In the cafeteria at Northeastern, Boston 
High students work for $ 1. 60 an hour, and if they 
fight back on the job, the're thrown out of school or 
forced to "<louble session," i. e. attend the same 
classes in the afternoon as they did in the morning. 
Rather than go on double session, most militant 
students quit school. 

Pt. 4) This proposal for the installation of'fclosely 
supervised housing projects" (read: concentration 
camps) has not yet happened to the extent Banfield 
would like to see it happen. Police patrol in the 
ghettos, terrorizing residents, but Banfield would 
like to see it happen in a more organized way. 

Pt. 5) This proposal is the first step towards forced 
sterilization. During the early part of this century, 
thousands of "lower class" women were sterilized 
and in recent years bills have been introduced in 

every state legislature in the U. S. calling for the 
forced sterilization of welfare recipients— n otably 
in Indiana and Kentucky. The racist rationale for 
forced sterilization is that minority people "breed 
like animals." After reading Banfield, who do you 
think is the animal? 

Pt. 6) Presently, this proposal has not been enacted 
by the government, but its racist rationale, that 
black culture is abnormal, is the rationale for the 
Head Start program, which takes kids out of their 
own homes and enrolls them in pre-schools. What 
evidence does Banfield cite to support the conclusion 
that black culture is inferior to that of whites ? A 
typical piece of evidence is an imaginary conversa¬ 
tion between a lower class mother and her child riding 
on a bus, illustratin the "lower level of conceptuali¬ 
zation in lower class mothers." 
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MOTHER: Hold on tight. 

CHILD: Why? 

MOTHER: Hold on tight. 

CHILD: Why? 

MOTHER: You'll fall. 

CHILD: Why? 

MOTHER: I told you to hold on tight, didn't L 

(p. 225) 

It’s not surprising Banfield has to rely on fabrica¬ 
ted conversations to support his racist theories. Who 
would want to sit next to him on a bus, anyway? 

Pts. 7, 8) By point 1, Banfield means such practices 
as paying police "a proper fee" for recovering stolen 
cars. (p. 181) This proposal, which is basically bull¬ 
shit, implies that cops prevent crime when in fact, 
as the NY Knapp Commission Report shows, the police 
actually control and direct most of the numbers racket 
prostitution and narcotics traffic. On Amory St. 
in Jamaica Plain, a section of Boston, the cops 
number one hang-out is a bar owned by an 
ex-cop, who is the main fence in the area. Point 8 
calls for measures much more openly fascist, i. e. 
intensifying stop and frisk laws, etc. For a fuller 
documentation of police terror in the ghetto, see the 
SDS Anti-Racism pamphlet. As far as crime goes, 
the rationale for these measures is altogether racist. 
The real criminals in the ghettos are not the hand¬ 
ful of criminals who prey on all workers, black and 
white, but the cops who control crime. 

Pt. 9) Read quick "justice" for rebels. 

Pt. 10) This is done all the time. Banfield wants to 
institutionalize it. So much for equal treatment 
under the law. The government has come up with 
a much more effective way of dealing with addiction 
than anything Banfield has come up with. Thanks to 
federally financed methadone clinics, drug addiction 
is spreading and nearly 100,000 depend on the govern¬ 
ment daily for their fix. That means that if you're an 
addict in this country, you're in no position to fight 
back against the government, your source for drugs, 
and the biggest pusher of them alL 

Pt. 11) The Rap Brown Act, which prohibits crossing 
state lines to "incite riots" and the recent Nixon legis¬ 
lation to legalize capital punishment for those who 
commit "treasonable acts" are legal manifestations 
of this proposal. 

Pt. 12) This suggestion--that TV be used to hide the 
truth—particularly about strikes and rebellions—is 
again something which has been going on for years. 
Rebellions which occurred in some Southern cities 
as late as 1970 were not reported in the Norhtem 
press until days later. 

It is clear that these proposals, which attack 
minorities first and hardest, are intended to be— 
and are, in fact—an attack on all white workers and 
students, too. Repealing the minimum wage, in¬ 
tensifying police terror, and reducing the school 
leaving age to 14 in order to maintain an army of 
cheap labor mean hardship and murder for every¬ 
one except the rich. Banfield's The Unheavenly 
City and the other racist texts which are being 
pushed at Northeastern and at other universities have 
got to be stopped. 



As opposed to Banfield, who says that these re¬ 
commendations are unacceptable at this time be¬ 
cause the government would strenuously oppose 
them, we think that the opposite is true. We think 
that the present policies of the U. S. government— 
which as we have tried to show have already imple¬ 
mented in one form or another all of Banfield’s 
suggestions--spell nothing but G-E-N-O-C-I-D-E 
for millions, ourselves included. 

ACADEMIC FREEDOM FOR 
MURDERERS ONLY 

In the last part of The Unheavenly City , Banfield 
describes very specifically how he and his cronies 
are going to deal with us. He says: "If, however, 
the lower class were to disappear (our emphasis) 

. . . the most serious and intractable problems of the 
city would all disappear". (P. 211) He'd like to have 
all black people "disappear" but he says it would be 
very hard to accomplish that unless there were a 
change in the public opinion! "Nothing except the 
elimination of lower class culture would contribute 
as much to a general solution of the urban problem 
as would certain changes in public opinion- -for ex¬ 
ample, greater awareness of the importance of 
class culture and other non-racial factors in the 
Negro's situation and a more realistic sense of what 
levels of performance it is reasonable to expect from 
such ins titutions as schools and police forces and 
from the economy as a whole, "(p. 241) 

What Banfield means is that people in the U. S. 
wouldn't allow the government to eliminate the 
"lower class" without a massive uproar unless 
"public opinion" were changed, i. e. people were 
"won over" to Banfield's views on the "lower 
class culture"! 
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He goes on to say that he and other Nazi theorists 
like himself can influence public opinion greatly: 
TT Public opinion is indeed decisively (our emphasis) 
influenced in many matter by the opinion of the well- 
educated and the well-off." (p. 249) (Read: in reverse 
order, the ruling class and their Nazi "academicians"! 

Scary enough for you? Listen to the last sen¬ 
tence of his book: "The optimist however, will see 
reason to believe that facts, rational analysis, and 
deliberation about the nature of public interest will 
play a somewhat larger part than hitherto in the 
formation of both opinion and policy." (p. 263) 



'imc 
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THE FIGHT AGAINST BANFIELD AT N.U. 


In the latest issue of New Left Notes there is a 
very detailed discussion of the tactics that we've 
employed in the campaign against the Banfield book. 
On the whole , it is a very weak article , politically, 
because it doesn't really address itself to why we 
have to fight racism. The weakness in the article 
reflects the weaknesses in our work there, which we 
are trying to correct. 


Since the article appeared, the struggle at our 
school has advanced somewhat. 

In the last few weeks, we have gathered hundreds^ 
of signatures on our petition, which demands that 
the Unheavenly City be no longer used at the univer¬ 
sity as a required text. 

Before the petition was issued by SDS we had 
debated at length what it should say. Questions 
were: Should the petition say ban the book, not have 
the book as a required text, teach also the critique 
of The Unheavenly City ? What do YOU think? 

Did we make the right choice? Why or why not? 

• t 

When we talked to people they generally had two 
main arguments, if they didn't want to sign the pe¬ 
tition. The first was the issue of academic freedom. 
(See article on academic freedom and Hermstein). 
Banfield makes it very easy to see that ideas don't 
float around in some nether world and that academic 
freedom is being used as a phony cover to promul¬ 
gate the government's (i. e., Banfield's) ideology. 
Banfield says he wants his theories and recommenda¬ 
tions to be made law. He wishes to eliminate (how 
else, but by killing, deporting, etc.) the lower class 
but cannot at this time because "public opinion" is 
against that. (The government is always surveying 
public opinion to see exactly where it is. Their 
purpose? — to see how much they can actually "get 
away with", e.g. Brandeis' Lemberg Center, a 
government funded research center, did a survey 
among which questions they asked "What would you 
do if you saw cops killing and beating black people 
in the streets?" The answers one had to choose 
from were: a) react violently; b) react, but not 
much; c) not react at all; d) help the cops.) Ban- 
field says he and other academicians and well-off 
people can change public opinion so that his rec¬ 
ommendations will become acceptable. "Public 
opinion is indeed decisively influenced in many mat¬ 
ters by the opinion of the well-educated and well- 
off.” (p. 249) "Nothing except the elimination of 
lower classculture would contribute as much to a 
general solution of the urban problem as would cer¬ 
tain changes in public opinion — for example, grea¬ 
ter awareness of the importance of class culture 
and other non-racial factors in the Negro's situation 
and a more realistic sense of what levels of per¬ 
formance it is reasonable to expect from such in¬ 
stitutions as schools and police forces and from 
the economy as a whole." (p. 241) 


The other argument we were most often faced wi 
with is that Banfield wasn't racist! To conserve 
space, read the first part of this paper and/or "The 
Unheavenly System”. But the following are a few 
quotes from Banfield on which to feast your eyeballs: 

"... most lower class people in large cities 
are black." (p. 237) 

On describing the lower class. 

" His bodily needs (especially for sex) and his 
taste for 'action' take precedence over everything 
else — and certainly over any work routine." 

(p. 53) 

"The lower-class individual has a feeble, atten¬ 
uated sense of self; he suffers from feelings of 
self-contempt and inadequacy and is often apathe¬ 
tic or dejected." (p. 53) 

"In his relations with others he is suspicious and 
hostile, aggressive yet dependent. He is unable 
to maintain a stable relationship with a mate; 
commonly he does not marry. He feels no attach¬ 
ment to community, neighbors, or friends (he has 
companions, not friends), resents all authority 
(for example, that of policemen, social workers, 
teachers, landlords, employers), and is apt to t 
think that he has been ’railroaded’ and to want to 
get even. He is a nonparticipant: he belongs to 
no voluntary organizations, has no political in¬ 
terests, and does not vote unless paid to do so. 

"The lower class household is usually female 
based. The woman who heads it is likely to have 
a succession of mates.’’ (p. 53) 

Also, many people are of the opinion that such a 
widely taught book as The Unheavenly City could not 
get away with being racist. 

In the process of collecting signatures on the pe¬ 
tition we have learned about other aspects of aca¬ 
demic racism at the school. A black education 
major recently told us about films which were being 
used in her classes depicting classrooms full of ex¬ 
uberant intelligent white children. The black chil¬ 
dren, however, were always wild, stupid, or staring 
out the window zombie-like. After she confronted 
the instructor and told him that she would gladly 
bring films into class which portrayed black chil¬ 
dren the way they really are (as children!) she was 
given a C for the course, even though she had a B 
average. The instructor also claimed he lost her 
tests so that it was impossible for her to have her 
grades reviewed. 

The book has become a mass issue on campus 
because we made it one. — through involving 
the, faculty, school newspaper and every nook and 
cranny we could get our roots into on campus. We 
try to be bold. For example, our table has two 
signs on it: "Sign the petition to stop the Unheaven¬ 
ly City as a required text" and "Nazi ideology is 





being taught at N. U. That sure made 
people talk! The NU News just said 
this week they're doing a feature 
on the struggle. 


For the first time, we've done 
a little canvassing in the dorms and 
the response has been excellent. 


nation of racist filth. He assigns Banlicld and other 
racist books, but tries to prevent serious discussion 
in class. 

“Why are SDS and PL picking on me?” Lee asked 
his students recently. “If they were really serious 
about fighting Banfield they’d attack the other pro¬ 
fessors who use it as well.” 

PLP apologizes. We’ll try to correct this error 
in future issues of Challenge, and in our work at 
Northeastern. 

Some people oppose the struggle against Lee, 
saying “It’s true he may be incompetent, but he’s 
old, friendly, and means no harm.” 

We answer that, whether he “means” it or not, 
by his actions Lee is serving the big business ruling 
class by trying to infect our minds with racist, 
anti-working class ideas that lay the basis for 
genocide. Lee may smile nicely, just as Eichmann 
was described as “innocuous-looking” - but his 
ideas spell murder for millions. That includes you 
and us. 

As the semester closes, some faculty are cir¬ 
culating a letter attacking Banfield. SDS has a peti¬ 
tion out demanding the book not be required reading 
in Lee’s course and a leaflet urging students to 
take the course spring semester to fight racism. 

SDS plans a teach-in against racism on April 17. 
Focus: The Unheavenly City. The teach-in will last 
all afternoon. If interested, call 522-7480 or 
427-3168. 


BOSTON—Frank Lee is the man of the hour: a 
tenured professor of sociology at Northeastern U. 
here, a charter subscriber to the Monthly Review, 
a lifelong member of the NAACP, and a racist. 

“The problem with middle class architects,” Lee 
once told a class, “is that they don’t know how to 
design housing for the lower (sic!) class. They insist 
on one bedroom per child. Anybody who knows any¬ 
thing about Puerto Ricans knows, for example, they 
don’t mind crowding four or five children into a 
bedroom and two and three into a bed.” 

“In Puerto Rican culture, the most important 
room in the house is a large dining room.” In Lee’s 


We are also doing some organiz¬ 
ed agitation in the classroom for the 
first time, the first day of racist 
Prof. Frank Lee's class (Soc. 21.101 
we confronted him about the book. 

He refused to discuss it, but an 
half hour of discussion ensued. In¬ 
stead of just attacking him when he 
says something racist (which is very 
often), we've got to form an on-go¬ 
ing group in the class, and go in 
there each week with a plan to fight 
racism. 


“I don’t think Banfield’s a racist,” he recently 
told the Northeastern News, referring to the Nixon 
advisor who advocates abolition of the minimum 
wage and “wherever possible encouraging or re¬ 
quiring the incompetent poor, depending on the 
degree of their incompetence... to reside in an 
institution or semi-institution (for example a close¬ 
ly supervised housing project).” Read: concen- 


Ii s not surprising that “Lovable Old Frank,” as 
he’s known to his students, generally flunks half 
the class on the midterm. Most of his students are 
sons and daughters of black, Irish-Ameriean or 
Italian-American workers. 

Lee is well-versed in “blaming the victim,’’ the 
idea that black workers (not the rich) are respon¬ 
sible for racism. 

“The Negro,” he wrote in his book, Negro and 
White in Connecticut Town, “cannot get the housing 


So far, our main work has been 
outside the classroom, doing agita¬ 
tion, setting up tables, circulating 
the petition, issuing leaflets, rais¬ 
ing the issue of academic freedom 
and racism, etc. But probably one 
ctf the main weaknesses of the fight 
is that we haven't been militant one 
bit. We've been on the whole 


Racist Lee refuses to buy CHALLENGE with article 
about him. Don’t worry, Adolf: we’ll keep writing them? 


much too polite. Banfield’s ideas -- and L.ee T s use 

of the book mean genocide for us, and it’s crazy 
to be polite to these bastards. Maybe we should 
have a confrontation with one of the university big 
shots before the conference and get action going in 
which to involve people. Maybe we need to link 
this textbook to a racist practice on campus. We 
sure won’t have far to look. It’s important to do 
this because there’s a principle involved, namely, 
that you need militancy or the threat of militancy 
to win any kind of struggle. The reason we thing 
we should probably confront a university admini¬ 
strator is because its the university itself, not 
just a few individual reactionary professors, which 
is the main instrument of the government in this 
racist offensive. What do other people think? 


Lee course 


StudeQ 


One thing that’s been holding back this militance, 
holding back all aspects of the fight, is not a 
shortage of things to do, tactics to think of, it’s 
been a failure on our part, we think, to take seri- 
oursly the first section of this paper, which puts 
forward that the government is engaged in a full- 
fledged racist offensive. 


We’re not just armchair radicals debating some 
fine obscure academic point. We know what these 
guys are up to. The actions of the U. S. government 
indicate to us that, like Nazi Germany, there attempting 
to lay the ideological basis for the demolition of 
millions. 

Extra readings: ’’The Unheavenly System”, a cri¬ 
tique of The Unheavenly City by the University Action 
Group 

’’Who Rules America, Part IT’ PL 
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THE HISTORY OF RACISM 


The workshop on the history of racism in the 
U. S. will focus on the questions- 
*what social effects has racism and the testing 
movement had on both black and white people 
in America? 

*where did (and still does) the impetus for racist 
ideology come from? 

*is it spontaneous? are the people responsible? 
are the ruling class and the government the real 
culprits ? 

The following excerpts from Clarence 
Karien’s, "Testing for Order and Control in a 
Corporate Liberal State", from Educational Policy 
(Spring, 1972) should give us some understanding 
of how the IQ test came to be what it is today. 

Testing for Order and Control 
in the Corporate Liberal State* 

BY CLARENCE J. KAR1ER 

The corporate liberal state which emerged by World War I included an 
array of bureaucratic regulatory agencies which cooperatively worked with 
business and labor to achieve that optimal balance of interests for all con¬ 
cerned. The logical thrust of corporate industry, as well as the progressive 
liberals who tended to dominate the new social sciences, was toward the 
development of a new scientific management in order to socially engineer for 
control and order. 7 

Whether it was John R. Commons, Edward A. Ross and Richard T. Ely 
at the University of Wisconsin; or Samuel Gompers and Andrew Carnegie in 
the National Civic Federation; or perhaps Jane Addams and Walter Rauschen- 
busch in the settlements of Chicago and New York, all thought and worked 
toward a larger, more orderly corporate state, utilizing knowledgeable ex¬ 
perts to ameliorate the many varied problems of that state. On the one hand, 
old public institutions had to be reorganized to increase the effectiveness of 
administrative and bureaucratic functions at each level of government. 8 On 
the other hand, in the private sector relatively new organizations were created 
which effectively channeled corporate wealth toward the support of liberal 
progressive reform. Philanthropic foundations became a major stimulus for 
political as well as educational reform. For example, many of the major 
municipal research bureaus whose urban studies provided the evidence that 
led to progressive reform of city governments (which indirectly but effectively 
disenfranchised many immigrant groups) were originally funded by large 
foundations and later taken over by the city councils. 9 The practice of founda* 
tions initiating various kinds of activity and then allowing the public sector 
to assume control became a common practice of the major foundations deal¬ 
ing with policy formation in America. The profound influence of foundations 
issues from their ability to flexibly employ large blocks of wealth for research, 
initiate new activities and facilitate existing programs. 10 As Fred M. Hechihg^r 
aptly put it: , 

The ideal foundation-sponsored enterprise is one that blazes a new trail, thrives 
for a while on sponsored dollars, gathers momentum, and is quickly taken over 
as a permanent program by the local school board, the state education authority, 
or a university’s own budget . 11 

The emergence of foundations to a key role in the policy formation of 
the corporate liberal state reflected a development of virtually a fourth branch 
of government which effectively represented the interest of corporate wealth 
in America. That interest, however, was usually broadly interpreted to include 
financial support for projects which varied in range all the way from hospital 
development to research on urban slums. The breadth of. support reflected 
the liberal influence in the dissemination of foundation wealth in attempt¬ 
ing to maintain a flexible growing society. One does not need to conjure up 
a conspiracy theory of history to recognize that the foundations did not con¬ 
sciously, over any extended period of time, support that which threatened to 
destroy the basic framework of the corporate liberal state. Looking back over 
the support policy of the foundations in the twentieth century, one can con¬ 
clude that for the most part, the philosophy behind the policy makers for the 
foundations appears to have been that of a liberal pragmatist who appreciated 
the need for survival. 




George Meany, boss of the AFL-CIO... 

Survival of the fittest? 


PHILANTHROPY 


To be sure, America has had a long history of philanthropy; however, 
the development and creation of large corporate foundations was very much 
a twentieth century phenomena. Foundations of varied sorts grew rapidly 
in numbers from 21 in 1900, to a total of 4,685 in 1959. 12 To the chagrin 
of many congressmen and taxpayers, the tax-exempt foundations in the United 
States also grew from 12,295 at the close of 1952 to 42,124 by the end of 
I960. 13 From the very beginning of the century, the new philanthropic en¬ 
deavors of corporate wealth were directed at influencing the course of educa¬ 
tional policy. John D. Rockefellers General Education Board, which received 
its national charter in 1903, greatly influenced and shaped educational policy 
for Black America in the South, while the Carnegie Institute of Washington 
(1904) and the Carnegie Foundation for the Advancement of Teaching (1906) 
came to play a major role in shaping educational policy in both the South 
and the North. By 1912, however, John D. Rockefeller and Andrew Carnegie 
faced an increasingly hostile Congress at the national level and sympathetic 
Legislative support at the state level. Thus, the incorporation of philanthropic 
foundations proceeded along lines of least resistance, i.e., at the state rather 
than the national level. By 1913, a concerned 62nd Congress directed the 
Industrial Relations Commission to investigate the role of foundations. Charles 
W. Eliot testified as to the noble purposes and activities of all foundations. 
As he said: 

I have never known a charitable or educational corporation to do anything 
which threatened the welfare or the liberties of the American people. I have had 
no observation of any such corporation — of any such attempts. And I have, on 
the other hand, seen a great deal of the activity and intelligent promotion of the 
public welfare by such corporations. There is in them, so far as my experience 
teaches me, not only no menace, but a very great hope for the Republic . 14 

Nevertheless, after a year of testimony, the majority of the Commission 
concluded that, “The domination of men in whose hands the final control of 
a large part of American industry rests is not limited to their employees, but 
is being rapidly extended to control the education and social service of the 
nation.” 15 They went on to point out that the policies of the fouhdations 
would inevitably be those of the corporations which sponsored them. While 
some members of the Commission called for the confiscation of the founda¬ 
tions, liberals such as John R. Commons and Florence Harriman cautioned 
against such precipitous action. Even though the findings of the commission 
cut very close to the heart of the problem of power in the corporate liberal 
state, the commission’s findings were ignored as the attention of the Congress 
and the nation shifted to the war that was developing in Europe. 

America’s entry into the war brought to a head certain trends which were 
evolving within the progressive era. Radical populists and socialists werd 
failed in the name of national unity and a native American Left was demor¬ 
alized, while the larger corporations found more profitable ways to work with 
government and a large cadre of social science experts tried out their new¬ 
found techniques for the management of the new corporate state. John 
Dewey, for example, saw in the war the great possibility for “intelligent ad¬ 
ministration” 16 based eventually on a solid social science. The corporate liberal 
state emerged from the war stronger than ever. Progressive liberal reform 
did not come to an end with the war but rather became institutionalized. 
Henceforth, most social change would be institutionally controlled and the 
interest of government, corporate wealth and labor more securely managed. 
The state which thus emerged included a mass system of public schools which 
served the manpower needs of that state. One of the more important ways 
that system served the needs of the state was through the process of ra¬ 
tionalizing and standardizing manpower for both production and consump¬ 
tion of goods and services. 
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For many “professional educators,” the school as a trainer of producers 
and consumers necessarily led to a view of the school as a business model or 
factory. 17 Ellvvood P. Cubberlev spoke for many professional educators in the 
twentieth century when he said: 

Every manufacturing establishment' that turns out a standard product or a series 
of products of any kind maintains a force of efficiency experts to study methods 
of procedure and to measure and test the output of its works. Such men ultimately 
bring the manufacturing establishment large returns, by introducing improvements 
in processes and procedure, and in training the workmen to produce larger and 
better output. Our schools are. in a sense, factories in which the raw products 
(children) are to be shaped and fashioned into products to meet the various 
demands of life. The specifications for manufacturing come from the demands 
of twentieth-century civilization, and it is the business of the school to build its 
pupils according to the specifications laid down. This demands good tools, spe¬ 
cialized machinery, continuous measurement of production to see if it is accord¬ 
ing to specifications, the elimination of waste in manufacture, and a large variety 
in the output. 18 

The testing movement, financed by corporate foundations helped meet the 
need for “continuous measurement” and “accountability.” It also served as 
a vital part of the hand which helped fashion the peculiar meritocracy within 
that state. 

Although the testing movement is often viewed as getting under way 
with the mass testing of 1.7 million men for classification in the armed forces 
in World War I. the roots of the American testing movement lie deeply im¬ 
bedded in the American progressive temper which combined its belief in 
progress, its racial attitudes and its faith in the scientific expert working 
through the state authority to ameliorate and control the evolutionary prog¬ 
ress of the race. While America has had a long history of eugenics advocates, 
some of the key leaders of the testing movement were the strongest advocates 
for eugenics control. In the twentieth century the two movements often came 
together in the same people under the name of “scientific” testing and for 
one cause or the other received foundation support. 

One such leader of the Eugenics Movement in America was Charles 
Benedict Davenport who, having seriously studied Galton and Pearson, sought 
to persuade the new Carnegie Institution of Washington to support a bio¬ 
logical experiment station with himself as director. In 1904, he became director 
of such a station at Cold Spring Harbor on Long Island. As his interest in 
experiments in animal breeding began to wane, he used his influence as 
secretary of “the Committee on Eugenics of the American Breeders Associa¬ 
tion” to interest others in the study of human heredity. Supported by the 
donations of Mrs. E. H. Harriman, Davenport founded the Eugenics Record 
Office in 1910, and by 1918, the Carnegie Institution of Washington assumed 
control. The work of the Record Office was facilitated by the work of com¬ 
mittees on: “Inheritance of Mental Traits” which included Robert M. Yerkes 
and Edward L. Thorndike; “Committee on Heredity of Deafmutism” with 
Alexander Graham Bell; “Committee on Sterilization” with H. H. Laughlin; 
and “Committee on the Heredity of the Feeble Minded” which included, 
among others, H. H. Goddard. 

WEEDING OUT 
THE BAD SEEDS 

These committees took the lead in identifying those who carried defective 
germ-plasm and disseminating the propaganda which became necessary to 
pass sterilization laws. For example, it was Laughlin’s "Committee to Study 
and Report on the Best Practical Means of Cutting off the Defective Germ 
Plasm in the American Population,” which reported that “society must look 
upon germ-plasm as belonging to society and not solely to the individual who 
carries it” 19 Laughlin found that approximately 10% of the American popula¬ 
tion carried bad seed and called for sterilization as a solution. More precisely, 
he defined these people as “feebleminded, insane, criminalistic (including 
the delinquent and wayward), epileptic, inebriate, diseased, blind, deaf, de¬ 
formed and dependent (including orphans, ne’er-do-wells, the homeless, 
tramps and paupers).” 20 Social character, from murder to prostitution, was 
associated with intelligence and the nature of one’s germ-plasm. The first 
sterilization law was passed in Indiana in 1907, followed in quick succession 
by 15 others states. In Wisconsin, such progressives as Edward A. Ross and 
Charles R. Van Hise, president of the University of Wisconsin, took strong 

public stands supporting the passage of sterilization laws. America pioneered 
in the sterilization of mental and social defectives twenty years ahead of 
other nations. 

Between 1907 and 1928, 21 states practiced eugenical sterilization involv¬ 
ing over 8,500 people. California under the influence of the Human Better¬ 
ment Foundation which counted Lewis B. Terman and David Star Jordan 
as its leading members accounted for 6,200 sterilizations. California’s steriliza¬ 
tion law was based on race purity as well as criminology. Those who were 
“morally and sexually depraved” could be sterilized. Throughout the steriliza¬ 
tion movement in America ran a Zeitgeist reflecting the temper of pious re¬ 
formers calling for clean living, temperance, fresh air schools as well as 
sterilization (See Figures II, III, and IV). The use of sterilization for punish¬ 
ment reached the point where laws were introduced which called for steriliza¬ 
tion for chicken stealing, car theft, as well as prostitution. 21 

H. H. Goddard, fresh from G. Stanley Hall’s seminars at Clark University, 
translated the Binet-Simon scale (1908) using the test to identify feebleminded 
at the training school at Vineland, New Jersey. Various scales and tests which 
were freely used and patterned after the original scale were later proven to 
lack reliability to the extent that, according to some testers, upward of half 
the population was feebleminded. From the Binet scale, Goddard went on 
to publish The Kallikak Family , which showed the family history of Martin 
Kallikak as having sired both a good and bad side to his family tree. The 
bad side, which began with his involvement with a feebleminded girl, con¬ 
tributed such "social pests” as “paupers, criminals, prostitutes and drunkards.” 
Goddard’s next book, Feeble-mindedness : Its Causes and Consequences, gave 
further “scientific” justification to the notion of the relationship between feeble¬ 
mindedness and moral character. 



One result of eugenics 


Interestingly enough, the liberal tradition in America from Jefferson on 
usually assumed a positive relationship between “talent and virtue.” It was 
t£en not surprising to find people assuming that anyone with less talent will 
have less virtue. This relationship was assumed in the passage of most steriliza¬ 
tion laws. Society would rid itself of not only the genetic defective, but more 
importantly, the socially undesirable. Laughlin, Goddard, Terman and Thorn¬ 
dike all made similar assumptions. Terman argued that the feebleminded were 
incapable of moral judgements and, therefore, could only be viewed as poten¬ 
tial criminals. He said: 

...all feeble-minded are at least potential criminals. That every feeble-minded 
woman is a potential prostitute would hardly be disputed by anyone. Moral judg¬ 
ment. like business judgment, social judgment or any other kind of higher thought 
process, is a function of intelligence. 22 

The same thinking which guided Terman to find a lower morality among those 
of lesser intelligence had its mirror image in the work of Edward L. Thorndike, 
who found a higher morality among those with greater intelligence. Thorn¬ 
dike was convinced that, “To him that hath a superior intellect is given also 
on the average a superior character.” 23 The sterilization solution to moral be¬ 
havior problems and the improvement of intelligence continued to be advocated 
by Thorndike, as well as by his pupils. By 1940, in his last major work, he 
concluded that: 

By selective breeding supported by a suitable environment we can have a world 
in which all men will equal the top ten per cent of present men. One sure service 
of the able and good is to beget and rear offspring. One sure service (about 
the only one) which the inferior and vicious can perform is to prevent their 
genes from survival. 24 

The association of inferior with vicious and intelligence with goodness con¬ 
tinued to appear in the psychology textbooks. Henry E. Garrett, a former stu¬ 
dent and fellow colleague with whom Thorndike was associated, who won 
a “reputation for eminence,” 25 continued to project the story of Martin Kal¬ 
likak in terms of goods and bads in his textbook on General Psychology as 
late as 1955. Just in case someone might miss the point, the children of the 
feebleminded tavern girl were pictured as having horns, while the “highest 
types of human beings,” were portraved as solid Puritan tvpes (See Figure 
V). 26 

PRESERVING THE 
NORDIC RACE 

This view of the Kallikaks was no accident. As chairman of Columbia’s 
department of psychology for sixteen years and as past president of the 
American Psychological Association, as well as a member of the National Re¬ 
search Council, Garrett was in sympathy with Thorndike’s views on the place 
of the “inferior and vicious” in American life. By 1966, as a Professor Emeritus 
from Columbia, in the midst of the civil rights movement, he produced a 
series of pamphlets which drew out what he believed to be the implications 
of sixty years of testing in America. Sponsored by the Patrick Henry Press, 
over 500,000 copies of his pamphlets were distributed free of charge to 
American teachers. In How Classroom Desegregation Will Work; Children 
Black and White; and especially in Breeding Dotcn, Garrett justified Amer¬ 
ican racism on “scientific” grounds. Going back to Davenport and the Eugenics 
Record Office as well as Terman’s work and others, Garrett argued: 

You can no more mix the two races and maintain the standards of White civiliza¬ 
tion than you can add 80 (the average I.Q. of Negroes) and 100 (average I.Q. of 
Whites), divide by two and get 100. What you would get would be a race of 
90s, and it is that 10 per cent differential that spells the difference between a 
spire and a mud hut; 10 per cent — or less — is the margin f civilization’s 
“profit”; it is the difference between a cultured society and savagery. 

Therefore, it follows, if miscegenation would be bad for White people, it would 
be bad for Negroes as well. For. if leadership is destroyed, all is destroyed. 27 
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He went on to point out that the Black man is at least 200,000 years behind 
the Whites and that intermarriage, as well as desegregation would destroy 
what genetic lead the White man had achieved through “hard won struggle” 
and “fortitudinous evolution.” The state, he argued, “ . . can and should pro¬ 
hibit miscegenation, just as they ban marriage of the feeble-minded, the 
insane and various undesirables. Just as they outlaw incest.” 28 

The style and content of Garrett’s arguments were but echoes of similar 
arguments developed earlier by Davenport, Laughlin, Terman, Brigham, 
Yerkes, and Thorndike. For example, C. C. Brigham spoke of the superioi 
Nordic draftees of World War I and seriously worried about inferior germ- 
plasm of the Alpine, Mediterranean and Negro races in A Study of American 
Intelligence What disturbed Brigham as well as the U.S. Congress was, 
of course, the fact that 70% of the total immigration in the early 1920’s was 
coming from Alpine and Mediterranean racial stock. H. H. Laughlin of the 
Carnegie Foundation of Washington provided the scientific evidence to the 
Congress in his report, “An Analysis of America’s Melting Pot.” Using informa¬ 
tion from the Army tests and from his Eugenics Record Office dealing with the 
insane and feeble-minded, Laughlin built a case that the new immigrant from 
Southern Europe was of inferior racial stock by virtue of the numbers that 
appeared as wards of the state. 30 

Supported by the Commonwealth Fund, Lewis M. Terman reported 
similar evidence from his study. Addressing the National Education Associa¬ 
tion at Oakland, California on July 2, 1923, he expressed concern about the 
fecundity of the superior races. As he put it: 

The racial stocks most prolific of gifted children are those from northern and 
western Europe, and the Jewish. The least prolific are the Mediterranean races, 
the Mexicans and the Negroes. The fecundity of the family stocks from which 
our gifted children come appears to be definitely on the wane.... It has been 

figured that if the present differential birth rate continues. 1,000 Harvard grad¬ 
uates will at the end of 200 years have but 50 descendants, while in the same 
period 1.000 South Italians will have multiplied to 100.000. 31 

It was this kind of “scientific” data derived from the testing and Eugenics 
Movement which entered into the dialogue which led to the restrictive im¬ 
migration quota of 1924, that clearly discriminated against southern Europeans. 

After World War I America had moved toward a more restrictive immi¬ 
gration policy. While small manufacturers, represented by the National As¬ 
sociation of Manufacturers and Chamber of Commerce, tended to favor a 
sliding-door policy which would open according to the labor needs of the 
small manufacturers, most larger manufacturers and labor unions, represented 
by the National Civic Federation, favored restricting immigration. Perhaps 
the motivation was best stated by Edward A. Filene, a pioneer in employee 
management, of Boston, when he said: 

Employers do not need an increased labor supply, since increased use of labor- 
saving machinery and elimination of waste in production and distribution will for 
many years reduce costs more rapidly than wages increase, and so prevent undue 
domination of labor. 32 

The Camegie money that Laughlin used in his campaign for greater restric¬ 
tions was ultimately money well spent in the interest of the larger manufac¬ 
turer. Nevertheless, the rhetoric of the times and of the testers was, perhaps, 
best put when President Coolidge proclaimed, “America must be kept Amer¬ 
ican.” 

The nativism, racism, elitism and social class bias which were so much 
a part of the testing and Eugenics Movement in America were, in a broader 
sense, part of that Zeitgeist which was America. This was the land of the 
Ku Klux Klan, the red scare, the Sacco-Vanzetti and Scopes trials as well 
as the land of real opportunity for millions of immigrants. It was this kind 
of contradictory base in which the corporate liberal state took firm root, 
building a kind of meritocracy that even Plato could not have envisioned, 
•lust as Plato ascribed certain virtues to certain occupational classes, so too, 
Lewis Terman assigned numbers which stood for virtue" to certain occupa¬ 
tional classes. It was clear to Terman that America was the land of oppor¬ 
tunity, where the best excelled, and the inferior found themselves' on the 


ower rungs of the occupational order. Designing the Stanford-Binet intelli¬ 
gence test, Terman developed questions which were based on presumed 
progressive difficulty in performing tasks which he believed were necessary 
for achievement in ascending the hierarchial occupational structure. He then 
proceeded to find that according to the results of his tests the intelligence 
of different occupational classes fit his ascending hierarchy. It was little wonder 
hat I.Q. reflected social class bias. It was, in fact, based on the social class 
order. Terman believed that, for the most part, people were at that level 
because of heredity and not social environment. He said: 

Preliminary investigations indicate that an I.Q. below 70 rarely permits anything 
better than unskilled labor: that the range from 70 to 80 is preeminently that of 
semi-skilled labor, from 80 to 100 that of the skilled or ordinary clerical labor, 
from 100 to 110 or 115 that of the semi-professional pursuits: and that above all 
these are the grades of intelligence which permit one to enter the professions or 
the larger fields of business. Intelligence tests can tell us whether a child's 
native brightness corresponds more nearly to the median of (1) the professional 
classes, (2) those in the semi-professional pursuits. (3) ordinary skilled workers. 
(4) semi-skilled workers, or (5) unskilled laborers. This information will be of 
great value in planning the education of a particular child and also in planning 
the differentiated curriculum here recommended. 33 

/ 

Plato had three classes and Terman had five; both maintained the “myth of 
the metals” and both advocated a differentiated curriculum to meet the needs 
of the individuals involved. Terman so completely accepted the assumption 
of the social class meritocracy and the tests which were based on that meri¬ 
tocracy that he never seemed to even wonder why, in his own study of the 
gifted: “The professional and semi-professional classes together account for 
more than 80 per cent. The unskilled labor classes furnish but a paltry 1 per 
cent or 2 per cent.” 34 

Social class was not the only problem with the tests. Whether one reads 
Terman’s Stanford-Binet or his Group Test of Mental Ability or the Stanford 
Achievement Tests, the army tests, or the National Intelligence Tests, 35 certain 
characteristics emerge. They all reflect the euphemisms, the homilies and 
the morals which were, indeed, the stock and trade of Poor RicharcPs Almanac, 
Noah Webster’s Blue-back Speller, as well as McGuffeijs Readers. The child 
who grew up in a home and attended a school where these things were in 
common usage stood in distinct advantage to the newly arrived immigrant 
child. At a time when over half the children in American schools were either 
immigrants or children of immigrants, this movement represented discrimina¬ 
tion in a massive way. 

By 1922, Walter Lippman, in a series of six articles for The Neto Republic 
questioned whether intelligence is fixed by heredity and whether the tests 
actually measure intelligence. 36 While Lippman challenged the validity of 
the test, he did not attack the presumption of meritocracy itself. Although 
Lippman seemed to get the best of the argument, Terman fell back to the 

high ground of the condescending professional expert who saw little need 
to debate proven “scientific” principles. 37 



| The Ku Klux Klan paraded in full, regalia in. 1925 1 ,, 

Sdown Pennsylvania Avenue past the White House, « 

...... . 





Page 55 


JUST WHAT ARE 
THEY TRYING TO SAY? 

Conscious of the social implications of their work, Goddard, Terman and 
Thorndike viewed themselves as great benefactors of society. The concern 
for social order and rule by the intelligent, elite was ever present in their 
writings. Goddard put it bluntly when he argued that, ‘‘The disturbing fear 
is that the masses — the seventy or even eighty-six million — will take mat¬ 
ters into their ov^n hands.’ 38 The “four million’’ of “superior intelligence” 
must direct the masses. Throughout the literature of this period the fear of 
the masses appears^ as a constant theme. Under such circumstances one could 
hardly turn to the masses for an enlightened solution. The assumed role of 
the “professional” scientific expert was to lead the masses out of the irrational 
morass of ignorance. The definition of democracy had changed. It no longer 
meant rule by the people, but rather rule by the intelligent. As Thorndike 
put it, “The argument for democracy is not that it gives power to men with¬ 
out distinction, but that it gives greater freedom for ability and character to 
attain power/’ 39 

Luckily, mankind’s wealth-power-ability and character were positively 
correlated. This, indeed, was not only Plato’s ideal, but the testers’ view of 
the meritocracy which they in fact were fashioning. Late in life, Thorndike 
reflected on these concerns and said: 

It is the great good fortune of mankind that there is a substantial positive cor¬ 
relation between intelligence and morality, including good will toward one’s fel¬ 
lows. Consequently our superiors in ability are on the average our benefactors, 
and it is often safer to trust our interests to them than to ourselves. No group 
of men can be expected to act one hundred per cent in the interest of mankind, 
but this group of the ablest men will come nearest to the ideal. 40 

To be sure, there have been and still are inequities between men of intel¬ 
ligence and of wealth, Thorndike argued, but through the “beneficence of 
such men as Carnegie and Rockefeller,” this discrepancy had been somewhat 
overcome. 41 

Although Thorndike was directly involved in the Army classification 
testing during World War I and the creation of the National Intelligence 
Test after the war, all of which skyrocketed the testing movement in Amer¬ 
ican schools, perhaps his most profound influence on American schools came 
through his work in organizing the classroom curriculum. His name appears 
on approximately 50 books and 450 monographs and articles, including the 
much used Thorndike Dictionary. He wrote many of the textbooks, tests, 
achievement scales and teacher’s manuals. In short, he told the school teachers 
what to teach and how to teach it, and in turn, how to evaluate it. Much 
of his work was, indeed, made possible through the beneficence of Carnegie. 
The Carnegie Foundation from 1922 to 1938 had made grants supporting his 
work totaling approximately $325,000. 42 It was men like Thorndike, Terman 
and Goddard, supported by corporate wealth, 43 who successfully persuaded 
teachers, administrators and lay school boards to classify and standardize the 
school’s curriculum with a differentiated track system based on ability and 
values of the corporate liberal society. The structure of that society was based, 
then, on an assumed meritocracy, a meritocracy of White middle class, man¬ 
agement-oriented professionals. 

The test discriminated against members of the lower class — Southern 
Europeans and Blacks — indirectly by what they seemed to leave out, but 
more directly by what they included; for example: On a Stanford-Binet 
(1960 revision), a six year old child is asked the question, “Which is prettier?” 44 
and must select the Nordic Anglo Saxon type to be correct. If, however, the 
child is perhaps a Mexican American or of Southern European descent, has 
looked at himself in a mirror and has a reasonably healthy respect for him¬ 
self, he will pick the wrong answer. Worse yet, is the child who recognizes 
what a “repressive society” calls the “right” answer and has been socialized 
enough to sacrifice himself for a higher score. (See Figure VI). The same is true 
in the case of the Black six year old. (See Figure VII). Neither Blacks nor 
Southern Europeans were beautiful according to the authors of the Stanford- 
Binet, but then, there was no beauty in these people when Goddard, Laughlin, 
Terman, 45 Thorndike and Garrett called for the sterilization of the “socially 
inadequate/’ the discriminatory closing of immigration, the tracking organiza¬ 
tion of the American school, or for that matter, defined their place in the 
meritocracy. 



TESTING AND THE 
TRACKING SYSTEM 

The test, then, discriminated in content against particular groups in the 
very questions that were used as well as the questions that were not used 
with respect to particular minority experiences. While some educational 
psychologists sought to eliminate bias from the content of the test, as well 
as introduce a broader cultural basis for the test, others sought the impos¬ 
sible: a culturally free I.Q. test. Still other educational psychologists, hard 
pressed to define intelligence, fell back to the assertion that it was simply 
that which the tests measured. Although many gave up their concern about 
intelligence, others argued that the various intelligence tests were achieve¬ 
ment tests which could also be good predictors of success within both the 
corporate society and the bureaucratic school system which served that society. 
At this point, the testers had come full circle ending up where Terman 
started. 

In Bolling v. Sharpe (1954) the court ordered the desegregation of the 
District of Columbia schools, and in 1956 the Board of Education adopted a 
tracking system for the Washington public schools based on so-called “ability 
grouping.” In Hobson v. Hansen (District Court case, 1967) Skelly Wright, 
a U.S. circuit judge, wrote the opinion which challenged not only the use of 
ability tracking in the Washington public schools to circumvent desegregation, 
but went further by questioning the basis of tracking in the first place. While 
the school board insisted that the tracking system was based on meeting the 
needs of individuals through curricular adjustment according to their ability, 
they also denied racial bias but admitted that enrollment in the tracks was 
related to socio-economic status of the students. 

The Washington, D.C. school system was operating a four-track system — 
which included an honors track for the gifted, a college preparatory track, 
a general education track and a special track for the “slow learners.” The 
system was highly rationalized and objectified and supported by empirical 
data derived from an extensive testing program. It was a fairly typical track 
system which, since the work of Terman and others, had come to be a 
standard curricular design of the American school by mid-century. Terman s 
prediction made in 1924 had come true; at that time he said, I predict that 
within a decade or two something like the three-track plan of Oakland, 
Berkeley and Detroit, supplemented by opportunity classes for defectives and 
for the very gifted, will become standard.” 56 The track system had become 
standard, and interestingly enough, had been propelled on Terman s argu¬ 
ment that this was a step toward “educational democracy.” By recognizing 
individual differences and adjusting the curriculum according to individual 
needs, he argued that every child will have the “opportunity to make the 
most of whatever ability he possesses.” 57 He went on to say that he nad little 
patience with those who condemn his tracking plan as undemocratic and 
labeled them as “educational sentimentalists.” Forty-three years later, Skelly 
Wright, in reviewing the Washington, D.C. tracking system which was similar 
to the system espoused by Terman, concluded: 

Even in concept the track system is undemocratic and discriminatory. Its creator 
admits it is designed to prepare some children for white-collar, and other children 
for blue-collar jobs. Considering the tests used to determine which children should 
receive the blue-collar special, and which the white, the danger of children com¬ 
pleting their education wearing the wrong collar is far too great for this democ¬ 
racy to tolerate. 58 

Carefully considering the basis for ability grouping in both theory and 
practice, the court found that while in theory the tests which presumably 
measured ability and the tracks which were supposed to serve individual 
needs, in practice, actually measured past socio-economic advantage as much 
as presumed ability while the curricular track served to lock the child into 
the socio-economic class from which he came. Few children ever crossed tracks. 
Once the child was objectified or tracked, a self-fulfilling prophecy seemed 
to take place. 

The real tragedy of misjudgements about the disadvantaged student’s abilities 
is. as described earlier, the likelihood that the student will act out that judge¬ 
ment and confirm it by achieving only at the expected level. Indeed it may be 
even worse than that, for there is strong evidence that performance in fact 
declines. 59 

The court went on to warn that: 

...a system that presumes to tell a student what his ability is and what he can 
successfully learn incurs an obligation to take account of the psychological damage 
that can come from such an encounter between the student and the school; and 
to be certain that it is in a position to decide whether the student’s deficiencies 
are true, or only apparent. 60 

As the court raised issues about “true” or “apparent” deficiencies, equal op¬ 
portunity and the credibility of the tests, and further recognized the fact that 
mental ability grouping corresponded to social class they proceeded to declare 
the tracking system as employed in the Washington schools a violation of 
the plaintiffs constitutional rights. 61 Even though the court came close, it did 
not question the social basis of the meritocracy in the liberal state, nor did 
they contest the right of that state to use a Jeffersonian phrase, “. . rake 
irom the rubbish annually.” 

The tests, whether measuring intelligence or achievement, as well as 
the meritocracy itself, served to so.mask power as to effectively immobilize 
any real revolutionary opposition. If a man truly believes that he has a 
marginal standard of living because he is inferior, he is.-less likely to take 
violent measures against that social system than if he believes his condition 
a product of social privilege. In the nineteenth century, Daniel Webster said 
that Public education is a wise and liberal system of police, by which prop¬ 
erty, and life, and the peace of society are secured.” In the twentieth century, 
a similar condition prevails. In this sense, the foundations’ deep involvement 
in educational policy whether it was the Ford Foundation in educational 
television or the Carnegie Foundation in testing or the Rockefeller Foundation 
in Black education, all had an interest in an effective, efficiently managed 
system. The foundations’ management of educational policy in the twentieth 
century has been clearly at the cutting edge of every educational reform 
from the “Carnegie Unit” to the “open classroom.” 
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Fir.i R k 28 The influence of heredity is demonstrated by the “ good" and the “bad " 
Kallikaks, 


Figure V. Henry E. Garrett. General Psychology. New York: 
American Book Co., 1955. p. 65. 


Figure I. 

RATE OF EFFICIENCY OF THE PROPOSED SEGREGATION 
AND STERILIZATION PROGRAM 

EFFECTIVENESS OF THE PROGRAM DEPENDS UPON: - 

1. The length of time required to send to State institutions — regardless of length of com¬ 
mitments — all of the breeding stock of the varieties sought to eliminate. 

‘J. The sterilization upon release from State custody of all individuals of such varieties pos¬ 
sessing reproductive potentialities. 

The following table shows the reasonable expectation of the approximate working out of 
this program — if consistently followed — for eliminating the defective and anti-social varieties 
from the American population, under the following specific conditions: 

I. That the varieties (i.e.. the breeding stock of defectives, including both affected and 
unaffected individuals of all ages) sought to exterminate now (1915) constitutes 10% 
of the total population. 

That those portions of the defective varieties permitted to reproduce, increase at a 
rate equal to that of the general population, plus 5% each half decade. 

3. That the group of State institutions for the sociallv inadequate, whose inmates by 
actual count constituted in 1S90, .5900;; in 1900, .807%; and in 1910, .914% of the 
total population, provide for and receive inmates at a rate equal to that of the in* 
crease of the general population, plus 5% each half decade. 

4. That the inmates of institutions continue to be drawn from the two sexes and from 
each age group in even proportions to the total numbers of individuals of the cor¬ 
responding sex and age group in the total population of the varieties sought to 
eliminate. 

5. That the average “institution generation” (i.e., average period of commitment*) be 5 
years. 

6. That the Federal Government co-operate with the States to the extent of prohibiting 
the landing of foreigners of potential parenthood of innate traits lower than the 
lowest of the better 90% of the blood alrcadv established here, i.e., belonging to 
the varieties of the lower 10% sought to cut off. 
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Figure I. Proceedings of cl* First Sattor.il Conference on Race Betterment, 
January 8-12, 141-., Battle Creek, Michigan. Published by the 
Race letearaant Foundation, p. 479. 



can this happen 

without support 
from racist 
ideology? 


The internment of Japanese Americans during 
World War Two was a blatant act of racism. Most 
of the U.S. propaganda for carrying on the war was 
encrusted with racist filth. The racism against 
the Japanese people at home and abroad was used 
as a springboard for U.S. aggression in Korea and 
later Vietnam. 

Many of the internees had illusions about the 
nature of U.S. imperialism, and their loyalty to it. 
These illusions were shed during their internment 
in the concentration camps. Many rebellions 
erupted, and a great deal of militancy came for¬ 
ward. 

This racism is more virulent than ever as U.S. 
bosses try and pit American workers against 
Japanese workers. Recently, in New York City, 
an anti-racist action was held by workers. “They 
were protesting an advertisement that shows a 
large American flag with the words ‘Made in 
Japan’ under it; and in smaller letters, ‘Has Your 
Job Been Exported To Japan Yet?* If not it soon 
will be.” (New York Times) 

International Ladies Garment Workers Union 
leader Gus Tyler and his cronies who operate 
U.S. sweatshops, as well as most bosses, push this 
crap. Racism in any form, against any people, 
has got to go. And the one way to accomplish this 
is to beat the racists into the ground. 


Concentration Camps 
for Japanese: 


Prelude to 
Imperialist Wars in 

Korea and Vietnam 
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RACIST TUITION HIKES 
WHO GETS HURT ? 


QUESTIONS FOR WORKSHOP ON TUITION AND 
SCHOLARSHIP CUTS 

1) Why are universities raising tuition and cutting 
back scholarships all over the country? 

2) Are these tuition hikes racist? 

3) What is meant by being "qualified" for college? 

4) Are blacks less "qualified" for college than 
whites ? 

5) If blacks are less "qualified", why is that? 

6) Is it true that blacks "lack motivation” and don't 
care about studying? 

7) What is the significance of SAT scores? 

8) Do black students lower the standards of the uni¬ 
versity? The intellectual quality? The value of a 
degree on the job market? 

9) Is it tru e that it is easier for blacks to get into 
college and get scholarships ? 

The purpose of this workshop is to discuss different 
struggles against tuition hikes, cutbacks in scholar¬ 
ships and the reduction of minority and poor white 
admissions in college, and to look into the racist jus¬ 
tification and ideological underpinning of these hikes 
and cutbacks. In preparation for this workshop we 
would like to offer some ideas about why these things 
are happening and what ideas stand in the way of fight¬ 
ing them. In particular we will deal with the work 
of Christopher Jencks concerning what schools can 
or can not do and what they can be blamed for. We 
will also discuss some of Edward Banfield's ideas 
on how some people can’t be "educated." We think 
that a successful fight against discrimination against 
minority students at all levels of the educational ladder 
can only be waged if we also launch a fight against 
the ideas of Jencks and Banfield or ideas very similar 
to theirs that aren't accompanied by hot shot academic 
degrees and thousands of footnotes. 

ARE UNIVERSITIES 
GOING BROKE? 

First of all, why are tuitions being raised? Some 
of the most blatant racists and elitists come right 
out and say that blacks and poor whites lower stan¬ 
dards, worsen education for all, can't handle the 
lofty pursuits of college or some other reason that 
basically says that blacks are somehow inferior. 

We will deal with these ideas a little later. Most 
sources, such as the Keppel Commission say that 
there simply isn't enough money, and it proposed 

that the city charge tuition at CCNY which is a free 

/ 

university with open admissions. The commission also 
advised that funds for the SEEK program be cut. 

(SEEK gives financial aid to students from low-income 
families, and at CCNY it is about 97% black and 
latin), 

We doubt that the reason for tuition hikes and schol¬ 
arship cuts is a lack of money. At Harvard, the 
administration is using that excuse to cut graduate 
scholarships. But while they are pleading poverty 


they are also in the process of centrally air-condi¬ 
tioning many of the dorms and classroom buildings. 
Undoubtedly similar, even if lesser, extravagances 
can be found at all colleges. But even more reveal¬ 
ing is to take a look at who sits on the boards of most 
colleges. They are mostly big business men who 
could always produce the money if they wanted. 
Colleges play a very important role for these men 
and it is unlikely that they would allow them to go 
short of money in areas that they thought were sig¬ 
nificant. 

Furthermore, schools at all levels have always 
come up with money if they were pushed hard enough. 
A good example of this is the Philadelphia teachers 
strike where $67 million was won from the city by 
the mere threat of a general strike. 



So, if the cause of the hikes is not the lack of money, 
then what is it? There are several possibilities- The 
following leaflet by the Puerto Rican Student Union at 
CUNY suggests a few. 

There are three reasons why the 
Commission has suggested tuition. The 
first is to chop down the number of Third 
world students at CUNY. Our number has 
been rising steadily over the last decade and 
we have become a force to be reconed with 
in the university. Third World students have 
become the vanguard of many of the struggles 
which have rocked the university in recent 
years... 

Third World students have also challenged 
the university's ties with the military and 
big business and questioned whether it is 
trying to meet the needs of poor community. 

The second reason is to keep Third World 
and working class whites as a source of cheap 
labor. The economic interests who control 
the State are afraid that if Open Admissions 
and free tuition accompanied by the present 
financial aid system are continued, most peopl< 
in the State will have the opportunity to earn 
B. A. degrees. If that happens who will work 
in the garment district and the factories ? 

Finally, tuition is desirable because the 
State's private institutions cannot compete with 
the public ones. 

The main idea here is that students from poor fami¬ 
lies and especially blacks and other minorities are 
not "qualified" for college. Nathan Glazer in an ar¬ 
ticle in the Harvard Crimson of March 20, 1973, ar¬ 
guing against the use of quotas for minority admiss¬ 
ions implies that blacks* don't have the merit to be 
proportionately represented in areas where talent is 
essential. 
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There are those areas of employment or ad¬ 
missions where merit alone should prevail. 

The medical school, I would think, is one 
such area. The training of physicists and, 

I would argue, scholars of all sorts are other 
examples. There is simply no way of intro¬ 
ducing ’representative? character in areas 
where talent is essential, such as writing 
novels or playing chess. It may come to pass 
that most novelists are black and most chess¬ 
players are Jews. So be it. 

But Glazer doesn’t feel that proportional representa¬ 
tion would be bad in all areas. He feels that quotas 
would not hurt the profession of ’’common laborer.” 

As we said in a leaflet that was handed out in his class 
after he wrote this, 

This is the same old racist garbage of ”we’d 
be lowering our standards if we let more of 
them in. He even goes so far as to say that 
medical schools cannot be representative be¬ 
cause they are places where ’talent is essen¬ 
tial’ ! Given the fact that med schools accept 
about 10,000 applicants each year, he’s say¬ 
ing that there aren’t 1100 black seniors (ie., 

11% representation) in this country competent 
to handle the medical school curriculum. 

Luckily he doesn’t feel that this is the case 
for all professions. For example, dishwash¬ 
ing and ditchdigging (common laborers) can 
be as representative as they’d like. In fact, 
we’re sure that Prof. Glazer wouldn’t mind 
if they totally represented minority groups. 

Where does this idea come from? Glazer and his ilk 
will always point to SAT scores and high school grades 
and say that in general minority and poor white students 
do ’’worse”. The idea that blacks can’t learn is backed 
up by voluminous amounts of ’’scholarly” research. 

One school of thought says that this is because blacks 
are genetically inferior 0 In this workshop, we will 
not deal explicitly with this point although we certain¬ 
ly disagree with it, to say the least. ( The workshop 
on ’’Fighting Racist Ideology at U. Conno”will discuss 
the question of genes and intelligence.) Another school 
of thought says that black and lower class ’’culture” 
make it impossible for some students to learn. Ed¬ 
ward Banfield puts it forward most blatantly. He 
says, ’’Unfortunately, however, the lower-class per¬ 
son acquires in childhood an outlook and style of life 
completely antithetical to education. ” (p. 139 of 
The Unheavenly City .) Furthermore, he says that 
it’s certainly not the school’s fault that children 
don’t”achieve”o 

Each school has a class character imposed upon 
it by the social setting in which it exists: this, 
and not staff inefficiency, racial discrimination, 
or inequitable provision of resources, is the 
main reason for the virtues of one and the de¬ 
fects of the other, (p. 142) 

JENCKS: NEW RACIST LIES 
ABOUT ROTTEN SCHOOLS 

The newest and slickest proponent of the ’’schools 
aren’t to blame” thesis is Christopher Jencks. In 
an August 10, 1969, New York Times Magazine ar¬ 
ticle entitled ” A Reappraisal of the Most Controver- 
sial Educational Document of Our Time ” (the Cole¬ 
man Report) Jencks says, 

The resources - both fiscal and human - devoted 
to black and white children’s schooling are not 
dramatically different, except perhaps in cer¬ 
tain parts of the South. Nor do we devote sub¬ 
stantially greater resources to educating middle- 
class children than to educating lower-class 
children c 

This is supposedly the conclusion of the ’’Coleman 


Report, ” and although Coleman does assert this idea, 
his own findings don’t support it. Coleman actually 
says, 

|l It appears to be in the most academically related 
areas that the schools of minority pupils show the most 
consistent deficiencies. There are fewer physics 
laboratories, there are fewer books per student in li¬ 
braries, texts are less often in sufficient supply, 
schools are less often accredited, students who fail 
a subject are less likely to repeat a grade. They are 
less often in schools with intensive testing, academi¬ 
cally related extravurricular activities are less, the 
curriculum is not built around an academic program, 
(pp. 120-122 of the ’’Coleman Report,”) 

Thus, after falsely stating that ’’the resources devo¬ 
ted to black and white schools are not dramatically 
different, ” he goes on to say that any difference 
that does exist does not account for the differences 
in achievement. 5 

Variations in schools’ fiscal and human re¬ 
sources have very little effect on student 
achievement. (Aug. 10, 1969, N. Y. Times 
Magazine. ) 

V Once again, Jencks takes this conclusion from Cole¬ 
man who implies it, but does not prove it. As a 
matter of fact, Coleman assumed t hat race and 
’family background” were the most significant varia¬ 
bles in student achievement. William Ryan points 
this out in Blaming the Victim . 

’’For many years observers from all camps have a - 
greed that black students achieve at lower levels 
than white students. This has been, not a matter of 
dispute, but rather the central burning fact that has 
engendered the series of policy controversies that 
have raged in the field of public education - first 
about desegregation and de facto integration, then 
about compensatory education, and now about commu¬ 
nity control and decentralization. The relevant out¬ 
come factor, the important variable to be explained - 
what is called the dependent variable - r was not edu¬ 
cational achievement in the abstract, but rather the 
black-white gap in educational achievement This 
is what should have been studied, this is what had 
to be explained. Removing it from the equation, con¬ 
trolling for race, and analyzing black and white edu¬ 
cational achievement separately made the report it¬ 
self - no matter how elegant in the scientific sense - 
almost irrelevant politically. Its findings, then, are 
frustratingly ambiguous and unenlightening. 

’’One of the findings - that ’’family background” is al¬ 
so correlated with school achievement - is also well- 
known, but in fact, it was taken as an assumption by 
the researchers. They say, for example, that ’’the 
larger part of school-toschool variation in achieve¬ 
ment appears to be not a consequence of effects of 
school variations at all but of variations in family 
bakcgrounds of the entering student bodies. ” They 
began with this finding as a previously established 
fact: ’’Studies of school achievement have consistent¬ 
ly shown that variations in family background account 
for far more variation in school achievement than do 
variations in school characteristics. Because of 
these important family differences, the general ap¬ 
proach to be taken will be to examine effects of school 
variation after taking account of the effects of back¬ 
ground”. 

’’Controlling for race and family background, the in¬ 
vestigators find that ’variations in school quality 
are not highly related to variations in achievement 
of pupils. ’ The relatively small effect attributed to 
differences between schools is allocated to three 
factors, in descending order of importance : Diff¬ 
erences in the character of the student body, differ¬ 
ences in teachers, and, of little significance, differ¬ 
ences in facilities, programs, resources, and curri¬ 
culum 1 / On the last point, Coleman concludes, ’’Diff¬ 
erences in school facilities and curriculum, which 
are the major variables by which attempts are made 



to improve schools, are so little related to differ¬ 
ences in achievement level of students that, with few 
exceptions, their effects fail to appear even in a sur¬ 
vey of this magnitude.' Considering what he controll¬ 
ed, I must say that I am not surprised at this finding. 
What he did - if I may translate from methodolgese - 
was to compare school expenditures among schools 
in white, upper- middle class areas - for example, 
schools in Scarsdale, Shaker Heights and Newton - 
to see if the variations in expenditures were reflect¬ 
ed in differing levels of achievement among the chil¬ 
dren in that set of cities. Then he made a separate 
comparison of expenditures in poor black neighbor¬ 
hood schools - say, in Harlem, Hough, andRoxbury. 
He found that variations in expenditures made very 
little difference. However, he did not compare, in 
a direct and primary fashion, Scarsdale with Harlem, 
Hough with Shaker Heights, and Roxbury with Newton, 
on the grounds that the children in these schools 
were so markedly different in color and social class 
(factors which, in themselves, were already known 
to highly related to achievement) that the results 
would be ’spurious*. So, according to this madden¬ 
ing logic, it only seems important that Newton stu¬ 
dents have perhaps twice as much money spent on 
their education as Roxbury students do - the real 
cause of the difference in achievement is the color 
and class of those students, (p. 45-47, Blaming 
the Victim .) 

BLAME THE KIDS, 

NOT THE SCHOOLS? 

In his new book, Inequality , Jencks expands on this 
idea that it’s "the kids, not the schools." 

Our research suggests, however, that the 
characteristics of a school’s output depends 
largely on a single input, namely the charac¬ 
teristics of the entering children. Everything 
else - the school budget, its policies, the 
characteristics of the teachers - is either 
secondary or completely irrelevant, (p. 156) 

Jencks goes even beyond Coleman and adds a new 
variable - "cognitive skills" as measured by IQ tests. 
He says that blacks have lower IQ's and these tests 
measure, "the ability to manipulate words and num¬ 
bers, assimilate information, make logical infer¬ 
ences, and so forth." (p. 53, Inequality) On page 
57 he refers to those with low IQ's as "dull. ’’ On 
page 82 he says that "cultural differences" might 
explain a good percentage of the differences between 
black and white IQ’s and then on page 219 he says 
that those cultural differences are "likely to persist." 

What does Jencks mean by "family background" and 
"cultural differences"? He never explains this ex¬ 
plicitly, but the editors of the New York Times Maga¬ 
zine accompanied his article with a drawing that 
apparently illustrates Jencks' implication. (We know 
of no time when he publicly said that this illustration 
was not what he meant.) The drawing showed a three 
storey tenement with several people around it. These 
people included 1) a black man picking up a white wo¬ 
man; 2) a man "shooting up"; 3) a drunk in the gutter; 

4) two men fighting and 5) a man throwing garbage 
off of a balcony. Isn't the typical "nigger" stereo¬ 
type? 

Furthermore, Jencks says that according to the 
Coleman Report, "there is a strong association be¬ 
tween children’s achievement and their attitudes." 

(N. Y. TimesMag. , Aug. 10, 1969) Coleman's ver¬ 
sion of this is, "These attitudinal variables account 
for more of the variation in achievement than any 
other set of variables, (all family background varia¬ 
bles together, or all school variables together)", 

(p. 319). This is the same old "blacks lack motiva¬ 
tion" we've heard so many times. Once again Cole¬ 
man comes through with a conclusion that is not sup- 
proted by his own data. This is what Ryan says a- 
bout it. 
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"As to 'educational motivation, again, a large number 
of items were used, on most of which there was little 
or no difference between whites and blacks. On a 
couple - such as having concrete plans to go to college - 
whites excelled. On quite a few others - including 
number of books read over the summer, desire to 
excel in classwork, wish to go to college and amount 
of homework done - Negroes scored better. Again 
the item selected as an index of motivation is one of 
the few that favors whites and is most influenced by 
economic status - going to college, after all, requires 
not only the desire for higher education, but the cash 
to pay the tuition. 



The way Professor Coleman deals with the obvious 
paradoxes that necessarily arise from this kind of 
selection and manipulation of data constitutes the 
subject of my fourth criticism. He is, of course, 
soon confronted with the fact that, on the one hand, 
he counts the desire for education as a positive in¬ 
fluence on acheivement while, on the other hand, he 
notes that Negro parents and pupils demonstrate, if 
anything, more motivation for schooling than do 
whites, but wind up with less. How does treat this 
highly suggestive contradiction - a contradiction, in¬ 
cidentally, that has impressed almost every observer 
of the urban educational scene? I will quote Coleman, 
without comment, and let the reader judge: 

These reports, even if exaggerated , [Ryan’s 
emphasis] indicate that the Negro children, 
their parents, or both, are highly directed 
toward the school system as a means toward 
social mobility. The general pattern that 
the reports show of parents highly interested 
in their educational success, is probably 
correct. It is eveident, however, that this 
interest often does not get translated into 
action which supports the child’s work in 
school. 

[The data] gives a picture of students who 
report high interest in academic achievement, 
but whose reported interest is not translated 
through effective action into achievement. 

Most striking differences are the especially 
high level of motivation, interest, and aspira¬ 
tions reported by Negro students. These data 
are difficult to reconcile with the facts of Ne¬ 
groes' lower rates of completion of school, 
and lower college-going rate. They appear 
to show at least one thing: Negroes are espec¬ 
ially strongly oriented toward the school as a 
path for mobility. This finding is consistent 
with other research that has shown greater 
aspirations for college among Negroes than 
among whites of comparable economic levels. 
But the results suggest as well a considerable 
lack of realism[ Ryan's emphasis] in aspira¬ 
tions, especially among Negroes whose res¬ 
ponses deviate from actual rates of college¬ 
going and completion of high school. 
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Is this, or is this not, a clear case of blaming the 
victim? (Blaming the Victim , pp. 50-51.) 

Finally, Jencks and Coleman put very little stock in 
the effects of teacher attitudes and teacher expecta¬ 
tions. As Ryan points out, this contradicts much of 
the research of other people looking into the problems 
of schools. 



Phila. bosses turn City Hall into an armed camp for protection against strikers. 


The conclusion to be drawn from the Rosenthal 
experiment is that teacher expectations are, in 
fact, a major contributing factor to pupil per¬ 
formance. It takes no great leap of logic to con¬ 
clude further that the pervasively low teacher 
expectations found in slum and ghetto schools 
must be a major cause of the poor achievement 
in those schools. The anecdotal and descrip¬ 
tive evidence offered by such writers as Fuchs, 
Kozol, Herbert Kohl, Edgar Friedenberg and 
Jeremy Larner confirm this conclusion. The 
hypothesis developed by Clark, Jones and the 
Haryou staff from the findings of their study 
seems to be confirmed by this additional data. 

(p. 59 Blaming the Victim) 

Thus to summarize some of what Jencks says about 
schools. He says that black and white schools are 
more or less equal and that any differences that do 
exist are not responsible for lower " achievement” 
among blacks. He seems to be saying that those dif¬ 
ferences are due to the fact that blacks are more "dull” 
and less "motivated" because of "cultural differences" 
and "family background." Jencks clearly suppoits 
the hypothesis that minority students and poor 
whites are less "qualified" for college, and if we 
e^qject to mount an effective campaign against tui¬ 
tion hikes and scholarship cuts then we will have 
to fight his ideas and ideas like them. 

HOW 'ACHIEVMENT TESTS 
ARE RACIST 

But arriving at this point, one might say, "Alright, 
I’m not saying that minority students and poor 
whites don’t have the same ability and motivation as 
others, and I understand that they had to go to 
lousy schools, but after all, they do have lower 
SAT scores and lower high school grades. These 
indicate that they are less prepared. Because of 
this, they will lower the intellectual level of the 
college and lower the value of a degree from the 
college." We think that this is still all wrong. 

First of all, SAT’s and different kinds of "achieve¬ 
ment” tests that are used as measures are a very 
dubious measure of anything. Ryan says, "Although 
Coleman talks continually about ’achievement’ he 
used a criterion which is not a test of achievement 
at all, but rather a highly biased and totally inade¬ 
quate measure of intelligence — vocabulary know¬ 


ledge." (p. 52 Blaming the Victim ) More light 
might be shed on the issue of testing in material for 
other workshops — especially the one on IQ 
(U. Conn.) 

The idea that blacks don’t do well in school and 
therefore will lower the intellectual leVel of other 
students is clearly put forward by Edward Banfield. 

The third reason for getting nonlearners out 
of school is to improve the situation for learners. 

Here the Coleman ;jid Pettigrew studies, 
which show that the attributes of other students 
explain variations in pupil achievement more 
than any other factor, are very much in point. 

If putting low achievers into the same classes 
with high achievers improves the performance 
of the former, it seems likely that it also worsens 
that of the latter when the proportion of low 
achievers passes a certain point. One may per¬ 
haps deem the harm done to the high achievers 
justified by the benefits conferred on the low 
achievers ^especially when, as in the common 
case, the low achievers’ initial handicap results 
from race prejudice and discrimination), but 
this consideration applies only when *he low 
achiever is able and willing to learn. Unfor¬ 
tunately, he often is not -- especially in the 
last years of high school -- and in this case there 
is no justification for imposing upon the high 
achievers. Even a few troublemakers can 
distract and intimidate a whole class of serious 
students and wear almost any teacher down to 
the breaking point. In one slum school it was 
fouid that even the best teachers had to 
devote half the school dav to discipline and to 
organizational detail. (P* 151-152, The Unheavenly 
City ) 

WHAT DO THE SCHOOLS 
REALLY TEACH? 

Actually, most of the things that one learns in 
school would be better left unlearnt. 

" In addition, Jencks’ "misses" the main point 
about the schools and what they do teach, for 
even the worst, most overcrowded schools teach 
something . "America is a democracy:" "Strikes 
hurt everyone;" "Communism is your enemy;" 

"The U.S. is in Vietnam to fight aggression;" 
"Blacks and whites are basically antagonistic to 
each other;" "The policeman is your friend;" 
etc., etc., jid nauseam . Haven’t we all at one 
time or another "learned" these ideas in school? 
Whatever else they may or may not do, the 
schools serve the ruling class by teaching ra¬ 
cism, anti-communism, and pro-imperialism." 

(p. 74, P. L. Magazine, April 1973) 

If one looks at what is taught in schools in this 
light, it isn’t surprising that blacks or anybody else 
rebels against it. Furthermore, there is a technique 
to getting good grades that involves qualities that aren’t 
always desirable — such as how much you are wil¬ 
ling to ingratiate yourself to the teacher, etc. The 
fact is, that blacks have taken the lead in fights 
against the ruling class for their own benefit and for 
the benefit of the working class as a whole. In this 
sense, they have shown that they have the clearest 
knowledge of what their problems are, who their 
enemies are and what has to be done to improve 
their situation. 

"The rebels at Attica and the 1970 postal strik¬ 
ers, * many of whom doubtless would have received 
"inferior" grades on the Stanford-Binet IQ test, 
carried out prodigious organizational feats and 
demonstrated remarkable coll ective "ability to mani¬ 
pulate words and numbers, assimilate information, 
and make logicalinferences ^" Intelligence is fund- 



amentally a class question: the laboratory for testing 
it is the class struggle, not the library. (PL Magazine, 
April 1973 p. 74.) 

As far as important skills that schools are supposed to 
teach are concerned-such as reading, basic math, and 
chemistry for those who want to chemists—the only skills of 
this type that blacks or poor whites lack are the ones that 
tney haven T t been taught. This is due to rotten schools, 
rotten administrators, and some racist teachers. 

Clearly, if a school doesn f t have a chem lab, then 
its graduates will be "deficient" in chemistry. These 
lacks are reversible through good remedial or tutor¬ 
ing programs and a clear knowledge of what level 
of courses to take. 

Finally, people who say that blacks in colleges 
lower the value of that college’s degree in the job 
market are just cutting their own throats. The fact 
is that there are hardly any decent jobs for any col¬ 
lege grads, or for workers in general. 

White students should join with black students 
and workers to fight for better jobs in such areas 
as teaching, social work, medecine, as well as 
areas that are filled with more working clas workers 
instead of destroying that possible unity by complain¬ 
ing that "inferior" and "unqualified" blacks (who 
aren’t inferior or unqualified) are huring their job 
opportunities. 

Fighting these cutbacks, as we have said, is 
in the interest of all students, both black and white. 

In order to do this effectively, we must advance on 
two fronts—one, concretely against the cuts them¬ 
selves, and--two, ideologically against the ideas 
that allow them and justify them. For people who 
wish to participate in this workshop, we are including 
a reading list that we suggest that people read all 
or part of so that they will be better able to parti¬ 
cipate in and contribute to the discussion. 

It’s clear that minority students have often taken 
the lead in anti-imperialist, anti-racist and pro¬ 
working class struggles. Furthermore, the pre¬ 
sence of large numbers of black students would 
make it harder for the universities to be a solid 
base for racist research and for the development 
of racist ideology. For these reasons, the uni¬ 
versities would undoubtedly like to cut back minor¬ 
ity enrollment. 

Another possibility is that since the struggles in the 
bility is that the ruling class just doesn’t need the 
number of professionals and technically trained peo¬ 
ple who are now being trained. Since they don’t need 
them then they won’t lay out the money for those who 
can’t pay. If a student wants a chance at the higher 
paying jobs for which education is needed, then he 
will have to pay for it himself. In other words, it’s 
not that the money isn’t there, it’s just that the ruling 
class doesn’t want to shell it out if it doesn’t have to. 
cities and on the campuses seem to have slackened, 
the schools feel less pressure to grant the demands 
for more and better education for minorities. Fur¬ 
thermore, since there aren’t even enough jobs for 
white college grads then giving blacks degrees would 
just make it that much harder to explain why blacks 
have a higher unemployment rate and get paid less in 
the jobs that they do have. Finally, another possi- 
But whoever the reason, the main justification of 
the tuition hikes and scholarship cuts is racism. This 
is true even though many if not a majority of the stu¬ 
dents affected will be working class whites. (Of 
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course, minority students are proportionately hit 
harder.) The picture of "scholarship students" or 
"students let in by open admissions" that is put for¬ 
ward is a racist stereotype. Without that racism, 
people would be much less ready to accept the cuts. 



SUGGESTED READING LIST 
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topher Jencks: ’Luck and Personality Ex¬ 
plains All, ’ " New York, April, 1973. 

_, Harvard Educational Revue, "Perspectives 

on Inequality," Cambridge, Mass., February 
1973. 

Note: It might be interesting to take a look at the 
"Coleman Reprt," officially called "Equality of 
Educational Opportunity Report", especially the 
sections on differences between schools, attitudes, 
and variations in achievement caused (or not 
caused) by differences in schools. 

There are also some critiques of Jencks that aren’t 
published but they are available from Boston SDS. 


" —— i November 19, 1972 

STATEMENT BSUED BY STRIKING STUDENTS AT SOUTHERN UNIVERSITY - NEW ORLEANS 
Thursday, November 16 

The ruling class of America can no longer be allowed to continue the wanton murder of free¬ 
dom struving people throughout this land. The progressive forces of Jackson State, Kent State, 
Attica and now Southern University have seen their basic, right to life snuffed out by a racist 
political structure that is designed to keep the oppressed from attaining the power needed to 
determine their own destiny. The struggle of the people of the Southern University system 
began as a student movement. It must now evolve into a movement of all people who stand op¬ 
posed to official barbarianism. 

We, the black community of Louisiana, therefore call for a nationwide boycott of the educa¬ 
tional systems of America, and urge everyone to work on all levels possible to insure that the 
-jitiiLoIihe people wlU become reality- .— 
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RACISM AND 
BUSING 

In 1965 the Racial Imbalance Law was passed. 

It outlawed de facto segregation in the schools of 
Boston. There has been an eight year battle to force 
the Boston Public Schools to comply with this plan to 
integrate the schools. Most recently the Board of 
Education designed a new plan to redistrict the 
schools, allegedly to achieve racial balance. The 
announcement of this lates plan sparked massive pro¬ 
test. Thousands of white working class mothers dem¬ 
onstrated on the Common and attempted to enter the 
State House and see Governor Sargent. The follow¬ 
ing was one of two Progressive Labor Party leaflets 
that have been distributed in the course of this strug¬ 
gle at demonstrations and at various community meet¬ 
ings. It had a tremendous impact on those who read 
it; friends of ours heard the leaflet talked about for 
days after in all different areas of the city. 


Last week the Progressive Labor Party distribu¬ 
ted a leaflet entitled TT FIGHT RACISM! DON'T LET 
THE SCHOOL COMMITTEE OFF THE HOOK. V We 
are writing this leaflet to address ourselves to the 
responses we got, especially since many people 
were confused by it and felt defensive about being 
called racist. 

Just to summarize our position, we think the 
redistricting plan stinks. All parents would like 
their children to go to school close to home so 
they can be reached quickly in case of an accident 
and so they can readily take part in school affairs, 
especially the fight for improvements. 

The Boston School Committee and other politi¬ 
cal creeps have hopped on the bandwagon of oppo¬ 
sition to the plan, to both build racism and get 
themselves off the hook. They are a group of 
self-serving, racist villains who are dedicated to 
keeping the rich, rich and the poor, poor. The 
Superintendent's yearly salary is $45,000 dollars 
while school buildings, especially in black areas, 
are falling apart at the seams and classrooms are 
stuffed to the gills. The Boston School Committee 
hopes that we'll get so hopped up about busing that 
we'll forget who's responsible for the rotten schools 
in the first place. 

RACISM 


r 


Many questions remain before us. Let's think 
them over and try to iron them out and make some 
decisions in the busing workshop. 

1) Does SDS support integrated education? How 
should this be achieved, if we do? By forced busing, 
voluntary busing, demanding new schools in fringe 
neighborhoods, or what? 

2) Can SDS take a principled anti-racist stand 
against the busing plan in the face of substantial 
black support ? 

3) Should SDS do a summer project relating to 
busing in Boston? What could we do to help prevent 

a repeat of Pontiac, Michigan? How should we relate 
to ongoing community groups ? Could SDS help link 
the fight against busing with the struggle for improve¬ 
ments in the schools? How? 


4) Does SDS support the demand for preferential 
improvement of the black schools first? 


J 



Newark high school students rally to kick 
out racist administrators-- Banfield says 
’Tower class"kids should be dumped from 
school at age 14. 


In our first leaflet we said that much of the op¬ 
position to the plan was organized on a very racist 
basis. To be more specific: 

1) The LEADERSHIP of this fight is racist. 

Louise Day Hicks has crawled out of the woodwork 
as our spokesman. HICKS IS A STONE COLD RA¬ 
CIST. At a meeting on April 4 at the Curley Jr. 

High she said she was opposed to busing and for 
quality educating. THEN WHY, WHEN SHE WAS 
CHAIRMAN OF THE BOSTON SCHOOL COMMITTEE, 
DID THE BOSTON PUBLIC SCHOOLS, ESPECIALLY 
THE BLACK SCHOOLS, SUFFER ACUTE DETERI¬ 
ORATION? She says she's for the little people. 

Well, what the hell did she ever do for the work¬ 
ers of South Boston? She's just using us — by 
building and capitalizing on racial fears — to ad¬ 
vance her own stinking political career. 

Another self-styled racist dog trying to lead the 
anti-busing movement is school committeeman John 
J. KERRIGAN. In a letter to the Editor of the Ja¬ 
maica Plain Citizen (April 5, 1973), he calls minor¬ 
ity groups a "burden" to the City of Boston and ar¬ 
gues that reading scores are low in one racially bal¬ 
anced school as well as in "other school districts 
where large amounts of federal money have been 
spent." (Read: predominantly black and latin schools.) 
He doesn't have the guts to spell it out, but the 
clear implication is that no matter how much money 
you spend on black children, they'll never learn. But 
left out of Kerrigan's racist letter is that: a) The re¬ 
cently publicized reading scores show that children 
in white areas of South Boston are falling behind in 
reading levels. And b) Anyone who has ever substi¬ 
tute taught in West Roxbury, where Kerrigan points 
out the children scored high on the reading tests, 
knows that the schools there have a 100% better set¬ 
up and 100% better materials than the schools in Rox¬ 
bury. Thus, his conclusions are false. Adequate 
funds and reasonable teacher-pupil ratio, not "family 
income, stability, and motivation." prevent quality 
education. 


2) It's clear that there are some very outspoken 
racist parents opposed t6 the plan. "Maybe I should 
paint my face black and I'll get alot of handouts." 
Consider these two facts from the Bureau of the Cen¬ 
sus. In 1969, in Mass. 5.7% of all white families 
and 22.4% of all black families had incomes_less 
than poverty level. In 1969, in Mass, the median 


family income was $ 10, 943 fo;r white? ,as qqmpared 
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to $ 7,144 for blacks. (The government says a fami¬ 
ly of four needs close to $13,000 to live moderately.) 
Doesn't look like black families are exactly over¬ 
whelmed by handouts, does it? 

3) Finally, there are many white people opposing 
this plan because they want their kids to go to school 
near home. But there isn't a white person on earth 
who isn't infected with racism because of a lifetime 
of indoctrination with racist lies from the schools and 
the papers. These people also talk of not wanting 
to send their children to "high crime areas," and 
they say it in a way that automatically implies black 
areas. Many black neighborhoods do have high crime 
rates. Crimes festers on unemployment and drugs. 
But crime is not peculiar to black areas. Witness 
the North End which has reported recent increases in 
crime, principally among unemployed white youth on 
drugs. White parents need to unite with black parents 
and force pushers out of all neighborhoods, rather 
than suffering under the illusion that pushers won't 
some day be invading the Agassiz School if they 
haven't already. 

Many people also say, "We're not racist. See, 
black parents from the Hennigan School are fighting 
along with us." Of course, these people are opposed 
to the plan. They fought hard for the new Hennigan a 
and nobody's going to take it away from them. But 
most black children go to the absolute crumbiest 
schools in Boston, and there are many black parents 
who support the busing plan as a way to get their 
children into better schools. 

Unfortunately, it will never work that way. If 
the plan goes through, racist fears will surface even 
more, black and white will be at each other's throats, 
and the School Committee will seize the opportunity 
to pse the funds for themselves and their friends, 

AND ALL THE SCHOOLS WILL GO DOWNHILL. 

To prevent this from happening, white parents who 
don't Consider themselves avowed racists, MUST 
TAKE A PUBLIC STAND AGAINST RACISM. The 
Progressive Labor Party suggests that we link the 
battle against the busing plan with a list of demands 
for all schools, BUT TO BE PUT INTO EFFECT IN 
PREDOMINANTLY BLACK SCHOOLS FIRST. Our 
program should be : IN PREDOMINANTLY BLACK 
SCHOOLS FIRST: 

1) Hire more special teachers and don’t let the 800 
Title I reading teachers be laid off. 

2) Hire more teachers to achieve smaller class size. 

3) Bring all school facilities up to* standard. 

WHY WE ARE COMMUNISTS 

At a recent meeting in Jamaica Plain, Represen¬ 
tative Craven said that the busing plan was so bad 
Communists must have had a hand in it. It should 
be clear from our leaflets that this is a lie. 

As Communists, we in the Progressive Labor Par¬ 
ty believe that the capitalist system cannot possibly 
give working people what we need. Take Jamaica 
Plain for instance. After 123 years the residents 
finally got the new Agassiz School. It's better than 
most, but they stiU haven't hired a music teacher or 
physical education teachers, and it was last heard that 
the art teacher was taken from the Hennigan School. 
Or take the fact that Boston City Hospital faces a 
budget cut of $13 million. Whenever the rich get in 
a jam, like they are now internationally, they pay 
their bills out of our pockets. You don't see the 
Rockefeller family going bankrupt. The working 
class, allied with communists, should run everything 
because we won't steal the profits of our own labor. 
We'U use it to make this world a safe, decent place 
for working people to live in. 

reprinted from a Progressive Labor Party leaflet 
issued in Jamaica Plain, Mass, on April 7, 1973. 
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Black, Latin, Asian and white phone workers unite against richest 
boss in the world. 
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1) Is the fight for free abortions something we 
should support? If so, how? 

2) How is sexism pushed by the ruling class 
and why ? 

3) How are sexism and racism linked? 

4) What is the role of the housewife in the labor 
force? 

5) What are the sexist theories in the schools 
today? How do they serve the needs of the ruling ^ 
class? (e.g. Herrnstein's IQ and "nimble finger” 
theories) 

6) What is the purpose of a women's studies 
department? Is it a progressive idea? 

7) To what extent is the attack on welfare moth¬ 
ers sexist as well as racist? 

8) How can we develop a strategy to ally with 
workers to fight the oppression of women? 

9) How does sexism hurt men? Why should men 
be equal participants in the fight against it? 

RACISM 
AND MEDIA 

Heading list: 

Hughes, Langston, and Meltzer, Milton. 

BLACK MAGIC: A PICTORIAL HISTORY OF THE NEGRO 
IN AMERICAN ENTERTAINMENT. New Jersey, 1969. 

Jerome, V.J. „ __ . 

THE NEGRO IN HOLLYWOOD FILMS. New York, 
anri Mainstream. 1950. 


Lawson, John Howard. 

FILM IN THE BATTLE OF IDEAS. New York, 
Masses and Mainstream, 1953* 

Thompon, Denys (ed.) 

DISCRIMINATION IN POPULAR CULTURE. Baltimore, 
genguin Books, 19&5* 

For Discussion of ’’Lady Sings the Blues”: 

Billie Holiday (William Dufty, ed.) 
LADY SINGS THE BLUES 

New York, Lancer Books, 1956. 
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In addition to older racist theories about American 
Indians, a more recent trend toward "environmental 
racism" has suggested that Indians will have a better 
chance in society if they' are able to go to "white" 
schools. 


First, we want this workshop to be informative. 
We think that if SDSers understand some of the 
important aspects of racism regarding American 
Indians, they will be better armed and able to fight 
racist ideas in the classrooms, texts, discrimination 
on campus, etc. Some of the questions we want to 


Miscellaneous 


answer include: 



1. The role of the reservation system. How and 
why it was begun. The role of the BIA. The 
tribal councils. Capitalist expansion and 
appropriation of tribal land. 

2. The urban Indian. 



3. What have been the strengths and weaknesses f 

of the American Indian Movement. ^ 

4. What was the relationship between the growth of S 
industrial capitalism in the U. S. and the genocide I 
against American Indians ? 

5. How does the struggle of American Indians tie in C 

with the struggle of all workers ? ^ 

6. Evaluation of the various types of racist ideology ^ 

which have been used to oppress American Indians. | 
How are these ideas pushed in the media and the 1 
educational system? § 


I 7 . Is the fight for the creation of an independent state 
1 for American Indians a realistic or even desirable 
c_ g oal? _ _ __ 

What are the racist theories? How do we refute 
them? 


Many SDSers in Minnesota felt that NLN should 
have contained information about the struggle at 
Wounded Knee, an analysis of the oppression which 
American Indians face, and stories abort: the 
demonstrations that SDS chapters were involved in. 

An article was written and sent in by two members 
of our anti-racism committee, but it was not put - 
into the paper and we were told later that the ar¬ 
ticle wasn't good enough. But is that was the 
case the article should have been improved or 
another written by the staff of the paper. This 
workshop will be important because it will increase 
our tinderstanding of the racism directed against 
Indians, how all working people and students are 
affected, and how to better wage struggles against 
racist theories and practices which oppress Ameri- I 
can Indians. 


RACISM AND 


Of course there are all kinds of racist theories 
about American Indians which are spread through 
the mediaand pushed in the educational system. 

Like other racist theories, they are not based on 
any facts, but are built upon myths and stereotypes 
which served to "justify" the removal of Indians 
from their land, and their extermination. By 1870 
the population of Indians had been reduced from 
12 million to 250,000. One of the oldest racist 
theories about Indians is the "noble savage” theory 
which was popularized by Rousseau and other of 
the French "Enlightenment" set as well as American 
novelists such as James Feniniore Cooper. These 
theories characterize Indians as simple, "natural" 
people who somehow remain contented no matter 
what conditions they live under. On the other hand, 
this theory sees Indians as savages who are animal¬ 
like, instinctual, untrustworhty ("Indian giver") and 
incapable of adapting to more "advanced" forms of 
life. 

Many historians who studied slavery in the U. S. 
noted that while blacks "adapted" to slavery (a view 
which is refuted by the many slave rebellions in 
America and the West Indies), Indians were too 
"wild' ever to be enslaved. This was part of the 
rationale for the creation of reservations. The 
theory was that the Indians could never adapt to 
civilized city life (wage slavery) or systematic far ming 
and that they would be happier being "free" in the 
middle of the desert or the Dakota badlands. 

The "drunken Indian" stereotype is one of the 
most pervasive characterizations of American 
Indians. Thus alcoholism among Indians becomes 
"their own fault" and not the fault of the cut-throat 
system. 


MEDICAL 

CARE 

1) Does medical care in the U. S. help people? ! 

2) Who does it help? 

3) Why do you think black life expectancy is seven 
years less than that of whites in this country? 

4) Why do you think there is a higher incidence of 
lead poisoning, malnutrition, infectious diseases, etc., 
among blacks than whites? Is it just because blacks 
are poorer than whites? Is it because people haven’t 
had been taught how to take care of themselves, feed 
their children, don’t know where to go for health care? 
Do you think that these conditions are a by-product 

of capitalism? Do you think they are planned by the 
government ? 

5) Do you think that white people suffer because of 
the kind of medical care that blacks receive in this 
country ? 

6) Are there violence prone people? ...cultures? 


7) What is the function of theories of violence? 
... hyperkinesis? ______ 


